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THE ALBERTA 1.199E.IIN LANGUAGE: STUckr7

'i:ItrOductiOn

Identification of the -Probfm7

Despite recent improvements In mdidern language teaching in Alberta
there is still evidence.of -disSatifaction in some.parts of the community
1,:iiith the results that we are chip4.,ln,g. The bei ief still appears to be,
very serong among parents, that our, prggramg shbuld be making t eir children-

.

more bilingual than they are,/ and-tdwimdling enrolments testify to the -,

-disenchantment of large segments of the stUdent body-. Regretably, we-still
do not know on fly object iv ' bas is to what extent. ex isting t im al l Otments
and current tea

a functional biling al ism. Fortunately we have begun tp spell o in detail
-

ktiing - practi es will enable us td realize the g of

the specific competences ajipropriate to eath level of instruttron. We have
also acquired expert ise 1 asSessing.the,attjtudes and apt i tu es of individda.
students,. as well as tbe views- of other Members of -.the community as- they/

relate to modern language learning. We are in a position, pr4bably for the
,

. Ifirst time in our historY, to determine the degree tip which we pre reatizing .

our objectives, together with the extent to which external faetors may -be
aiding or impeding ovr/progress. .

1

Since these.ex ernal factors do influence our programs': it is,
,- important to"know as precisely as possible the extent to which the communicy
is supportive of our French programs. In this situation communitk,, must be .

given-the widest-possible interpretation-to include stuAents both those
participating and those not -Participating in the program, parents, and

, teachers. Ideally/it should,also include pl'incipals, superintendents,/ .

trdstees, hnd members of the public at large, but this is beyond the scope of/

the present study. An assessment of the points of view of all 'these people
must necessariry take place conturrentlywith any evaluation of linguistic,
competence and performance'of the student him elf.

Even in Ole assessment of ,student mastery of the, langivge -there are
itfal Is of which 'we were unaware until very recently. In the past we have

rel red,very heavily on, standardized tests to assess our programs. , such
norm-referenced\ tests are indeed useful for rank-ordering students-or for
compdring 'twq populations, but their use as a tool to evalbate the extent
to which program objectives are being real iz6d- is begirkning to be qUestioned..
In this connection, the resea,rch conducted .by a team headed by Gerald
Newmark.may be relevant

Their findings, based on an in-deptl-4 criterion-referenced testing
program of Spanish FLES claS'ses in Cal ifornia, are analyzed by- Rebecca
Valette,, a, recognized authority in the field of modern language testing.
After a thorough analysis of Newmark's' Work, Dr, Valette cohcludes that,
"The Ariking and ratWer frightening concl us ion was that students- were
attaining only a small percentage of the stated objeteives of the three
courses'of study.



With respect to any proposed program of'evaluation in Alberta,
,

however, it is .her next commentshat have implicationt for sch a study.
r

-Sh6,suggests that,."With reipect-tp language testing, this study rs of
sirigular importance:

(1) it demonstrates the feasibility of criterionçeferenced tep
Ethin'the context of a Irgelscalt re eqrch project, and

-b(2) it leads one to question whether theltraditional method Of
evaluatihg only a sm 1 sam le of the linguistic course
objectives might no serious deficiencies'in learning
conditions and teaching mate ials."

7

1

. On the basis of'Dr. Valette's comment'', then i'e appedred to-b_
&

,

deslrable.and feasitle o conduct an in-depth'assessmeat of .the moder
language teaching,situalion, in this case in French, in Nariousicommu
ineAlberta. Sudh a study will provide us Wi.th hard-data agairist Whic
measure futur:e trehds. Jhe timing of this study was'especial y imppr
owing to the fact that it was to be carried ouS in the last pear before
newly, revised objectives of thp Department of Educat,tpn's French progra
dovild begin to make their influence felt. Its rPsults, therefore, allow.
Iti establish a da'Lpm point agairlst which to cpmpare pro ress in the next
years. .

Should a program of evaluation such as the one mentibned above re
. shortcomings or problem areas, this fact will have implication for future
curriculum development, teaching methods, and by extension, our approach
teacher education, both pre-.and in-servil In addition, the techniques
and instruments devised will be of such a ature that they- may,be adapted
similar studies in other languages.

:Spetific Objectives of. the Study

The speCific objectiyes, of the study areto

Th'e attitudes and-expectations of the\broad community with
to-the !rench program.

A
The attitcide and motivation'of students enro led in the program.

'\

6. "Testing,"-in Emma M. Birkmaier, ed. -.The Britann
n Lan ua_e Education, yol.. 1. chicago: Encyclopedia



,
-

Theattitude of dropouts-fromPand non-participants in the program'.

Thelkinguistic Performance'
Program at the end._--0 'Grad

motivation

of-='studentg enrolled in the French
SIX, Nineand Eleven

:

hd preparation

_Peocedure_
,,

-The origihal-propesal had suggested that sing1e school juri iction
be,selected and an exhaustive,evalualion of Grady Six, Nine, and Twel e
sitddent4,participating-in the French program-in hat-jdrisdiction be made .

addi ion, teachers not directly invalved in,the program, principals, senior
1. district adminis6ratoi=s, school trustees,.and'ofher members of the

community were to be interviewed to determine the total modern language .

situation in that area. It mls later decided as a result of discussion between
the Department-of Education and fhe principal investigaior to alter the fc,icus
to include a variety of achool-systems in different parts 'of.the Province
rather than a single area. Sinte the original funding was to remain the same,

4 samples were to be studied, rather,thyn whole,populations, and quesionnaires
\end interviews relating to the program were to be administered only to teacilers,
involved in the program;

In additionowirig-ta'the-approach-of-the end of theschoot year-and
the conseqUen,tideman.ds on,the time.of the Grade TweNes, if,wa.decided to
substitute:for them students:enrolled in Trench 20 and:French, 21..

-
An attemOt was made to include as wide a geographic distribution of

school jurisdictions as possible, butsince ohe criterion *for participation -
was that there had to be an on-going program/at the elementery:school levell
this elir,9inated a great many.areas fram consl:deration. Lethbridge, Calgary,
and Edmonton Public Schools expressed their regrets at not being able to
participate: but .heavy demands had alreLly been made on lheir schoals.for,
research and other-Purposes during the gchool year, The opposite view was
expressed by one Superintendent who regretably had no elementary sobool

1,program, but who asked, ',Tome and seg usianywaywNo one ever does- any
research here."

Fortunate y the other jurisdi,c,t,ions who h d been approached were able
to participate. I-These included: Edmontor2 Cathol c Schools, the County of St.
Paul, the County of Lacombe, and,Red Deer 'Public Schools. Af this point, I

should like to,express my-thanks to ,the Superintendents, Directors of
Instruction, Supervisors, Principals, and-Teachers of these areas who gave
us every assistance in carrying out the evaluation.

a

'SChools were asked to provide a representative sample of fifty
,students across the school,jurisdiction at each of the Grade Six, Nine,-and
,EleVen levels, non-Francophone, such students to have taken French for at
least_one-additional\year hi-the case of the Grade Sixes, two additional



years in the,case of tFe 6ade Ninesi andAtleast-four additional.Years in
4he case of-the 6rade eVeris.. These requirements'proved to.be somewhat
0ifficult to provide in seme areas'. The' occational stddedt Was not,

dsidered,bY the jurisdiction to be Francophone,-but prOved,t(Y.be; not a11-
juri.sdictions coul.d prqvide fifty Grade Elevens, and even when they coUld,

.marly students. had begun French only.in Grade Ten..-
.

-

Each scdool juNsdiction was also asked to provide a sample of twenty-
Tive dropouts fromithe program An each of Grade Nine and Eleven, s:uch
students to-have'taken French for at least.one. year id the school in whiclA
they were thenf-located: 'Schools provixied as manY as they Could,- but this
request, alw proved to be difficult to meet.

As is usualLy the case in this type of research:representativd-sample
wer'e accepted in toto in Red Deer and in Edmonton at each of the
evels involved.-- -7-7

lesse
grade

fr

Conduct of the Evaluation
7

'500

Evaluation took place in the various schools beginning June 1, 1975
is evaluation took place in two parts.. White the principal. investigator

di cUssed the entire project with the class involved anciadministered the
various questionnaires, remaining in the classroom to deal With problems

.

of
\

'Interpretation, a team of assistants set up then.- equipment in nearby
classrooms and carried out the aural comprehension and oral production phases
of the testing.

. .
. .

-It was .decided that each:class, except for the non-,French Grade_Sixes...
at Ashmontendat ElkPoint, woUld-haveadministeredto it a yarietY of
questionnaires which had already been piloted and revised in,January'1975
jn,the EdmontonPubliC.and.EdmontOn*CaheTic School ---SAtemt. .Theseincludeth.

) A questionnaire seeking certain personal information relevant eo
the French program as well as some6altitude-seeking questions

.dearing with the total French program and with its relation to
external factors. This was completed by all students enrolled in
French programs at this time.

2) One or oth of two questionnaires, depending on the time available,
the firs -relating to attitudes 'to existing French programs (the
Pink Questionnaire), the other aslcing for reactions to suggested
activiti in 4t! French program (the Gold QUestionnaire

All studen s who completted the 'abovementioned questionna res were
also asked to react to three different classroom-organiza ional
strategies, and to express a preference for one of them.

Every second student was giyen a que tionnaire for his -arents to
Cemple e. In addition, the Ashmont and Elk Point Grade Sixei, 7iho do not



take French until junior o senior'high chool were askdd o complete a.,
. ,

special questionnaire designed to assets their att/tudes t the study of
French before being exposed to the French 'program.in each unior and senior
high school, the:administration had been asked to provide a sample,of

, - ,..- .

students at.the'Gi-ade Nine and Eleven levels who had Oected not to continue
with-the French program. These were given a speciat questionnaire which'
--attempted to estihlish theirreasong for-dropping out pf 'the-program and to

. m
determine their-attitude toward.the 'study of FrenchAn.generai.:.

While these-wereibeing'Compieted,-the leiting teaM-attemp ed to'

test as many_studentS-as pqss/ible -in each-class-on the basis:or foirowIng
.typet.ofevaluatlon:

-

) Aural compreheniion.

ithout visual'cues

thivisuercues-

) Question answering 'dbility:

3) Task CoMpleti-on (Specified)

4) Descriqtive ability (with,visual-cues
7-7

-5) Question asking.ability, (interviewing)

-These were aO regarcJed_ as skills which transfeAçed
communication situations.- A =rt-from'.the visual cues, the

_

used for all grade jevels in an attem_t to find-out.Che eXten
0

proficiency incr ases',as the _tudent ogrestes through the

While all is was taking. place, their teachers were asked to Complete
,a questionnaire laCing to theirpreparaLiod, attitudes to,he prourams-

-.4
being used, and uggestions for in-service activities.

:The ng proved to be an h usting'business, and I should like to
express my ery sindere thanks to h Who made up the testing team:
Miss Betty halmers', Mrs. leen Mageau, s Phyllis Medhurst;" Mits, Judy
Picowich, an_ Miss Marcia Zu ter . I can think of no finer tribute_to them
than to quote the principal n one school who watched them working with his'
students for awhile and fine ly .turned to Me and said, "How did yob ever

' find a group of people who k as well with children as those girls do?"
a

Finally, I should ii o'thank my daughteri Anne,.who spent ManY
hours arranging materials so hat the rest of the team codld get right to
work on the problems of a setsm nt and Cranscription.
0

A.



THE.AWITLIDES TOWARIY-THE FRENCH PROGRAM,OF STUDENTS; -

ENROLLED IN NON-FRENCH= rROGRNI- GRADE SIX CLASSES
,

niption
- c-

, -Frfty.threestudentepf:both sexes
in Ashmont and-Elk POint *to which_Frenc

,-:coMplete a questiodnaireAAppentli*One
attitUdes toward:

enrolled in'rade Six classes
as not taught wene asked to '

n order tb determine their

-

1),The.learning of French. in.general,

-,2) TheTr willingñeàs totake-part- ii

The r priorities as to the sbject content of the-French program,
4 4

While it is obviously imPbssible to attribute attitudes wLth any
,slegree of certainty to contact With others, it was also felt,desirable to
deterQine whether or not older siblings, themselves involved/ in French
programs, hed influenced in any way ale thiAing of their ybunger brothers,.
and sistersvabout such programs. ;Finally it was hoped todeterminelhe

'extent of contact with FrencophOnes*that these children had had.

The Data

Table 1.1 Composition of the Sample

School male- -female tota

Ashmont 17 13 30

Elk 'Point 14 9 23

22 53

Table 1.2 Lingu stic Situation in the HOthe
--i- '*

Eng.lish only Langua§es other-than En lish-,
.

,

.
.

.

.

,,...
,

Ashmont .9 21
....... ,

Elk.Point 6 Indicates only that ohe or .-
more parent .cah speak a

3§
language,othir than EngliSh.

. . .

not that such.a langdage Is
.0sed. %ri the Illome.'

.

..

Tahle 1- 3 Languages Spoke by Parents.. 4 0 4

Ukrainian Freric ,Oerman Cree Polish? or egian 'Gaelic Swedi-h
, .-

Ashmont. 9 4: '2 , 6 1 1 -2 .,0

Elk Point 10 4 5 1 :0

. \ '
,

.

hmont /ugosiav an- ,Romanian. Shmont



*

4 Children with Met: Jbligs Studying French in Juni°

Senior Higti-Schb01

Ashmont 46.6
Elk'Polnt 73:9

(Figures are given,in percent)

The Elk PointJigure may be explar.ined by t e fact that.As17mont

students do not begi French uneil Grade Ten,- while-those at

Elk Pgint may-begin 9 Grade Nine.

Perception by tigg. Grade stx StOents 'of the Attt
/

udes of The

Older Siblings Toward the -Study bf,French.,

Ashmont,

Elk Point

-,,Nosed

42.85

29,41

Not ;Pleased

7.15

17.65

D n t Know

5:0.0

52.94

Table l6 Atti ude of Grade Six-Students Toward Taking French, tn,the Future
k

--Very_Interested Interested DOn't' Want To
/

.Ashmont- 40.0 33.0 '20,0 7.0

.E1R Point 48.0 i6.0 '26,0

No Opinion

Table 1,7 Percep.tion of Own Progress in School' in General

A h

Elk Point

',Ve Good Gpod

10.0 56.6

4.35 56.5

Tabl'e 1,80 Opinion a=
Subiect

Average:

3.3

34.78

Po

.4.37

-hether*or. Not French ShAuld be a Compulsory

,

CompOlsory Wm-Compulsory Don't Know
-,

Ashmont 13.3 63.3 23.3

.Cik Point 34.8 65.2

Ta)Le 1.9 Acquaintance with Speakers of.French

Less Thaq r 7 Mnre"Than,5 p None

Ashmont 30. 36.0

Elk Polnt 56.5 43.4

13

33.3



Tab e.1.10 Prior ties. in Studying French

- _
Students we're asked to list in order of .importance their reasons

for suggesting that the study of French wa,.. important. First choices were
,

wei-ghted by,four, seccind choices by -three, third choices byo, and-foUreh

he term''People' in t is is .1t
choices by one. While

?
hree of the four citegories used are self-explanatory
study to be taken to mean the study of the

;
,

people who speak the language, i.e., an ahempt to obtain cultural
'underat'andirig,' Figures are given in,per cent.

1.3

A hmont

Elk Poiht

Combined

First Choice Sfcond thoice - Third Choice

Speaking P ople Reading)
346 38Lf Writing)._

Speaking
32.88

Speaking

33.74

'People -

2.42

People.
32.09

Reading
19:18

Reading
17.9

Fourth Choice

16.86
16.86

Writing

15.Z?

Wr'iting

16,25

Table 1.11 Effect of Parent. Länguag on Desire to StUdy French.

Very

Interested

Languages
Other Than
English . 20

English

Total 23-

Interested

7

9

16

Don't Don't

Wadt To Know
Total

6 37

Table 1.12 Relationship Between ExRressed Cu riculum Priorities
and ,Deire to Learn French.

Priority
Select . Very

Interes d

People 10

Speaking 11

In erested

6

Don't Don't
Want To Know

2 1

5

52

Tot_

26



Study Two

Description

4

OPINTONS EXPRESSED BY PA NTS .OF CHILDREN CURRENTLYENROLLED
IN THE FRENCH PROGRAM WItH -RESPECT TO THEAPROGRAM AS.UT NOW
EXISTS.

Parents are seldom involved in decisions affecting the curriculum.
For thR reason it was felt to be deslrable to determine their position
With re pect to the existing programs ih French. During the administration
of.the student gliestionnaires% every secqnd student was giver an envelope
containing ope parent questi6nnalre, pndria stamped addressed envelope in '

which to return the completeequestibnna'ire to the University. The student
was asked to address tbe outer envelope to his parehts, and these were then
mailed to the home. The parent questionnaire is contained in Appendix Two..

As will be seen from Table 2.l, the percentage of returns is very low,
56.09% overall, which does not approach the 75% minimum suggested by some
authorities such as Wiersma*. It may be that parents are relAtant Co comment
on the school, or that they felt that the information requested was too
personal in nature. 'In view of the oomments made' by sgme of.the older
students ar the that the questionnaires were distributed, I am inclined
to favor the fo r theory.

iiiiam W i rm.i. Rc.,cdrch ri I Iicd i 1 Educatjon. Philadvip)
.ippincott, i969, 1).-7B2.

1 5 ,



The' Data

Tab 1 e 2. Lr Percent-a of -Ret

Returned

Mailed out -

Per-cent

Edmonton

59.4

Red

25

:58.1.

er 'Rural

4§

88

52.2

Table 2.2 Parent Complb ing Questionnaire
. .

Mother Father Both
c,

82 24 5

Table 2.3 Langua Ba loground- of Responding Parents

Edlonton

Both Eng1ih 18,18

Father -Other Lan6uage,
Mother Engl ish 11.36

Pather Engl ish

Mother Other Language 18.18 .e
Both .0ther Language 52.28

Table. 2.4 Language Spoken in the Home

Edmonton

Red Deer

48.0

8.0 ,

20.D

24.o

Red Deer Rurai

Total

115

205

56.09

13.04. 11-.3

10.88 15.6.

17.39

Engllsi only. 70.45 92.0 91.3

Other- ( or .Engl ish

plus ano,ther lan uage ) 29. 8.0 8,7

1 6

32.4,7

Total

83.48

1.6.52



Attitude ,of Pareritsioward Their:Own High School FratichP

1 Edmonton Red_Deer -', Rura

SatisfIed 56.82 -64.0

.Dissati ied 38.84 36.0

NOA-eply 4,54

41.3

8.7'

'Total

55.65

Tabje 2 6 Parti&ipants In,the, Decision as to Whethei*,,,,or Not the Student
_Should Take Frenoli

,T9

Studerpt, only

Parent only

School only

Sy4dent and

Edmont n

3864

- 20.45

6 82

Red Deer

16.0,

8.0

Rural

65.o4

6069

parent 22.73 8.0 10.88

StUdent, pa ent,
and school' 2.27 8.0 4.34

Parent and
school 4-55 - 2.17

Student and
_

0

schooj
.
2.17

NO opinion 4.55 2.17

Total

51.3

13.91

7.83

14.78

4.34

2.6

2.6

2.6

It' .
,

Table 2.7 Parent Opinign as to Grad L vel at Which French Should Begi-n

_

Edmonton Red Deer' Ru 1

Kindergarten 36.36 36'.0 26.08

Grade 1 or 2 34.09 20.0
,

21.74

Grade 3 or 4 20.45 32.0 21.74

Total

3.
P26.08

23.48
Grade 5 or 6 11. r 8.0 06.52 6.09

Gradvs i - 9 4.5, 4.0 10.87 6.96
Gladv.. 10-12 _ .. 8./8 3.48

s

No opinion _ _ 4.35 1.74

17



Percentage-of Parents, s ong Coy._
ApThan FrenCh:

n ton-

451.5 .

.2 4

in Languages Other

7-44

Red Deer Rural -fetal

-60. 60.8Cz 78

Table 2r.9 Languages Requested.4 Parents in eder of Mention

-Some pare s 'suggeSted. more than eneilangUages,
Languages- men ioned ofify on.ce.ere not rncluded.,

German SpapiSh

35.55_ 21.11

Latin

5.55 :

Italian

5.55

Ukrainian

T848

Russian

7.-77

Table 2.10 Pareht Perception of the Number of Heyrs Required
A Second" Lan6uage to the F1inctiqnal Level

e sb

Edmonto'n__=- ..Red Deer Rural Total

.1_esslha 500i
hours.'

s,

500-, 1000. 2273-

29.541000+ c-

'idea

32.0

2-.17 .4.34
4%

15.21 20;0

j7:39 25.21

65.21 50.43

u.

o Learn

TQble 2.11 , Level of Cqmpetence in French Desired Parents'fo Children

Edrnorton ,Red Deer

nv
Ask end ans er
simple quet ionS

Participate in
discussionS caslly 46.56

Live i-n Frqich
communi y 34.48

Read an
onlyt 6.89

Rural

ri52

19.23

Total

h=137

12.41

51..85 44 23 46.7

22.

7.14

28.85 29.92



, Parent Jnter

4654'

Child VisIt a French Community

Red Deer .Ru al :'Tota

.88.0 73.91 77.4

-,1J-7.440 19.66 12..17
a

,8 0 16.43 .

t

-.Parent Rationalefor Their Child's: Study of French --

!

edmonto Red .Deer Rural Total

Helps p 'ape mo ,

people. .13.44
. f

4t'.. CugtdraLunderstanding 16.79 141).94

ti

Car-Oda a-bilingual
country

4 Neoded for University

5. Finish high school

6 Increasod job
opportunities

Obtain Francophone
friends

-e.10

18.19 20.89

- 11.19 -13.4

598t

4.89 7.46

#..46

6.98

9

9 2.98

Gain'the. respect of
others

f

Othcr.reasions or did
not onager'

-!

A pbrson "f not'educated
unles,s 1

: 0

8.39

16.42 . 18.0

14.28 .14.85

7.85

16.0:

- 16.42

14.-57

13.14

10.85

7.85 8.0

7 _5

4.28 5.71

3.57 4;57

9.71 .42



S.,,Parene Pri rity in Curriculum Cofltent

Fi rst choice,

Edmonton . Rad Deer. Rural Total

si i n g Speak_ng-
44.35 . 46.53

-Speaking
45.17._

Speaking
45.13

Second choice Cultural Reading Cui.tUral Cultural
derstanding. \Understanding Understanding
4 27.78 8.58 27.89'

Third choice -Readtng . .Cultural eading Reading
:

Unders ndin
.27.27 25.69 2 .25 ç26.9 8

667



...

Study,Three bPJNIONS EXPRESS'ED BY STUDENTS AT THE G6DE NINE AND .GRADE
EUEVEN LEVELS WHUIHAVE STOPPED.TAKING FREKH At SOME PUNT.

.IN THE PAST

escription of the 5tudy
_

A .

Most-studies in the area of.mode n language,leaTning have`explored .

the attAitudet of those, who ace still'in the Orogram. Recently, hoWever,
the trend has b'een to 'take into,account as well thpse viho,have dropped out
of-the program for seme reason or another. The .questAonnaire employed to
assess their attitudes ls fourid in Appendix Three andjs pa.S.ed on one'
used in the Stole of Virginia, but ith maCw'modifications bob as to format-% ,4nd Content. .

The Data

Table 3.1 Dis4ribuo h by School an

Edmon Oin

Austin 0 Brier),

St Joseph

. Sir J-ohn Thompson

Elk Po ln.,t

FG Mi ler

Lacombe

lacombe C mposi e

Eckville

EckvilleiIighSchoolL

Red Deer

Lindsay Thurber

Total

ode

Grade 9 Grade 11

2-

2.1



4

Tab1e.3.2 Distributn by Grade :and sex

'Grade, Nine Grade Eleven Total 1

Male 19 37

Female 9 30

27 , - 67

Table, 33 dRatio of Men to Women Teachers InVolved

Men Women

26

3.2

About the Same Number
of Each

27 14

Table 3.,4 Num.6,er of Years in'French to Drpput Point

"
5 3-4 2

18_ 41 Li Lfl

Tabre 5 Student's Perception of Own Marks in French Courses

-Grade Nine,_ Grade Eleven Tota'

Excellent 2 2

Very Good, 6

Good 10 15 25

Fair 6 12 18

Poor 5 5

Tab e .6: Student OpinIon of french Cou

Grade N4ne Grade Eleven Total

Liked very much 3 7

,Liked a bi 12 20 32

No opinion 13

Did,not like 7 15r.

2 2



Parent Language '

English

13ther.Thah Enql

Table

English

Other: tkan En

Grade Nine -Grade Eleven Total.

10 20 30

17 20 37

anguage sed in the Home

Grade Nina Grade Eleven Totaf

19 '34 53-

8 6 14ijsh

Table 3 9 Number of Francophone Friends

Five,or more

Grade Nine

'T

One to four 5

Ni1 15

\

Grade Eleven Total

2 19

12 17.

16 31

Table 3.10 Reasons Given for Dropping Frenth

3.3

Table 3.10 is presented in two separ6te tables, 3.lOa and 3 Ob.
In view of the amount of information contained in this part of the
quntionnaire it was felt to be desirable to pre'sent the data first of
all by frequency of 'mention, then in the same order as given in the
questionnaire. While the first table represents the total for the entire
group, grade comparisons may be made by referring to Table 3.10b.

Table 3.10a Reasons Given for D oppin French in Order of Frequency of
Mention

Item

Number

31. French classes were very boring.

22. I found that most of the time I couldn't understand
What the teacher was say Ing.

I lost, interest in study ng_the language

23

6.951

37 6.595

36 .6.417



Number

33. [ found that I had a hard tithe answering _he teacher!i.
questLonS

17. The repetition.wa_. borimd

2. 1 wasn't learning'enough to just'ify the time that
I was'spending on $ t.

4 ;6

t6. I didn't like the teacher

I just didn't feel that .any more French was
worthwhile.

11. The Work in-French letame-Ncee dWt'cult and
couldn't: 1Zdep up with-threlt of the class.

10. 1 wanted to take another subject instead of French.

13. The tea'ching wasn't very good.

9. I didn't study enough to keep up with the class.

5. My marks wqre so low in Feench that I didn't think
that 1 would make it through ehe next course.

15. We tried to cover too much material too fast.

.21. There was too mucn.grammar.

1. 1 do not need a lagguage for admission to University.

24. The language was too hard for me.

Cdidg'i.have enough t-ime to Study theClanguage aS
much aS. I needed tp-.

26. 1 didn't really. wont to study a .language but l'had
to, so i dropptd ivas soon as I could.

14. We didn't speak the language Very- much in class.

36

4 32

29

28

6.417.

5.7

5.169

4.991

- 26 3.208

24 4.278

23 4.099

20 3.565'

20 3.565

la 3.208-

17 3.03'

15 2.673,-

-15 673

15 2.673

13 2317

13 2.317

35. I wanted to take anotherlsubject which conflicted 2

with French on the timetable.

There wasn't enough emphasis on the French .or

Frenth-:canadian people and how they lived. Ji 1.96

1.96

30. 1 couldn't spell very well.

-4. I wanted to learn i-iow to speak\-the language and I

'didn't think that the course was going to help me.

6. 1 fa 1 d Che last.course.

28. We weren't learning French as fast as: I thought we
could.

18. The time that French took was hurtIng my marks in my
other Subjects.

2,1

10 1.782

10 1.782

8 1.426

. 7 1.247

6 1.069



Item

Number.

27. 1 had,to take another.sub)ect which conO
French ori the timetable.

7. We weren't learning 6ow t,ad e language.

23.-i really wanted to take another l_ngu*aga iRs.tead,

19. I only intended to .take.French thi's longanyway.

.32. My parents didn't really want-me to take French..

Tilere was too much homework.-

34. The school that I.transferred to didn't have the
next course in French. -

0.891

,0.891

4 0.7.13

4 . 0.713

0.417

0 0.0

Table 3.101?-: Reasons1Given at Each Grade level for Droppng ,French.

To.facilitate comparisons the frequency for,each.response for each
)grade and for the total iS given as'a per Cent of the total response's
-'-within each grade. Questionnaire items are listed in the same Order as in
the.questionnaire,, To save the reader,from constant reference to the
Appendix containing the original ,questIonnaire,'each item is given
)mmediately above the response frequencies for it,

Grade Nine Grade Eleven Tote

1 do not need a language for adMisslon to Univers ty.

1,593 3-948 2.673

wasn't learning .pnough . to justify the time I was, spending on

5.'577 4.838 5.169

. I lost interest' in studying the language.

5.577 -7.096

4. I wanted to learn how'to speak the language'and I -'didn't thi that
the courses were going to help me very.much.

6.417
.

1.199 2.258 1.782

1,1y,markswere 60 low in French. hat didn t think that I would make
it through the next courSe.

-3.984 2.58 3.208



Grade Nine
,

la course.

N992

Grade Elevdn . Total'
.

,

0.967 1.426

We weren' learning h o read he language-.

1.195 0-.645

didn't,feeJ that.dny more French'Was

2-.583.984

9. -I didn1t study enoughA

3;585.

.1,0e. wanted to,:take another suhject
%

keep up with theclass.

3.548 5.565

nsteact.of French.

3.87. -4.99

difficult and 1 couldp't .keep

4.382

11. The k in French became-more
wi.th the rest of-the ,

oo much homewo

0.398

TheteaChing wasn't very

speak the

.1.593

"4 193

.32

y-much in class.-

2.9

.We ried to coVer too muc material too -a-

3.182

16. like the teacher,

5.179

'didn't

17. The rape 1_ on was b ng.

5.179

/4838

6.129

(up.

2.37

3.03

4,991

57

18. The. ime that French took was hurting my marks in.rny Othlir subjects.

-0.32 1069

I only intended to take Fronchthls lOng anyway.

95 .32., 0.713



3.7-

Grade N np Grade Eleven_ Total
,/,

didn't have enough time to tudy the 1an4uaga:-as much a I needed to.

2.788 2.258 2.499

21. There was too much gra

1.593 3.548 2.67

22. I fpund thati. of the cOUldnit Understand hatthe each
was.say

7 569 89--

_allY wanted to take another language instead.

0.796 -0.645 0713

24. The-longuage was too'ha d' for me.

.2.788 .2.58' 2.-673

4. There wasn't enough eephas s on the F:rench- or French-Canadian paop4
and how they lived.

2.39

6. I didn't really.want tostudy,a language
as soon-as;.f'could.,.

239*fr

27. I ,',had to:take another subjec
Meta le.

r

29 .Ncine of.-

3. ,couldn'

0.398

ning French a:

.1 593

friends were

, 0.796

225B , 2.317

ch conflicted With French on he

\
1.29 _.891

is_ as' I-thought we

'71::'0.967

take French.

0.967:

gojng'to

spell very well.'

2.788

M-ench classe

32. My pa

were very. boring.

nts,didn't.rea ly want

0.967

7 741

take F ench.

0.32

1.782

6.951

0.534



Grade-Eleven -Total

hat Iliad a hard t me answering the teacher's'ques fin .

5.577: H 7096 H 6,417

34; The school' that I went to didn t have the next couise in French.

0.0 0.0 0.0

ake another subject which conflicted with French on the

Attitudes Toward Specific-Aspects of the Study.of Frehch;:'

Students wereAked,to react to a.series of stet ments by selecting
tion on_a five-point scale a shown below:

Strongly
Agree Agree

No

-Opinion

3,

,Disagree

2

,

Strbngly
D sagree

. These results-were then tabdlated ,and each position weightedeS Showm above.
ID interpreting,the results, reference should be made to the fol owing scale:-,

Agree Qpinion Disagree'
Strongly

PIPagred

It will be noted that 'NO Opinion'.is a point on the scale,
the other categories represent intervals.

Gra'cle Nine:

rn = 27

Total

n

I hope td study French agansometime,
Mean 3.185

's.d. 6.813 7053 9.318

I think,that a 1 Canadians shóuldstidy Fr-nqh.
. Mean 2,857 2..085 2 539..

s.d. ,6.4313 7.152 9.318'



,

French should be a compu sory subj

Mean 3.107

sec]. 7..996

e -ementary. l .schoo
_

3.027

9.397 12.507.

French should be a cdmpulsory ubjeCt In Laia hio school.

Mean. 2.896 2475 2.815

s.d. 7.301 7.534 10.688

F:rch should be a cOmpulsdry subject in-high,schoel.

Kean 25 2.166, .2,312

s.d. 5.679 / 5.901 8.211

Ehink that any Canadiep who wants to should b-e able to,lea n French

'Mein - 4.481 .4.75

d. .
1-6.6 21.868 27.603

7 My parents fee hat studying french: tS 4 asterof tIme.

Mean '1.928 2..459

s .d. .312 6.568 _8.179

I 1 iked French very much when I. was taking

Mean 2.75., 2,513

s.d. 6.608

.2.615

7.171 9.802

I feel that Canadians are being forced to learn French.

Mean 2.540. 3.27 3,061

s d. 6.376. 9 631. :11.854

10. Even if I couldn't.speakthe language I'd like-to learn more about
French Canada and France.

Mean' 3.178 3.194

s.d. 8.331

2 9

3.187

9.325 12.749



Gi'ade Kine Grade Eleven To a

ish tliat5 in Sur Frenq course we- ad studied more about Quebec.

Mean 3.0 2 833 2.906

.s.d '7.779: 8,977 10.981

--___

12 Most of theFrench teache s that 1 know-are really good eachers. ,

1. 'd

Mean 3.275 3.108 3.181

sA. 9.753 9 .308 127

ke to have, a French-speaking person as a

4.0

4.149-

Mean 3.107

s.d. 9.666

c from

2.407

7.556'

lend.

3676

16.7

.10

France is reallygreat.

081 2.172

9.897 10.981

15. i'd like 0o,be able to watch . Fr ch-language telev_ision programs.

Mean 2:185 2.297

s.d. 5.697 6.73 .8.97Z-

16.-Whin-i started studyi ch really wantedto be able to-speak
the langulge. :

Mean 4.107

7.7 When

s.d. 13.54;

4.0g5 4.093

15.427 20.585

ed French I real y wanted to be able to read the

Mean 3.814

s.d. 11.33-

4.055 .3.952

19.45. 18.824

As many Canadians as possible s ou d be IglingUal.

Mean 3.25 3.388 3328

s.d. . 8.55 11.682 apa 14. 13

30



;11

'Or d Nine ado Eleven

Of my friends think that studying -,,F,eench:

Mean.. 3.03 3.189

Tote

a waste of time....

s.d.. 7.67: .9611 12.55 .

20 I d eria:c.drage my own children ° learn Frendh.
Mean 3.24 3.314 .281

s'.d 8 728 10.046 .424

31



S udy*,Four IDWARD:THE FREOCHiROGRAW Of STUDENTS. ,

INROLLED-lt.1 TkiE PROGRAM AT.THE..GRADE SIX LOATLH

*

Descr ption o_

*
-One'hundred thirtSL-six students enr011ed,jn French programs:at the

Grade Six leveOwere asked to react -to .ihe program ih French -as a Second
Languag' (hereafter .referrod to simply-,as 'French' ), 'They were asked-to

fdact to three'specific-aspects of th5 program'by completing a set of
questionnaires. ',The natureof these'questionnaires wass'as follows'

) Speci4c irormat ion regarding the student's own progresp in

French sked for together with hislitreasoms for taking the

subject P A statement of his likes, dXlikes, and suggestad
changes-in the program v6s also solicited. The usual persona
information' was requested. A copy is contained in Appendix Sevema

e half ,of each class was asked to fespond to a questionnaire
which' specific activities carried out in most of their French

lasses were listed as well as certain teaching practices. Students
were aske8 to'respond to these statementt using a five point scale-
ranging from Very Much Agree. to LTIL Much Disagree. A copy of

ttis
1----

questionnaire is contained in Appendix Four.

remaihrhj, half of each class WAS asked-to read descriptions
of possible'Prench class activities and to express their opinion
as to whether-or not they thought they might or*might not like
these suggesthd activitiep, again, using a five point scale.

4
SOme st0J,FirsOt each ,grade level completed both questionnaires.*

d)- All studools- Were asked to read detcriptions of three
fictitious clapsrooms Illustrating major differences in teaching'
approach, and,Were,asked to express a-preference for one of the'

three.- The-disci.iptions'are contained inAppendixtSix.

Only the informaiploh conveyed.in part (a) is included in the data

given here. Data for, a rades with respect to (b) ahd (d ) has been

grouped.and-is giv at later stage in.the study. [

Appendix Five
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-The Data

School

Male

Female

Total,

.Table 4.2 Parental

' French ( .6..

fri Ian

German

Pol ish

I tal ian

-SWiss

Afracant ie

Hungar i an

Cree

NOrweglan

Dutch

'Phars i 0

Dahl sh

SOanih

'Finnish

SWedish

Eng 1 ish

Schoo s are 1 i s el;1 in the same order as for 4 1

1 1 5 0

0 0 0 0

4 5 2 1

1 -0 0

2- 0 0 . a o

c o 0 0 o

o 0 0 o

0 o b o

o o o

o
1

o ,o

5. 18

0 0 1

0 0 1

19 11= 6

b Langua9eused in the Hemie (Schools are 1 isted

as for 4.1 above)

1French

Ukra in ian

German

Swiss 1

Afracans ,1

Pol ish

(talian 0

H ngarian 0

Ehg ish

0

0

2

0 0 0.

0 0 0

0- 0 1

2 0 0'

1= 0 0

10 24 23

0

0

0

0

0

0

20

0

0

0

0

0

6

1 0



le 4.4 FrenchSpeaking Acqu

-SChe3.1.. St.:Mart n. Maihew *Eckville

6 22

3

5 0

n Progress-In French' Schools are liste0 in the

etting very od marks French,

'marks 1n'Freneh are just average.

ks

26.93

b. 65.38

7.69 .

Tote s

25.74

61.76

12.5

6:French are not very gbpd..

37.04 6%0 30.0

624
. 72'.41 70.0

3.7 37.5

Jable 46 Compa ison of Marks, in French and_Marks, in Other. Subjects
Schools'are listed in the same order as for 4.4)

My Marks in French are not as good as my marks in
my other subjects.

Ay marks in French are about the same
myother subjects.

a.s my marks in

c. My marks. In,Frehch are better than my marks In my other

subjects'.

46.16 18.52 " 41.38 20.0 40.0

42.31 74.08 25.0 55.17 60.0 50.0

ce 11.53 7.4 4.'17 3.45 20.0 10.0
.

1p

Totals

a. 39.71 3 4
b. 51.47

c. 8.82



udent -Perception of birJrty to Keep Up With the Class

.a. I-am-having a hard timekeeping up with the rest
of the class.

School

b..

1 amHable to keep up with the 'rest of the class..

A think that I could go faster than the reSt ofl e c ass,

-$t. martin

.,84.62,-

3-.84

Totals

6.62

St. athew Eckville

9 59

3.7

McCormi Sat1n7.

Avood.

1.45

7907 7 75..0

8.33-

100

25.0

TOle 4.8 'Student .Preference foWorking at Own or at.Class
,(SchoOlS'Are listed ln-the same order a-S- for 4.7

Speed .

a. j should like to mork at- My .o0n gpeed and not have 'to keep..
up with the rest of the Jass.

=

1.1. 1 should like to work at my own speed an_ go faster than
the rest of the' class.,

The class is going just the right speed ,o Suit me.

1.11 29.17 3.45

b. 11.54' 4.17

c. 84.81 9 66.66 EC

Totals

a, 19.97

b. 5.15

c. 80.88

40.0

15.0

70.0 60.0



Table 4.9 -Student Sats'fdt4.on -With Progress 'in :French

a. I am sat i'vf ied with y -progress in French.
b am having a Aot utille ;in sFrench.

_ School St:. Majn St. liathaw Eckvi.11e J.S.MoCormikck Sm th Satin-
. . wood,

.88.48 81.48 94.12 82,78 100;0

52 . 88 17..24 30.0.
,

.Tota

13

Table 4- 1.0 Studen 'DeS,i;re to Continue .With Frendh .in -Fol lowing. Year

a. I am -hoping to drop French next year,.
b. I am -p.lanning 'take !French !next year.

111..54 37-04' 117.13L

0.0 2.14

Totals
.24;44

75.56

Table 4.11 Student Att itude to French as, a Whole

On the whole like Trench very.
, b. On the whole I 1 ik4 'French.

c. On the whole I don't 1 ike French.

d. On the whole- I hate French.

don ' t have any opinion one way or .the.ather.

much.



! Tabre-4.1
--

-SchoOf St Martin St. athew: Eckville

(tontinued

46.15, 14.81 8.33 27.59 -40 .0

34.62 48.15 55;17 45 0

15.38 3.7 375
d., 484 11.12 12.5 3.45'

e. 22.22 25.0 13.79 15.0 70

Table 4 2
T'

Student Priorities in the French Carriculum
G.

this question_the student .was asked twlfSt in Order- of

importance as_he or she saw-if the folloWinggoals in the French,

curriculum..

,

weighted by five, second choices by four and so on. The percenfabei'

To-be,able'to write the language (referred td as 'Writing'

To,be able to speak tht language. (Speaking)

To.baable to learn,abobt and ,underStand\tha,peop a Who'
speak. the.lan.guage. (People)' .

To be able ,to-understand ,the language,when
(Comq;.1-ehension) . .

. .

-.TO,be_ able to read the language ReadIng):
/

Student choltes were tabulated, then irst choites.were

it. is poken.,

resulting from theSe calculations a e given

by school and by:overall total .

he following page



4.7

First
Choice

St. MartIh

Speaking)
30.75

athe Ecicv i 1 le

Speakirig Speakin
32.15 28,66 -26,67

J .S McCormick G W Smith

SPeaking Speaking
27.7.

Sat i

wood

People
26.23

Secpnd: Compr. Compr. Cornpr, People ;Peoplà Cornpr.

Choice 29.25 22.83 26..79 25.71 22.8 25.41

Third People 'People- .People Co pr. Compr. Speaking

Choice 18.21 22,51 16.51. 23.81 -21.75 22.13

Fourth Reading Writing Reading Wtiting `Re.;ding

Choice 13.73 12.22i 14.6 16'.49 19.67

Fift 'Wr it ng Reaiding Wr it ing Reading Writing Reading

choic '8.06 30.29 14.02 9.21 11.58 6.58

'Totals

First . Speaking.
27,95

Second, Comprohens ion
24.98

Third Peogl e

21.99

Fourth ..Writjng if h - Reading

-Table 1.P. 3

.36 11.72

Student. s Ability to Function Fri a
at the End of -Grade Twelve

When yed- finish Grade 12, do you
to speak and understand French well
Frenahrspepking town qr city withou

Yes'

6%54.4'

Totals

24,06

15.

0

1.38

6114

French-Speakrhg EnvirohMent
4

lk that you will'be ab e
enotigh to_live in a
top_much trouble?'

s

D Wt. know.

5 17 86

652

60.0 10.0

30J

75 0 d 60.0'



. ..-Tab e 4. 4 Student :Expressed Rea5on .f9r Taking French

Nate' Each:reaion Is ekp*essed as 9 per'cent.of the total.
aumberaf comments- made in _hat part.iiculaC9609 raphica

,

,region.Onl the,grand total are ,rank-ordeied.

1. Force to take French

For p/ersorial enjoyment

Incr ased. lob opportynities

"Edmontan

22.06

11.76

5.8

kurai

37.-a,

3 41.

, 2.44

Red Deer

0.0

34.48

27.59

Total

25.69

16.2

.7.82

4 Travl in France 8 8 7.32 6.89 7.82

5 HeT in the future
pecified) 7 35 3.66 10..34 8.15

Tra el in Quebec

tq't h to speak with

4.41 8.54 3.45 6.15

Fr ncophones

nterested ih lea'rning
a language (unspecified )

2.94

5.88
,

7;32

4.88

10.34

3.45

' 6.15

i 5.02 .
-.,

C nadi is, a bilingual
untry 4.41 4.88 0.0 3.91

4
10. 1,4ish,,to.,1earn French 0,0. 6.05' 3.45 3.35

: - -4, '2.44 0.0,ParentaLwishas. 2.79

12. WTstr,jo be ail i ngual 7.35 0.0 0.0 2.79

13. 0bodi.to" allow..a second
-1Y A

Janguage 588 0.0 0.0 2.23

114 University entrance or
coursereaufrements

,
.94 1.22 00 1.67

15. Desire to be abl,e to speak
--- with a Frericophone relative 2.941. S).0 1 1.

16. Another relative taking
.Frenoh, ,. 1.47 0.0 0,0

W. French is a coMmonly-
used language.'4 1,47.. 0.0 0.0' o.5

. !

68 82 29- 179



JAble 4.15 Activities-Which arPartjcularly Liked asindicatéd in Open-
Ended Question Format

Note - Since these preferences appear to he vOry chool-speEific
the findings have beed.reporteA. by schoof. However, the
various activities are listed in deCreasing order ',Of
.mention,on an overall basis. Activities mentione only

one oe- two times have not been inclUded. Ra es.pnly
-are given. This applies tO Tablee 4.1fCas

-Mar.t in St.t.iathew Eckville J .S.McCormi ck G:W. Sinith Sat in

ood,

ones,

2,0ral 6

4,Vocabulary
'De'velopment

5.Arithmetic

6.Teacher's
'approach

7.Reading
,

EI;Sulgsj

9.Viriting -.2

10.1ta.eiety in

-lesson '

,

fl.Drawing

12,Aura1,

Comprehens on

13.tlture

14.Crosswo d
Puzzles

* .

14

5 4

1

1

Table 4. 61- Activitie5_Paflicularlysingled Out By Studdnts.-As Risl ked
4

as indicated in an Open4ndee,Question Forpat.
,

Note - The note given in Table 4.15-app1 i es equally here-1
In interpreting the table ,care mnst be taken-to repd
it jn conjunction with the tabte just given, -since:the
ifitd a'dage i.S-stip -true that "One man's meat" is ahother

man %s- poison."

4 0



. ,

1.. Filmstrips 'BonjouT

.1.1n6) not use,d not used

. Oral Wqk
2

Teevisiän (Potions'

frOcais)

4. Not ufi'dets anding what

.ig being s id

51 ReadiniMa erials

used

St. Martin St. Mathew Eckville J4S4McCorrnick G.W. Smith Setinwood '

64 Tests

74 Copying from the

rtlackboard

84 Other students who

hold up the doss
!

90 Arithmetit

'101 atiod too short

.2:

not dsed

0

0

42



4.11

Table 4,17 ,Changes That Students Would Like to See Made in the Pro- -am.
ag-indicated inan. Open-Ended tluationnaire item

pote - Since comments seem to be general across a parti-ular
program or a particular geographic area., respons are

t shown ,in terms of per cent for a particular column.
item are arranged irCdescending order of f equency
based on the total for. each item.

't7

1. Don! t change anythind,

2, Change filmstrips and-
tapes.

3. Eli-minate tlevisjon.

4. Less writing of notes,

5. More game.

:6 Group Students ac,cordtng
progress'in Prench.

7. More oral wOrk.

8. Longer French period.

9. More films.

10. More plays and ski s.

11. More reading.

12. More writing.

13. Less-reading.

14. Fewel- tests.

5. More emphasis on the culture of
French-speaking people.

16. More songs.

17. Remove non-learners..

18. Give meaning of sentences in
English,

19. Change the con ent of tile TV

20. Tea,ch Canadian French.

-,21. More Mature content.

Ed-onton Rural Redjteer Total

24.0 39.34 125 29.32'

-NA 24.59 25.0 14.29'

16.67 NA --- NA 6.77

0.0 1146 0.0 .5.26

3.7 6.56 6.25 5.26

1.85 4.92 12.5 4.51

5.55 3.28 0.0 3.76

7.4 0.0 6.25 3.76

1.85 4.92 0f0. 3.0 -46'

5.55 q.64 0.0 3.0

1..85 1.64 12.5 3.0

1.85 :0.0 12.5 2.25

_55.55 0'.0 0.0 2.25

1.85 1.64 0.0 1.5

1.85 0.0 6.25 1.5

0.0 1.64 6.25 1.5

3.7 0.0 0.0 1.5

1 85 0.0 6.25 1.5

1.85 NA NA 0.75

1.85 0.0 0.0 0.75

1 85 0.0 0.0 0.75

43
continued



Tab e- 7 .(continUed)

22. SpOd up progress
through the lessons, .85 0.0 0.0 0.75

23. Teach a different language 1 85 0.0 0.0 6.75

24. Make French easier. 1.85 0.0 0.0 0.75

25. Fewer pictures. 1.85 0.0 ,0.0 0.75

-24. More translation.
l 85 0.0

-

0.0 0.75:

54 61 16 133

(.1

4 1



Study Five THE ATT1TUDeS TOWARD THE FRENCHfROGRAM OF.STUDENTS
ENROLLED IN THE PROGRAM AT THE CRADE NINE LEvyL

Description of the Study

One, hundred fifty-five students'enrolled in French programs at the
Grade Nine level,were asked to react to the program in French as a Second
Language ..(hereafter referred to simply as 'French'). They were asked to
complete a set of questionnaires whose nature was aS

Specific information regarding the student's own progress in-
French-was asked for together with his neasons for taking the
course. A:statement of hiS likes,..diSlikes, and suggested
changes in.'lhe prograM was also soljcited. The usual personal
information-was requested. A copy is contained in Appendix Sev

b) Glasses were asked to respond to a series,of stetements which
attempted to describe current teaching practices as well as
student reactions, to theM. Students were asked to respond to
these statements using a five point scale,ranging from Very
Much Agree to Very Much Disagree. A copy of this questionnaire
is contained in Appendix Four.

The second form.Of the'questionnaire contained descripttons of
possible_ French class. activities. Students were, askedto express
their oPinion as to whether or not_they thoughr they might like
theSe.activities, again, using a five point scale.. A copy is
contained in Appendix Five.'

N,9

d) All Students were asked to read descriPtions of three ictitious
classrooms illustrating major differences in teaching ipproach,
and' were asked to iadicate a preference for one of the three.
The descriptions are contained in Appendix Six.

Only the information contained in part (a) is included in the data
,given here. Data for all grades with respect to (b), (c), and (d) has been
grouped and is given at a later stage in the s.tudy.

All questionnaires with the exception of those administered in St.
Gabriel and Clive Junior Hilh Schools were administered by the principal
researcher.. Owing to time conflicts thoSe in the schools named were

.administered by an assistant who hacLobserved the administration of the
'questionnaires in, other classes.



r
The Data

Table 5. 1 Composi ion of the Sample

School St.Gab lel sie John F.G.M Her:, Eckville Clive LacoMbe Eastview
Thompson

Male 14 7 12 7 2 14
Female 13 21 10 19 7 12 :15

27 28 1412 31. 14 29'

Table 5.2 Parental Language

French 6 P4

Ukrainian 5 4

German 4 2

Polish 3

Italian 1 1

Cree 1

Russian 0 2

Spanish 0

Slovak .0

-Dutch ° 0

Irish 0

Finnish 0 0

Gaelic

Danish 0 0

Chrnese 0 0

English 10 6

(Schoo s,are listed in the same
k

order as in 5.1)

4

4

0

1 0

0

0' 0

0

0

0 0

6,

3 . 19

0

o

o

2

2

0 0 0

0 0 0

0 0 0

0 0 0

0 0 0

0 0 0

0 1- 0

0 0 0

1 1 0

"0 1 0

0 0 1

0 0 1

1 2 9 23



Table 5.3 Language Used in the Home

School St.Gabriel Sir John .G.Miller Eckville
Thompson

F. rench 2 8 9 0

rainian 2 1 4 0

German 2 2 -0' 1

Pol ish 1 '0 0 0

',taller) 1 1 ,0 0

Dutch 0 1 0 0

-Spanish 0'

Finnish 0

1,

0

0

0

0

3

Slovak Q 0 0

Chinese 0 0 0 o

English 19 ,17 8 25

Table 5.4

Tab

5.3

Clrve Lactia e Eastview.

0 0

0 0

0 _0

0 0

0 0

0 1

.q
0

0 0

0 0

0 0

14 13 28

Number of"French-Speak n A quaintances (Schools as in order above

0 7 6 1 21

1- 5 11 10 6 9

5+ 9 12 5

5 15
4

7 12 13

2

e 5.5 Student Percep ion of 0 n Progress in French S-hools alle listed
as in order above) ,

a, I am getting very good marks In Fre.nch.

b. My marks in French are just average.

c My marks in.french arc not very good.

a. 25.0 71.43

b. 56.25 28.57

C. 18.75 0.0

Totals

a. 37.76

16.67

75.0

8.33

30.0 14.39

50.0 71.42

20.0 14.29

51.75 C. 10.49

47

21.43 48.27

78.57 41.38

0.0 10.35



5.4

Table 5.6: Comparison of.Marks in French With Marks in Other SUbjects

School St.Gabril Sir.John F.G. Miller Eckville Clive Lacombe EstvIew
Thompson

a. My marks in French are not as good as my marks in
,* other subjects.

My marks in French are about the same aS my marks
in other subjects.

c. My marks in French are better than my marks in
my othe'r subjects.

a. 37.04 7.14

40,74 67.86

c. 22.22 25.0

Totals

a 33.12 b. 49.35

5803

41.67

43.33 50.0

50.0 28.57

6.67 21.43

7.53

21.43 31.03

78.57 37.94'

0.0 11.03

Table 5.7 Student Perceptjon of Ability to Keep Up With the Class
(School's are list d in the same order as for Table 5.6).

a. I am having a hard t ma keeping up with the'rest of the class.
6

b. I am able to keep ur; with the rest of: the class.

c. 1 think A could go faster than the rest of the' class.

81. 3.57 18.18 30.0 14.29 14.29 13.79

b. . 66.67 64.29 72.73 63.33 78.57 78.57 68.97

c. 18.52 9.09 6.67 7.14 .7,14 17.24

Totals

a. p.69 b. 68.62 C, 15.69



5.5

Table 5.8 Student Preference for Working at Own or at Class's-Speed

SchOol St.Gabriel sir John F.G.tliller Eckville Clive 'Lacombe Eastview
Thompson

a. I should likd to work at my own.speed,dnd not.have to.
keep lip with the rest of the cla&s.

I should like to work at mY own &Peed and go faster
than the Test of the class.

c. The class is going.at just the right speed to suit me.

a.

b.

.c. .

7.4

25.93

66.67

Totals -

3.57

25.0

71.43

9.09.

9.09

81.82

16.99

30.0

'&.0

70.0

c. 68.63

7.14

21.43

.11.43

35.71

121.43

.42.86

4

10.34

17.24.

72.42

a. 14.38

Table 5.9 ,Studeni Satisfac ion With Progress in 'French (Schools are list d
in the same order as for Table 5.8)

a. I am satiSf4ed with my progress in French.

b; I am having .a lot of trouble in French.-

88.89 92.86 66.67 56.67 64.29 10.0.0 .82.14

11.11 7.14 33 33 43.33 35..71 0.0 .17.86

, Totals

a. 79.08 b. 20.92

Table 5.10 S udent Desire to Continue With French in the Following Year
(Schools are listed in the same order as for Table 6.8)

_ I am hoping to drop French next year.

b. I am planning to take French next year.

a. 15.38

b. 84.62

Totals

a. 22.22

0.0 25.0

100.0 75.0

b. -7 88

49

23.33 78.57 21.43 20.69

76.67 21.43 78.0 79.31



1
Table 5.11: .Student itude to French 'as a hole. ,

5.6

School 'St. Gabriel Sir John F.G.Miller Eckville C1ive Lacombe Eastview
Thompson

On he whole I likd French very mkh.

b. On the whole I like French..

c On the whole I 'don't likeTfrench.

On the whole I hate French.

L.don't have any opinibh one way or the o her.
:

18.52 50.0 8.33 0.0 0.0 14.29 10.3.4

b. .29.63 39.29 4467' 48.39 42.86 57.14 55.17
C. 11./Il 3.57 8.33. 19.35 42.86 21-.43 13,7 9-

d. 0.0 0.0. 1.14 0.0

e. 7.14 41.67 19.35 7.14 7.14 1,724

Totals

1.481d. 5.16 18?7(

Table 5-.12 Student Priorities in the Frehch Curriculum

).
In,this question the studeVt was -asked- to list in order of'

import nce as fie or she saw it the following goals in the French
currjculuM.

a. To,be able to write the language. (Writing

b. To be able to speak the language, (Speaking) %

c. To be able to learn about and understan0 the people who
speak the language. (People)

d. To-beable to understand the Ian-page when it .spoken.
Comprehension)

To be able _1D read the languageReading)

Student choices were tabulated, then first choices wer
we ghted by five, second choices by four, and so on. The percentayc
resulting from these calculei-ons are given,on the folloWing page
first by school,'then by the overall total for each categerY.

5 0



Table5 12 continued)

First
Choice

Gabriel Sir Joh.n F.G.Millet. Eckville Clive Latombe Estview
Thompson

SpeaRihg

33.94

Second Cqmpr.
Choice 26.97

Writing
ChdFce 15 5-1

Fourth- Reading

Choice '14..85

Speaking

33.15

Compr.
27.95

Readin-

t6.99

Writing

16.99 /

Compr.
30.43

Speaking
26.72

People

19.,25

Reading.'

13.66

Compr. Speak. Cçmpr.
,

Compr'.k

31.36 33,33 31.77" 31.78A.

Speaking ,Compr. SpeakingSpealZing.
_30,33 23.'65 .30.3 30.45

Reading

15.18,

Wrtiting

12.85

Reading People Reading
15.96 13.62 16 .01

Writing Reading Writin
15.05 13.02 11.28

fifth', People People Writing People People Writing People
Choic 9.09 4.92 9.94 10.28 12.9 11.98 1,0.48

Totals

First Speaking -Second Comprehension 'Third Readjng
29.34 15.27

Fourth Writing
13.57

, Table 5.

Fifth People .

10.38

Student's Perception of His Ability to Functielp in a French-
Speaking EnviOnment by the End ,of Grade Twelve, .

.
(Schools- are listed in the same order as for Table 5.12)

When you finish Grade Twelve, do you think that you,.will be
.141e to speakand understand French well enough to-live in a.
French-sPeaking town or city without too much trouble?

c. Don't knowa. Yes b. No

a. 13.89 57.14

b. 44.44 3.57

C. 41.67 39.28

Iota

a. 26.41 b. 25.16

0.0

25.0

75.0

30 0

16.67
,,

5303,

0.0

69.23

30.77'

35.71

14.29.

50.0

25.0

14.29

60,71

5 1

c. 49.68



. Note 7 Each reason is expressed as a ger ,cent of the total
nuMber of cpmme-nts mA4e in that particular geographical
regien. Only the grand totals are rank-Ordere4

Apereasedjob opportunities

Persohal'enjoyment

Wish to learn French

4. Wish to learn a .--second

language unspecif ied)

University entrance or
course requirements

avel (unspeci-fled)

Edmon on Rural

10 75 18.52

11.83 8.33

9.68 9.26

Red Deer.

1-8..0 05-54

Total

10.0 9.96

4.0 8 37

6 48 6.0

.

6.45 5.55 12.0 7 7

23 ,8.32 8.0 6.37

7 'Important ti know a second
language

.8. Canada.is a titingual country

9. Wish to speak_with Fr
phones

10. Help IP future (unspecified

o-

11. Able to talk to Francophone
relatives

-4

High school program needs

13. Travel in France

14 Parental wIshes

15. Travel in:Queb

16. Satisfied with progress so
continuJng

17. Wish to bb bilingual

18. Forced-to takd French

19. No reason

8.6 4.65 40 5.98

38 4.63 10.0 5198
,

4.3 3.7 12.0 5.58

6.45 5.55 2.0 309

10.75 0.93 0.0

1.07 8.33 0.0 3 98

3.23 37 2.0. 3.19

0.0 5.55 4.0 3.19

2.15 1.85 2.,0 1.99

1,07 2.78 2.0 1.99

1.07 0.93 4.0 1.59

2.15 0.93 0.0 19

2.15 0 0 0.0 0.79

93 108- 50 251



St Gabriel SirJohn Miller Eckv1110 dive Lacom e Eastview,
. ,

Thompson

3 Filmstrips-VIE NA NA

Teachrng Approach

5 Reading

64 Projects

7 Plays, skits

,9 CulturaF ActivitIes 0

10. Gam

11, Classmates

12. )nteresting lass 1 1

13 FIlMs'

14. Knowing what is,

taking place

15 Listening to tapes '0

, Note Since thtte preferences appear to be scbool-ipecific 04 raw scores are.liven,

Items mentioned,only once or twice are omitted. Gomparison'should be made with



, St, qahriel S117John F Ec

Thompson

ille Clive La oink Eastview

I Filmstrips (VIF).

Written activities

.No srEllrts

Conversationt
()E P)

Students holding bak

the class

Repatition-activitlei

7.-Net,enougl; oral work

8. Tests

9. Verh conjugating

Not un.derstanding what

is said

4
11. AnswertngoraL questions

2. Class too large

13.' Memorizing sentences.

'T. and dialogues

14..Unable to Speak French

15. French' is; nard_work

16 Teaching apkoach

17: Grammar

4

Since these umments appeqr to be sehoolpecifIc.i only raw stores are

,given. The items are Fank-ordered hrfrequeney ot mention. Items

mentionedAnly,once or'twice are'not Intluded. Comparison should

be made wit0able .5.15 to get the otherside of thekpikture,



-4St. Gabriel Sir Min F G Miller Eckville Clive Lacobe Eastview w
Thompson

14 Do not change lny, hing4

2. ore Oral work.'

,Change teaching

:'approacti (unspeclf )e)

.4 ;Eliminate flimstri (Iy1F). NA NA

Srial er classes

NA

3

Less work on filmstrips NA

7 Nye work on own 0

8 'Nre reading_

9 El iminate worksheets

lp .Change:textbook

il More written wo k

12 El iminate or cu down

on Iconversati ..E&P

13 More emphasis on

comprehension

Updat the. filmstrips, NA NA

15. Group students-according 0.

to progress.

LeSs written work

17, More emOhesis on French

culture and society.

0

3

2

0

0

0

0 0

NA NA

0

NA

th

-^

NA
NA

2

Note lince many Items appear to be school.soecific only raw scores are given,.



,THE ATTITUDES TOWARD THE FRENCH PROGRAM OF ST DENTS ENROLLED
IN FRENCH' 20 AT THE GRADE ELEVEN LEVEL

Description#f the StudY_

'Eighty-seven students enrolled in French 20 at the Geede,Eleveh level
we e asked to react to the program in French as a Second Language (hereafter
referred to iimply as 'Frepch'). They were asked to complete a set of
questronnaires whose nature was as follows:

Specific information regarding the s ent's own progress in
French was esked for together with his reasons-for taking the
course. A statement of his'likes, dislikes, and suggested
'changes in the program was a)s,6 solicited. The usual peTsonal
information was requested. A copy is contained in Appendix:
Seyen.

) Classes were asked to re4ond to a series of statements whi h
attempted-to describe current.teaching practices as well as
student reactions to them. Students were asked to respond to
these statements -using a five point scale ranging froM Very
n_st.A2as to Very Much Disa_gree. A copy of this questionnai e
is contained in Appendix Four.

-
The third questionnaire contajne0 descriptions of possible
French'class activities. Students were asked to express their
opinion as to whether or not they thought that they might 1 ike'
these activities, again, ysing 0 five point.scale. A copy ef
this questionnaire As Contain&d in Appendix'Five.

) All students were asked to read descriptions of three fictitious
classrooms illustrating major differences in t aching approach,
and were asked to indicate a 'preference for.one of the three.

- The descriptions are contained in Appendix Six.

Only the information contained in part (a) is included in the da a
given here. pate for all grades with respect to (b), (c), and (d) has
bee6 grouped and is given at a later spge in the study.



ThcH Data

'Table 6.1'

School

tfr.

M

Female

Total

Table 6.2

COmpooltien of the Sample"

i

St.jeSeph A hmont F G Miller Eckv,ll MC Ce tral Lac mbe Red
,

., Dear.

6.2

6 7 3 2 2 4

12 .3 5 19

18 12 6 10. 13

Par ntal Language Schools are 11- ed'in t e same o der as in 6.1 .

French 4

Ukrainian 3 0

German

Atalian 0 0

Portuguese 1 0 0

,Dutch 0

Pelish 2

Romanian

',Swedish

Norwegian

Icelandic

Welsh

Finnish

Hindi

Punjabi

English

2 2

1 1

2

. 0

0

0 0

2

1 , 0

1

0

0



Iangua6e Used ñ -the Horne

S...1o4eph AShmoint

french 4

Ukrainian 2

Italian 4

Dutch 1

Portuguese 1

German

f'innish

Punjabi

English

-Eckville MAC C6tral Lac
-Rad

e Dear

0
0. 0 1

' 0 o 0. o

0 0 0 0

0 o 1 lo

: 0
t 0.-

0

0 0 0

0 1 o

o 0 a-

-0 o

10 4 12

0

0

0'

.0

6

= ' a

Table:6.4 4iuMber of French-Speakirr Accitiainta ces: (Schools are listed as
Tablo 6.3)

1

3

2

0

,Tab e 6.5 Student :Perception pf Own Progress in Preach' _Schoo_s: are listed :,'

as 1.n Tab e 6.3

a, I.am gttting very good marks in. French.

My Marks in French are just average.

My marks in French_ aro not very gooci,-

a. 61 12 16.87 16.67 40.70 -40.0 15.38
b. 33.33 83.33 83.33 50.0 .40.0 6t.54
C. 5.55 0.0. 10,0 '20.0 23.08

Totals

a. 32.18 55.17

6 1

12.65

16;09

52.47

,21.73



Tabl. 6.6 Comparison of t4arI In French W th Marks In Other Subjects

Red
School St.Joseph ,Ashmont F.G.Miller Eckville MAC Central Lacombe peer

a. My Marks in Fren0h are pot as good-as my marks in my other
subjects.

My:marks inTrench are about the same as mY;
my other subjects,.

My marks in French are better than my ma
other subjects.

16.67 16.67

61.11 58.33

22 22 25.0

Totals_

a. 94.48

30.0 40.0

3*T0 0.0 23 '08 43

40.0 60.0 7.69 :: 17.39

41..38 c.2k.14

Table 6.7 Student:Perception of Abi ity-to K ep Up'With theSClassl
Schools are listed in the same ordv as for Table 6.6)

--
.a. I am having _ hard time keeping up With The rest o the

class,

b I am able to keep up with the rest of the class-.
,

c. A think j could go faster than the,rest of the c ass,.
;,-

11.11 8.33 0.0 20.0 20.0 23.08 . 17.39

b. 77.78 83.34 83.33 70.0 60.0 69.-23 73.1
N

Co 11.11 8 33 16.67 10.0 204 .7.69 8 7

Totals

a.- 14.94

6 2



.Table.6.8 Student Preference fdr Work ng at Own or at Class's Speed

School St.Joseph Ashmont F.G.Miller Eckville MAC Central Lacombe
f

should like to work at m%own speed and.not have to
kepp.up with the reSt of the class.

I should like to Work at my own speed and go faster
Ahan the rest of the class.

Red
Deer

Tho class is _going at Just tba... right ,.sped., to suit- me.

8.33 0 0 60.0

8.33 1-6._67.., 10.0.- 20.0

83..34 83 33 ,0.0 -716.9

22.22

Totals'

a.- 20,69

30,..77 _26.09,

23.08 13.014

46 T9 4487

b. 13..19 c. 65.52

Table 6.9 Student Sa is action With Progress in French (Schools are fis ed
in t e sameHorder as for Ta1:4e 6.8)

I am satisfied with my progress in French.'

1 am having a lot of trouble in Frenc.h.

94.44 75.0 ' 40.0

5.06 25.0

'Tote

a. 69 La-

60.0

70.0 60.0

10.0 20.0

58.33 60.,87

41.67 39.13

Table 6,10 Student Desire to -Continue With French in thejollowing Year
(Schools are listed in'the'same order as Un Table 6 8)

a.

' b.

-a I am hoping,to drop Fren-h.next year.

b. I. am pl,anning' o -take FrncK. .next year...

5.88 33.33 Tom- 30.0 0.0 7.69 .26 09'.

94.12 66.67 0A- .70.0 ymo 92.31 73.91

b.,77.38

6



Stiident Att itUde o French- as a Whole
'Red

St. Joseph: Ashoont F,;0 .Miller Eck,ille - MAC Centre Lacombe . Deer-

-On the:whole 1 Uke,French verY much'.

On "the whole I. like ,Frenoh., .

on the .whate I. don't like Frencg.

On the whole I hate French.-.-

a.

b.

16 68

55.55

C. .55
0.0-

22.22,

d.,

20.0 40.0

20.0 60.0

40.0 0.0

0.0 0.0

20.0 0.0

Totals

a. 16.09 b. 52.88 C. 1 49 d. 2.29 17.25

Table 6.12 :Student Priorit es in the French Curriculum

In this quest iom the student was asked_to list in order of
importance as he or she saw it-the following,goals in the French
curricglum:

a. to ber able to write the.language. (Wr i t ing)

b. To be able to speak the language. (Speaking)

'To be able to learn about and understand the peop e Who:
.speak the language....(People)

To b& able to' 0'nderstand the 'language w-hen it is spoken.
(Comp rehenS ion)

To be able:to- reed the language. (Reading)

Student choices were tabulated, .then first choices were weighted
by five, second choices by f9ur, and so' on. The peTcentages r sulting
from these,calcutlations are liven on the following page, first by

.

school, then by the overall total for each category. '



Choice. ,28.26..

-Second
Choice

Th
Chbice

Fourth
ehoice

Fifth
Choice

Compr.
27.83

Redding

18.9

Writing

People
9.13

To t els

First Speaking

30_.23

Speekrig.SPeaking ..ComOr.
3.1.97 :., 32.88 30.71

Compr., WrIting. Speak.,
27.22 24.66

Reading OMpr.
17.69 30.71

People
11.56

Writin
11.56

Reading

15.07

People..

4.1

People
19.69

Read ng
11 81

Writin
11.02

Second 2Co8amprehen7 ion

Fourth Wr t ing F ifth People
14.98 ' 10.83

t4AC tentral Lacombe

Compr. Speak. Speak-.

32.35 30.81 31.28

Speak. Compr. -CoMpr,
30.88 27.33 30.58

Writing Rea
20 .59

Reading
11.76

15.7

yr'

15.7

People
10.46

Third 'Reading:
45.25- .

Read.

Writ.
13.4

Student's Perception of His Ability to Function in 3 French-
Speaking Envaronrnnt by the End of Grade Twelve

(Schools are lJ,ted in the same order as for Table 6 12)

When you finish Grade Twelve, do you think that you will be '

able to speak and understand French well enough to ',lye in a
French-speaking town or city without too much trouble7

Yes b. ho C. Don't know

11

b. 22.22

66.67

Totals

c.

CP.0

41.(3

66..67

4.49 c. 50.57

30.0

30.0

40 0

20.01

60.0

20.0

7.7 17.39

46.15 34.78

46 15 47.83



Table 5 14 Studen Expressed Feasons for Taking.FrenCh

Note - Each ieason is ,expr ssed as a per cene of the total,
number of coMments made in that particular geographical
region. Only the grand totali,are rank-ordered.

,141Sh , to ,learn frendh

Edmonton

7.14

2. High :School program nee

..Uni vets itYtentrance or
prOgram reqU rerilents:

4. .Personaj- enjoyment

5 Wish .to speak wIth .Franco-
phones

0.0

21.43

7 14

7.14

I ncreefied)ob obport4h4ties 3.57

74 Help, in the. futUred-(unspec. 0.71

:8.tanada is a bilingual coUntry 3.57

Satisfied w th.progress to
date

lb. .t4ish to-learn-a-second V'

language (unspecified)

11. Travel in Quebec,

12. Travel in: France-

TraVel (uksPeCified)

14. Important:to, know. a

'Second languageH

15. Parental wis-hes

16. Wish.to.be able to speak
to Francophone relatives

_Rural Red Deer Total

16.18 53

218 5.26

1.1'7

5.88

_11,76

8 82

12.69
=

11.94

15.79 9.7

15.79 8.95

2.63

10.53

.5.26

10.5341

0.0 10.29

7.14 4.14'

0.0

7

7.1 2.94.-

3.57 4.41

3.57 0.0

p.o 1.47

0.0.

2.63°

8.3

5.22

10.53 4.48.

.2.63,- 3-73

2.63- -3 73-

0.0 2.9?

2.63 I .49

2 63 1.49

n = 28 68- 3

6 6



'St. Joseph AsWont. F,G Miller Etkville kAC Cehtral tacoMbe Red Deer

1. V work

2. French films

3. Written acti

4. Good class

atmosphere

5: Clas is interest-

ing 3'

6. Filmstrips (VIF)

7. ReAding activities 3

8. Language Lab work 1

9. Ocabulary fork

10. Songs
,

11. Learning Fren h

(in sweral)

12. French culture

and society

13. Nothing

14. Small clas

15. Fair evaluation

.

Note - SinCe these preferences .appear to be school-specific only

-raw scores are .given. 1,tems mentioneknly once ortwice

are omitted. Compallison should be made wi.th Table 6.16,



69

St. Joseph- Ashmont F4GMillr Eckvill MAC Central .Lacombe -Red Deer

Filstrips and Tapes

(V1F) NA 1

2. Language Lab work 6 NA NA

3. Not undertanoing 0 1 0

4. Written activities 1 0 . 2

5, Insufficientoriety

6. Verb Conjugatios

7. Exams (especially

comprehension) 0

8, Nothing
_

9. Repetition dfill

10. Actifig out dialogues

in.front of class 0 4

11. Unable to keep up 1 1

12. The dialogues 2 0

1

0

13, Not enoligh oral work 1 0 0

2

4

0

o

3

0

2

2

Note - Since these comments appear to be school-specific only raw scores are given.

Items mentioned only once or twice are omitted. Comparison should'ibe made

wi01able 6115

70

0



St,Jostph Ashmont F,G,Miller Eckvill- MAC -Central Laconbe Red De r

1, Change teaching

approach

2 LI2LE9.

3. More,oral work (o her

thavepetition) 2

4, More lelp with

coMprehension

5 Eliminate filmstrips

and tape (ViF) 0

6, More written activities 2

7. Learn more about Quebec

and itS people 2 0 0

8, More reading 2, 0 0

r 9. Eliminate Language Lab 4 . 0, 0

10, Eliminate so much

oral repetition
0

11. More individual work 0 0 0

3

12 Eliminate acting out

dialogues

13, Go more slowly:

14, Update teaching,

materi44,

(mostly filmstrips)

71

3

1

0

0

.1

0 0

1

0 1

Note - Since many items appear t- be school specific only raw
scores are given:



Study Seven THE ATTITUDES TOWARD THE FRENCH PROGRAM OP STUDENTS-
ENROLLED IN FRENCH 21 AT THE GRADE-ELEVEN LUEL

Description of the §_Laji_

.- Thirty-five students enrolled in.French 21 at the Grade Elevenjevel
were asked to react to the program in French as a Second Language (hereafter
referred to,simply as 'French'). They were asked to complete a set of,

,questionnaires whose nature %.4ps as follows:

a) Specific.information regarding the student's own progreSs in
French was asked for together with his reasons for taking thb
course. A statement of his likes, dislikes, and suggested
changes in the program was requested. A copy of this -

questionnaire is conta ned in Appendix SeVen.

) Classes were asked to respond to a series of sta ements which
attempted to describe current teaching,practices as,well
student reactions to them. Students were asked to respond.to
these statements using a five point scale ranging froal _Very
Much Agree to Very Much Disa ree. A copy of this questionnaire
is contained in Appendix Four. .

) The third questionnaire contained descriptions of possjble
French class 'activities. Students were asked to express'theirA
opinion as to whether or not they thought that they might like
these activities, again, using a five point scale. A copy of
this questionnaire is contained in Appendix Five.

411 students were asked to read descriptions of three fictitious
ela,ssrooms illus trating major differences imteachingapproach,'
and were asked to indicate a preference for one ofithe three..
The descriptions are contained in Appendix Six.

3

Only the information contained in part (a) is included in the'data
giAen here. Data for all -grades with respect to (b) , (c) , and (d) has
been grouped and is given at a later stage in the st dy.
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The Data

Table 7.1 Composition'of the Sample

School Austin O'Brien Lindsay Thu ber

Male 8 7

Female 11 9

19 16

7,2

Table 7.2 Pa ental Language Schoolq are listed,in the same orde as in7.1)
French 1

Ukra in ian 3

German 4

2

0

1

1tal ian 5 0

-INNLish 2

Czecho -lovakian
1 0

Danish 1 1

Dutch 1 6

Malayslan ri 0

Punjabi 0

,Chinese 0
1

Hindi 0

English 6 10

7,1



Table 7.3 Language Used in the.Home

School

French i A

Ukrainian 2

German 2

Italian, 3

Polish 1

Dutch

Punjabi

Chinese

English

Austin O'Brien Lindsay Thurber

0

0

0

O 1

10- 14

7.3

Tabie 7.4 Number of Frenchrspeaking AcAuaintances Schools are listed as
in Table 7.3)

0 7 6.

1-5 8 7

5+ 4 3

Table 7.5 Student Perception of Own Progress in French (Schools are listed
as n Table 6.34

a. I am get ing very good marks in French.

b. My mark$ in French are just average.

c. My marks in French are not vecy good.

a. 3158 18.75

b. 63.16 43.75

C. 5.26 37.5

Tot als

a. 25./1

7 5

20.0



jabl'a 7.6_ Comparison of Marks infrench With Marks in Other Sybjec

School Austin O'Brien LindSay Thurber

a. Mymarks in French are not as good as my ma ks in
my other subjeCts.

My marks in French are about the same as my marks
in my other subjects.

4.

c. My marks in.French are better than my marks in:my
othel' subjeCts.

a. 21.05 62.5

b. 52.63 37.5

c. .26 32 0 0

Totals

a. 40 0 45.71 c. 14.29

Table 7 7 Stu'dent Perception of Ability to Keep Up With Class
(Schools are li ted in the same order as for Table 7.6)

a.lam having a hard tme. keeping up with the rest
the class. -

I am aille.to keep up with the rest of the class.

1 think I cpuld go faster than the rest of the class,

a. 10.53

b. 78.94

C. 10.53

Totals

25.0

68.75

6.25

17.14 b. 74.29 c. 48.57.

7.4



7.5

- Table 7.8 -Student Preference for wOrking ot Own or at Class's Speed

.School f.1:Austin-O'Brien Lindsay ThurberH

a. I shoueci like to work-at my own.speed and not have
to keep-Up with the rest of the class.

b. 1 should like to work at my own speed and go faster
than the rest of the class.

e. The class is going at just the right speed to suit me.
9

36.84 43.75

b. 15.79 . 6.25

C. 47.37 90.0

Totals

a. 40.0 1.43 c. 48.57

Table,7.9 Student Satisfaction,Mith Progress in French
(SChools are listed in the same order as for Table

a.

a. I am satisfied with my'progress in French.

b. 1 am having a lot of trouble with French.

78.94

21.06

TOtals

a. 68.57 31.43

56.25

43.75

Student Desi _ to Continue With French in the Following Year
(Schools are- listed in the same qrder as for Table 7.8)

a I am hoping t

b. 1 am

78 94

21.06

Tot ls

drop French next year.

planning to take French next year.

.71 b. 34.7'

7 7

50.0

50.0



Table 7,11

School

Student.Attitude to Frenoh as a Whole-

Austin-O'Brien Lindsay Thurber

a. On the.whole I like French very much.

Orythe whole I like French.'

On the whole I don't 14ke French.

d. On themhole 4 hate French..

e. I don't'haVe tioy op nion one way or the o her.,

b.

c.

7.6

31.05 12.5

b.- 42.11 56.25

C. 26.32

.d. 5.26

5.26 6,25

Totals
_ _

a. 17.14 48.57 C. 25.71 . 2.86 e. 5.7

Table 7-12

importance

Studejit Priorities. in the French Curriculum

In his question the student was asked to list in order o
as he or.she saw it the following goals in the French curriculum:

a

b.

To be able to

To be able to

To be able to
who speak the

To be able
is spoken.

e. To be able

write the language. (Writing)

speak the language. (Speaking)

learn about and understand the people
language. (People)

to understand the languag
(Comprehension)

to read the language. (Re

:hen 'it

-ding)

Student choice were tabulated, then first choices were weightedby five, second choices by four, and so on. The percentages resulting fromthese calculations are given on the followinc )age, first by school, then
by the overall total for each category.

7



Aus n O'Brien

FIrst çomprehens ion

Choice, 31.5.

Second Speaking
Choice 31.1

Third Readin
Choice 18.11

Fourth
Choice

Fifth.

thoice

Writing

15.75

People

3.45

LindSay -Thurber

Speaking

32.21

COMprehension
30.29

Reading
17.79

Writing,
13,46

People
6.25

Total

Speaking

31.6.

Comprehension
30.95

-'Reading
17.97

Writing
.14.72 --

People
4 76

7.7

Table 7.13 Student's Perception of His Ability to Function in a
French-Speaking Environment,By the End of Grade Twelve

(Schools are listed in the same order-as for Table 7.12)

When you finish Grade Twelve do you think you will be
able to speak and understand french well ellugh to live'
in a French-speaking town Nor city without too mUch trouble.

F

a Yes

b=. No

c. Don't know

a, 10.52 25.0

b. T- 21.06 25.0

c. 68.42 50.0

Totals

a. 17. 4 b. 22 c. 60.0

7 9



Table 6.14 'udent's Expressed Reasons for Takifig French

7.8

Each reason-IS expresSed as.L per cent of the total
number of comments made in that particular geographical
region; Only the granditotals are J.ank-ordered.'

Austin O'Brlien

1. Wish to learn a second

Lindsay Thurber

language unspecified) 18.52 9.68

2. University entrance or
program requirements 7.4 19;35

3. Wish to learn French 14.81 9.68

4. Canada is a bilingual, country 14.81 9.68

5. Travel (unspecified) 11.11 '9.68

6. Personal enjoyment 7.4 .9:68

7 Wish to speak with Franco-
phones 3.7 12.9

S. increased job oppp unities 7.4 , 3.22

9. Travel in Quebec 0.0 9.68

10. Satisfied with progress
date 3.7 3.22

High School program needs 104 3..22

12. Help in the future (unspecified ) 3.7 0.0

13. Wish to be bilingual 3-7 0.0

14. To learh about French-speaking
people 0.0

Total

.79

13.79

12.07

10.34

8:62

8.62

5.17

5.17

3.115

1.72

1.72

1.72

.72

58



7.9

Table 7.1 Activities Which Students Particularly Like as Indicated on
an Dp6-1:-Ended Questionnaire Item

Austin O'Bri n Lindsay Thurber

The teacher 3 -5

2. Using the languaga lab 7

3. Class atmosphere 3 1

4. mall class - 0 4,

5. Lessons,-in writ en form (V1F) 0 . 3
,

6.- Being able to-Use the langua6e 0 3

7. Reading- 2 0

8. Different from other classes 2 0

9. Oral work 1

10. Being able to unders.tand 1

4

Note - Slnce these preferences ippear to be school.speeific
onlY raw scores are given. Items cited only once
are not included.

Table 7.16 Activities Which Students PaTticularly Dislike es INTENEWon
an Open-Ended Questionnaire Item

AuStin O'Brien Lihndsay Thurber

1. The' way in which grarrwnar

is pr9sented.

2. Exams (Qral tests)

3. The text (Chez les Francais

4 Filmstrip's (VIF)

5. 'Conversations' (Chez les F a ais

6. Not enough oral work

7. Language lab work

4

NA

3

2

2

8. Not enough vijiiiat materi 1 2

2

6

NA

3

NA

Note - Since these comm tits appear to be laiiy school speci: c

only the raw scores are given. Itenis cited,only once
arc not included.

)8 1



Table7.17

4

ftre oral wrk

2., More readi

3. More grou,0' ork,
ffr

4. Nothing

a

A
,7 10

hich Students Wou d Like to See Made-in the Program
mated on an Open-Ended Questitinnaire item

Austin D'Bren Lindsay.Thurber

5 More writt n work

6. Only basic gramnär taught

7.1feaching:ai*oach-

8. Not as much gramMar!
k

A variety exts instead
of jiAt.'efh

.

Les,s. emphat on the texts 2

11, 1o,teork on coMprehension

4

1

.2

3-

0

2

1

2

eMphasis onZanadian
French society

. 0

More relevance to own lives
1

14. Period n.ceds tor46z4415Ftened 0

2

2

2

NA

2

1

1

2

a



Study Eight GENERAL ATTITUDES TOWARD THE FREt:ICH PROGRAM.OF STUDENTS
ENROLLED AT THE GRADE SIX, NINE, AND ELEVEN LEVELS AS

t --
IT IS NOW OFFERED

In this part of the study which for convenience,I shall call th
k questionnaire, students were asked to respond to a series 9T statementj
ch attempted .to describe aspects of their French program as it is now

tau ht, together with thbir reactio3as to how they as students felt as they
went throOgh the process of learning k second ianguage.

A -

Students were asked to respond o these statements using a flve .po nt

scale rangipg from Very Much Agreq to er MOch Disagree. A copy of.this
questionnaire is cdntained in Appendix Eour. Their responses were then
weighted so that both the Mean and some idea of-the distribution might be
,obtained. While only the 'man is given in the discussion which.follows, the
standard deviation is included in the tables contained in Appendix Eight.
Answers of 'Very Much Agree' were weighted by five, 'More or less AgrecL by
four, 'No Opinion' or. 'Don't Know' by three, 'Don't Agree' by two, and,
'Very Much Dingree' by one..

In reading the esults,.the fdllowing scald -Shiould be 4-ed:

25

.:Very much Ag e 'No Disag
agree opinion

will be obseived-that 'No-op n!onr
.while-theother-statements-ere.interva s.

Ve-ry much;
disagree

z point on the scale,'



The teache goes',to9 fas

Grade Six 2.269 2.333 ,2.176

Grade Nine 2;269 3.143 2.037
French 20 3.214 24968 *545
French 21 3.0 2.545

. The sentenCes that we are.learning are the kind of sentence

.'_usefu) ltri a codversation with .a French perserv.

,

Grade Six 3.63 3.211 4 176
Grade Nine .88 3.232 3.0
French 26 3.0 0 3.548 .3.273

french_21-. 2.555 3.0

'learning how to pronounce French. accurately IS very, mportan

Grade Six 4.542 4.0

Grad Nine 4.63

French 20:, 3.786 4.613

French 21 4.278

4 Opr French course is Very good for helping us:learn how,to

Grade Six 3.076 3.243

Grade Nine, 3.88 , 3,446

:French 20 3.714 3,3

Prench 21 2.889

3 429

5

3.1

We have a lot of different activlties in our French cla

Grade Six 3.555

Gratie Nine 2.679

French 29 2071,

French 21 .2.111



E mo nton "Aural

terlals our teacher uses
ood,.

Grade Six

Grade Nine

French 20

French 21

3.1+07

3.522

2.357

3'.778

-.books tapes, pictures

'
2.946.

2.5:

Time seems to -pass very qu ,ckly tn our.French class.

Grade Six

Grade Nine

;French/20

Frehdh 21

1 0

3.769

3.105

2.786'

1.944

I find do ng oral drii

Grade Six 5.16

Grad =Nine / 2.88 '

French 20 2786

French 71 2.722

3.;286:

2.267

3.706

148

2.09

.9

such as pattern drills very bOr.

2-.947

2.947

2.267

3.059

3.1 8

2.09

2.4

l"dlike-TO be. able to
my.cla,ss more ofteR..,

Grade Sik' ,2i92 .'

-Grade-. 3.36'

French .20'

French--21

I'd like'to Oend more time using-French in c1.ass, to Aalk about the
things that we:are interested in..-but-1!5hich aren't
,course.

Grade Six 3.568

,Grade.N1ne . 3.6 3.727

;French 20 3.0-71

frenCh 21 3 .47

4..25T

in bur French

3.941

3.643

4 09 -



I'd like to have

RUral

a. text for this course.

Grade Gix

Grade Nine

French 20

French 21

2; Vie don't have-enoggh 1 mi

Grade Six 3!038

Grade. Nine- .2.958

. French 20 2 15.7

French 21 3.611

ss.to Practice speaking F ench.

3.275

3.143

2.903

118

3.192

3.727

4 1

tiost of he time 1 don't know how to' answer the qiest ions that the
teacher asks me

Grade, Six 3o038

Grade N ine 72.875

French:20 2.929

French 21 3.5

17 2.588

321' 2.679

2.645 2.455

14. French Oa s..periods s ould b

Grade Six

-Grade Nine

French 20

French 21

2.208

2.188

1.714

3.333

2.421 2.412_

'2.777

2.727,

---15.. 1..' d like ,ts have a pr in -ea copy of the sentenceS

Gr. de -S ix 3-15 3-579 3 882

Grade -Nine 3.348 3.857 4.125

F'rench 20 3.857 '14192 3.818

French 27 3487.:
c

are learn i'69.



Edmonion Rural

16. I
find the orAl dri ls that we do in class help me a

Grade Six

Grade Nine 4./5

French 20 2.929

French 21 3.562'

17. It is a good Idea to have taps .

Grade-.SiX.

Grade Nine,

-FrenCh 21

3.5

3.375

3..786

4.055

3.222

3.407

3.645

3.875

3.519

3..909

3.5

h different voices speaking French.

3.789

3.456

4.5

We aren't really learning to speak the 1an6ua e.
0,-

2.555 2.395

1.818 2.768

Grade Six

Grade Nine

I'French 20

French /1

2.714

3.722

2.571

4.412

3.679

. .4.181

4.0'

2 412

2.893

3.0

3.3 ,

19 Our French course is very good for helping peop1e learn how to
understand someone who is speaking French.

Grade Six

Grade Nine

French 20

French 21

3.769

3.696

2.857

3.333

3.553

2.885

3 133

20. We do more aIking In F ench than the teaCher does.

Grade Six 2.,5

Grade Nine 2.542

French 20 2.429
4

French 21 .2 167

87

2.368

-2 571

2 267

2.821

2.909

3.4



21. I like it wh n I hai./e to ans er a question hi French.

22.

Grade Six 2.846

Grade.Nine 3 23

French 20 3. 357

French Z 3.111

enJoy repeating a

Grade Six

Grade Nine

French 20

French 21

2.5

2.e

3.071

275

r the tape.

3 131

2.724

2.871

2.921 3.055

2.732 2.143,

- 2.709 =2.545

lrke to have more tjme to prac
'tape by myself.

;Grade Six

Grade .Nine

2.591

,32

French 20 3.286

'French 21 3.833 :

3.6

noes that are on-the

24. I use the take-homei records that go with our course qui e-a lot.
(If your school does notjlave take-home records, leave this answer
blank).

Grade. Six-

Grade :Nine 2.875,,

French 20 2.141.

French ,21 2.778

p1.805

1.792

1.588

2.625

2.2

24

t'd like to have take-home records or tapes to practice ,home.
0

&add SiX 2.391 3.5
'Grade Nine 2.461, 3.29

-French 20 ta86

-'French 21

88

3.294

2.54

2.818

3.1



26. We learn toomuch material every day.

-Grade Six 2 32 2.605

Grade,Nine 2.92 . 2.873

FrenCh 20 41.,0 2.844

French 21 2.944

07: I'd like to have a French-English dictionary.

Grade Mc- 4.2

Grade Nine 4.0

French 20 3.429

French 11 4.176

28. I'd like to haveadictionä
that i 'could ,un_erstand.

Grade S.,ix

Grade Nine

French 20

Frencl,' 21

-29. The time seem§ t dragin Oas5 whorl 'other studen,tsre repeating

3.615

4 -86'

4.25 4.647

4.4

4.4 4.0

41

he definitions in _ mple French

4.315

4.181

4.387

4.353

4.179

4.636

4.4

after the tape.

Grade Six

Gra Nine

French

French 3.4

2.857 3.282 3.353

3.64- 3.845. 3.571

3.214 3.967 3.181

- 3.5

I can usually understand what the teaehe
of the new words means..

.Gra.de Six

Grade Nine

French 20.

Prench 21

3.269

3.5

4.0

explanation in F ench

.289 4.294

3.547 3.714

3.375 4.i73



Edrncfn ton

Ohee 1 have understood how a n
trouble lin making up etherl sen

ade Six

Grade Nine

FI:ench 20

'French 21

ural Red Deer

8 8

w stence woekS in F ench, 1- have no

ences just like

.192 .0 . 18

1.636 3.036 .179

3.857 355 3.0

3.765 3-5

I have diffi

G:rade Six

Grade Nine .

rrenCh 20

French 21

u ty in repeating a ter, the tape

2.666 2.,658 2.235

2.042 2.803. 1.928'

3.643 2.355 2.818

3.0

ke to spend mor time doing

-Grade Six 3 0

. Grade Nine 4809

French 20 2.857

French 21 2.706

written ,exercis

2.474 3.25
289 2.769

2.871 3.455

34. A Frenn course 1 ike ours is very good for helping people learn
.how to s-eak Frenthl

Grade SIX .4.238 8 4.118_

Grade Nine 4.0 3.018 . 2.759

Frjench -20 3.143 ) 3...226 3.364

French 21 2.47 2.4

liRe the pictures which our. tea-her uS0 t

Grade Six

Grade Nine

French 20

French 21

3.5

3.571

3.375

9 0

ch us FrenCh.



Often I don ' t urrde
teach us.-

;Grade Six 08

hat our teacher i5

2.28'6

2.54&

Grade Nine

French 20

French 21

2;922,

3.0

37. I wish that our teacher woul,d use picture
the meaning of the new sentences clearer.

Gra do S ix

Grack! rIin

F-rr'r.c.h 20

FronOh

3.16

3.042 2.963

3;643

2.2

re often tQ help ma e.

3 882

3.286

3.0-
, 2.9

,pend, quite a bit, of time learn in9 about the people who speak. French._

Grad

GrA

Fren

French-

S ix

line
.88

1.913
2.643

3.529

2.324 2.412

1.69 1.679

2.0 2.09

1.8

I wish that theteacher would pxplain
.En:gii;sh.-

'Gradc six .

Grade ,Ni'n-:7!

French 20

FrOncn

:11 -IC

ences

14. 22 3.294

Lai8
7 .3.867 2.1455.

2 3,-3.176

40 A -FronOn course i ike burs Is very good for hel p ing people learn'.
road III French.4_ ,

., . -.

de S ix . .2885.-. 3.03 -. .5
Grade- Nine 3 916 2.696 3.4

.,''French. 20. 3.9.29 2.516 :2';'8

.Frenéh .21 3,765 3.3



dmonton

42. I .usually understand

think thatit He ps me a io

Grade Six.

Grade Nine 3.44

French 20 3.857

..French 21 3.47

-Rural. Red Deer

o have to repeat after the :tapes...

-2.821

ng of what tam say.,ing In F ench.

GradeSix 3.76 3.553

'Grade Nine 4.i66 3.625

-French 20 4.071 3.903

French '21 4.588

4.294.

3.857

3.9

43. The people on -he tape talk too fast for me t 6 understand.

Grade-Six 3,56

Grade Nine 3.174

French 20 3.571

French 21 3 588

3 .395 2.941

3.442 3.538

j.742 3.9

3.1

44 the tests that we have in,Fr-ench are too.easy..

Grade Six

Grade Nine

French 20.

French 21

2.5 ,

2.583

2.929

2.412

2.579

2 286

.1..774

2.211

2.435

.8
`.1

45. Most of le time 1 unders and
..

*17.
he ques iohs that the teacher asks me.

.

Grade Six .3.577 3.16 4.09
Grade.Nine '4.0 3.339 3.607-

French' 20 3,786 3.355 3.7
Freneh 21

.
4.0
,

.

9 2



tdmonton

I Should like to have wore tests
how well 1. am doing in-French.

Grade S

Grade Vine

French 20-

French 2)

50

Rural R d Peer

that I might have a better Idea

3.32 .
2.973

-2.696 2.786,

2.429 2.452

1.8

47. I am afraid to let the teacher knovi. wh9n I don't understand.

35

2 25

2.5

2.5

8.11

Grade Six

Gracie Nine

French 20--

:French 21

3.083 3 262 3.313

2.208 , 3 0 3.071

*2.286 2.645 2.6

*.6 2.5

48. When we begin:some new work, pretty Soon I fInd that I have forgotten

what we learned juSt a little while ago.

Grade

Grade Nine

French 20

French 21

3.56

3.083

2.571

3.9

4
with someone,.providing that we talked about something:that l_know
something about-.0

--Grdde Six. 3.087

Grade.Nine 3.542

Freh020. 3.714,

-French 21 3.0

2.876

2.553

2.935

3.674

2.607

2.9

2.8

It is vary easy to make good marks -in our French crse without reg.
lebrning.aqy French.

Grade,Six- _2.576

Grade Ni.ne 2.375

Tren'ch 20 , 1.857

French 21 2.8

2.388'-

2,232

2,387

1.882

, 2.275



French is harder than my other -ubje9ts.-

Grade Six 2.5

-Grade Nkhe .2.522

French-20 2.141

French 21

5.2., There, re some subjects

French.20

French 21

-53 The semester .§ys em seems

French 20,

French 21 NA

: . 1 find that after I have been taking a semester with no French
trouble?when I start taking French again.

.

have no

French 20r ' 2.857 2.792

F'rench-21 NA

2.5

The grammar explana ions in .our French t- are Very clear and easy to
understand,

6
French 20 2.666

French 21 2.333

2.615 2-833

2.6

56. I should like to have the teacher spend more time explaining French
grammar to us.

,

French' 20 666

Frehch 21 3.222

57. 1 lave no trouble spel
4%

rench 20 2.666

French- 21 3.555.



drn Rural

58.: 1.1 d 1 ke to do ,rctore w

.French go 2.833

exercises -than we do now.

3.069-,. 3.2

3.3'-French .21

59. The work
French.

- French 20

French 21

60

& laboratory is helpin e understand spoken

3.6

346:

work inthe language laboratory is helping me speak French.
-

'French 20 3.333

Prehch 21. - 3.667

., 3.529_ 3.7

4.1

614 The equipment in Our language laboratory is usually broken..

Frnch 20 3.0

-..-,.FTench 21-

62. I wish that we had language laboratory facilities r
crassroom so tilat we could spend part of the perio
work, but without having to move from our classroom.

French-2D-

--French 21

3.333

3.444

2.769

63. We goto the language,laboratory,at leaS
(if you go more often, darken Al. if,you don't go etall,
darken ES)

in our
oing lab

three ..times a

'French 20

French'ql,

34133

2.0

3882



ATrITUDES TOWARD SPED,IFit:00b M.ACTITITIESetX,FRESSED BY4
STUDENTS ENROLLED'. INARAOES SFX 'NINE;AUD ELEVEN

e

In this part cif,t e studY, wkich for convenience I shail!colLthe
gold questionnaire, Stu8OntS were asked to indica,te whether 'they thought%
they might like or milpt not like'specific.activIties within 'the French

- program. Their,opinion-regarding a speafic, aciivity was still sough-t,
even if that particular octiVity did not take plAce in their Fr'ench couvse.

,

Students were-asked to respond the skatements using a five,point
scale ranging fiem' Would Like Very_ Much to Woul6 bislike'Very Much.-.The
subjectivity of 'this particularzstudy is op'precToted. Their responses-mere7 } A

1 r
'then weighted so that both the Meawand some idea of .ihe distributuor rjtgh k-

be-obtained. .Whirelonly the MeoW is given in the disciission whitjhfolows,
the,standard deviation is included in the tables contained in App
E,ight. Yhe*iestionnaire,itself is cor1taIned in Appendix FiVe.

,

A swers of 'Wouid Like Very ,Much' were weighted byFfive, 'Would Like'
by flow, 'Don't Know'. or 'No Opinidn' by tivee, 'Would Ndt-4-4ke' by'two,,and
'Would Di-slike Very Much' by one. In reading,the resultsl the following6'
scale should be used. A L.

Very-

Mch- .Dislike
-.Very Muthl

will be observed thqt 'No Opinion! is apint on tkie scal
,whfle the crter statements repreent Intervals
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Edtpon on :Rural Red Deer:

Civilisation

French Class the students
-

Read:abO

Grade Six
,

-Grade Nine

French-20
-,.

French721
.

the daily l'ives ofIrench-speaking people.

2.269 ..2 943

e-2.699 2 845-

3.6 3.194

. -
-7--

4-0--

3.148

3.ci 9

3.25-

-

Wktch films,
.

Grade Six

.ilmstrips
: (

3.23

or television progra
.

3.158

'ab-out Frenc people.

.4.263

. Grade Njile 2:552 888 3.963

. FreriOh 20 3.8 3.06' . 3.00
French 21 2.706 4.325

,

St dy the.hist9ry,of French7s peak ng -peoP, e

.Grade 2. 48. . 3.2 .

Grade, Nine .20-31. 2.263 .

2.777.H

:'-Frenth 20 266* 2;371,

Freh-Ch 21. .375.

,
Read: aOput t g' art , ,mus c , and 1 i eratute of French-speaking' ppop e.
y

'Grade Six' 2:94 -2.9

-Grade Nine 2.862 2.5 '

F'Pench 20. 3.533 2.636 3- 36-3 :

FrenCh7 21. 3.437

Watch films about the art
,

'Grade Six 3.04
, r
r7Grade. Nihe . 2.897

,

., French .20 3,533

Frellch 21 -2.47

us c, and 1 iterat6 e o

2.818

2.91,97

3.083

French peop)e.

3.631

3.299

3,181

3751



;

Talk-to French-speakimperSo
,

Grade

Grade Nine 5.069

-,french20. i4.533

Tri1610 Z1 3..765

1 ife.

4,579

4.727

4.625

_

Li Sten to the teacher talk ab_u the daily 1 ives of Frenehrspeakihg

. Grade Six

Grade Nine

French 20'

French ,

2.333

3.2

2.647

Exchan e letters Kriih
people speak french.

Grade .Six; 3.692

Gode dine 3.-666

Frenn 20

rrench 21

ntat ion

6

.53

V
teach& introduces a

2.333'

2.666:

3.263

2.741

-3.27

one m lives in Quebec or in a country where,
,

3.5 _ 4.842

3.87 -4.333

-1.73.. 4.455

4.25

,Shql-aip§ a:filmstrip' whi&I,

,Grada S ix

Grade Nifiep.

ndh 207

Tnch .21 3l.76

newt conversation Or sentences French 1*:

has a pictufe for just about every'sentence

323 3 842

2.948 3296

3.166- 3.273

3.625

6

-.1 Giving a,short explanation in- English -abduf the si
letting= the class see oc J-ear

tthe new materPal.-

:Grade Six a

Grade Nine

French 20

French 21

3.23

3.791

3.466.

3,235

uation before

3.229 3.316

- 3.724 3.296

3.-777 3.09

'3 .625



Edmonton Rural

\

Red Deer,

11, Telling o having. the cla4gtread a story Which on air's the new material.
1

r e Six 2.385 2.6. 3.-.526

qrade 'Nine 3.179 2 813 3.111 .

,

French 20 2.733- - 2 861 .3.727

French 21, 3.824, 3.25
. , ,

.1-laving the class look at their -text.where the sentence's or
_ .

are.printed in French with the!, meanings nearby..

Grade- S ix

Grade Nine

French 20

French 21

2.73

3.207

3.6

375

3 371 _4.0

.695 3.629

3.714 Y 3.182

3.5,

convesat loris

,

I. -Explainip e rules which show how you make up a French sen ence.

Grade Six 3.346 3.25 3.105:.
7 k

Grade Nine' 3.464 3.355 -3.674

j'aFrench 20 , 4 0 .055 3.818
.

French 21 .47 - 3.5

The;teacher explains h meaning of the new words or sentences b
,

.14. Giving' an explanat dn in F ench Wie pointing to parts oft flmstrlp
,

-pictur.e

Grade-Six.
,

2.769. 3.441 3,789

ade Nine. 3.069 3 16 444_

-. Frpnch -20 -.3,143 3.294 3.727

French 21 3 4P _. 3.5

'

15. Giv,ing an xpdenation in French bi n geSture_ dra 1

1 ,

Grade;SS 3.3B5 .583 3.684i

.
Grade Nine 3,69 3.131 3,666'

French 20 3-.5
,

78 4.'455_

Frepch 21 3765' 3. 5-

9.9,

*



Edmonton Rural

16. Writing the Eng1:10 meanin__ on the blackboa 'd_or ori

9.5

Red Deer ;

he- overlipA-
prejector.

'Grade Six 3.538 514 2.895

Grade Nine -2.704 3.525 3.444

French 20 3.643 3.167 2.182

French 21 2.47., 125

17. Saying in

Grade Six

:,-rade Nine

Frpi 'eh .20

.French 21

English wha sentence means. ..
..

\

Having the c

Grade= S ix

Grade Rine

Fiench 20
_

French 21

'The tede

3.73
-.

3.552

3.857

.529

i

3 555

712

61

0

3:555

3.0

2.75

as look et hp inglish' meaning 19 heir textbook.

2.923

2.897

4:0

.059.

2 789
/

--;075 2.925'

2.944 2.364

erhelp t udents unders tend. a vd ety- of. vo ices b-

19. Playing tapes

Grade S ix

-I'

Grade Nine-
/

Frenth .20- .

Freneh

with he voices of a great manY People.

3.32 3 083 4.42

2.821 3 274 3.370'

3.357 , 3.639 3.636

3 063 3.875

20. Playing tapes wi
French Canada.

-Grade Stx 3.192

Grade Nine 3.071

French 20

French 21 2.588

h the voices o= dople-froM many di -ere par

3.277 5 .

3.322 55

3.5 6

4 125



9.6
,--

s ' Edmontbn. .Rural d Dee!r

1

.21. Having class etch films or ei visibn pro rams th FrenOh und, .. .

.

tracks.

.Grade Six . 3.441. .,3'.82 .

Grade-Nine 3.179

French 20 4.0

French 21 3.588 '-

3.845 -3.74'

3.778 H 3.455'

3.0

13_epeti on .

The teacher gives an example of the new sentence for the clas=to repeat b

22 PIM ing a tape withthe sentences recorded.on it.

Grade S ix 2.577 ; .277 4.158

Grade- N i ne 2.679 3.375 1:851

French '20- 3.'214 3.0 .727-

French 21. 2 91 3.875

. Rep'eat ing the sentepce himself øFberelf.

Grade .5 ix
,. ,

. .

'3;808: 3477 '..= 3.765..

Grade Ni 382i. r th5Z.,.- 3.11114
. -)ne,

:French 20- .:92-86 2.297 -; 4455,.,

-French 21 3.412 4..o

;

,

14hen the c1ass repeats the new sentence the first feimes they usual-
)"repeat:

24 In a group after the tape recor-der.

Grade S ix 346
-

Grade -Nine 3.071,

French 20 3.071
,

French 21 0

305,

866

z.917

. One person_at a time' after the tape, recorde
, -

3.947

2.629

2.273

Grade -%ix

.Grade Nine

French 20..

'French 21

3..038

2.929'

.2.786

3 0

143

2.859

.371

5',3'.-789

3.074

'.4.0

1.625

10 1
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kd onton Rural

ter the tdacheri

d Deer

,Grde S x 3.423 3.025. 4.2
Grade Nine 3:536 3.47 . 2.851

French ZO .2.786 054

Frengh 21:. 3.0'r 2.875

.,Aftkr the teacher on Pe on at a. t Line.
Grade Six 34 3 314 4.263
drade. Nine 3.571 123

.Frenth. 20' 3.14 4.455

French 21-

t e

2.23

(Acqu ts I t icirrY

, .875

.. .., .

Once the class.has learned fo ay the'sentences correct1yJthe teachetr :e

..'28, Ha,s them copy the hew Sentences in their notebooks.
-

Grade 'S ix
. 15 2.914- 316

Grade--Nine 3i0 - 2..895 ,' - 4.111 A
French 20 .5 2.889 . 3.27.3

French 21 3.176 2.5
.,

, -
t

29. HaS them open their texts to the new sentences and-read them 1aloud .,

.,

Grade Six 2.615 2.8.61 2.947
Grade,.Nine 3 .036 ..2,926 3.037"
Frerich 20 3 .643 3 028 -3 09
F h,- 21 0' 125

30. Has them memo ize the new sentences.

Grade Six '.96 2.,61-1 3.474
.,

Grade Nine 2.'5 2.589, 2.593
French 20 2.857: i.,686 2.0
French 21 2.2914 - . 1 .7.
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'Idmoriten.

1 Hai .them:pradtice -the neW. se
some- Of:the- Words. .in

'

_ural' Red-.peer

tences by.. putting,,in diJferént

nce, paftOrhAr1lts

Grade Six-

rade Nine

'.French 20

.f French 21

.

5

':.3,071

3.412

.228'

.

. 3.053:

3 875

9.8

Asks-them qu s ions which altoW theM-to use the new words or sentences
in the answer.

G ade Six 3.3146 3.083

G`rade Nine 3.773 3.439

French 20 3.643 3.91,7

French 21c 3.765

Has them act out the-conversations.

Grade Six

Grade Nine

Fren.ch 20

French 21

2..9-

2.929

3.472

2.949

2.445

4.105

3.'851

4.455

4.0

3.737

-2:555

2.721

2.625

if the.c ass/is using.a program with'fil strips, has them give
sentenge whi/ch acCompanies aach picture.

Grade Six 3.192

Grade Nine d37

French 20 3.0

French 21 2.5

-D i11-Activities (Communication

To give "the,-c as,s practice in using the French Phich !they have learned

Make up sentences to go with a cartoon co: picture and tell ;them
class.

the t acher has them:

S ix' 3.444

ne 3.655

0 , 3.071

2 3.294

3.444

3 .417

4.789

3.074

2.8 8

3.75



Edmoriton , Rura Red beer

6 Write sentences to go
,

Geade S ix 3.92

!Grade 'Nine- 3-.483

French 20 : 4

French 21 3.82

r h cartoons or pictura
. *

3.277

.439
. .

3.,5

-'

-3*..-51621616:-.

3-.5

7.;Ansera9uest1on in French.

.Grade Six 3.108

/-GradeNine \3.643 9 5'

'French 20 3 .357 3.605 4

Fiench 21 3.176

8 Give a summary- in French 6
,

a s .ory or toriversation.
.

Grade S iX
\

2-371 2.579

Grade Nine 3 2 %82i 2 777

French 20 3.786 89 4.09

French- 21 4.0 3.0

-,
Answer auestions about s ories or conVersattins with whi_ch the c ass
has been working..

.Grade Six 2.423 -2-.-638 3.842

Grade Nine 348s 3.148 3.37

French 20 3.-714,_ -'.3.25 4 0

Fi4ench 21 3.529 3.375

40. Ask questions about $ ies or conversations with!Which the ttass---
has been working.-

..-.

Grade' ix 2 692 .4.316

Grade Nine 2

French 20 3 857
,

French 21 4 059 3j75



fdmonton 'Rua Red Deerr

41--;Descrlbe -cture or a serIes of iytures °rail y.

-Grade. S is 34 222 3.947

ade Nine 3 228 3.407

Frenth 20 .643 417 94.09-
...

French 21'. 3.529 7

...-.

_Lilalk,abolit-,_ he r own.:11.Yes. o interests
i7.-,-----.-:,':.,,-1;---.- ..... -:......,. - .--:........

Frenclj

Grade Sig. ._
...,.

,,2.1308'..:,. -.. :2- 722 . 3.579
Grje _Niee .. _-3 . Zi'+ 3.226 ., 2..888
Y ,

French-.20 - -.3.571 .139

Freneh:21 P 118-; --- -
34.71

43 Frgpare skits or .plays in French.

qrade 3.731 3.973 4.263

Grade Nine 3.724 3.463 3.037

French 20 3.571 2.833

Frenè21 3.412 3.0
-

,ar e their own conversations.

Grade S ix . 3.32

Grade Nine ,3 .786

French 29 3.286

French 21 3:176

3.262

1.508

3.5

45 Prepare a d put on plays

...Grade 59x ..

Geade Ni-ne

French 20

French 21

ng- puppets:

3.861

2.25

-2.789

.34296

3-.1-43



46

47

48

Edmonton ural ed Deer

Act in plays or skits using French

Grbde S x .25 3.727 4.315.

Grde Nine , 3.536 , 3.228 -24740
.

,)
French 20 2.88 2.861 3.0

FrenCh 21 2.555 3 2

Talk in French w th someone sPe ks language

Grade 51,x 3.269 30B3 4.263 :

Grade Nine 3.643 3A4, 3.625-

French 20 3.444 3;-75 44.636

French 21 3 222 4.714

g
,

tiake--up new sentenees içi French using the sentences which tM=y have
justlearned as patterns.

Gre'de Six -2.88 2.971 .3.631
-i

Grade Nine 2.852 3.235 3t1LI8 _-

French 20 3 333 -3 216- 4.0' -..

French 21 3 -
3...222 571

I.
49 Give an oral reporl or mposition n Fr'ont of the class.

Grade Six 2.071 2.444 2.579

-.Grade Nine. 2.464 '2 4 1.888

- French 20 , 2.0 2.278' 2.455

'French 21 2.889 3.286

50. Play games in Fren

Grade S.ix

Grade Nine

French 20

French 21-,

.3,923

3.82

-4.219 4.684

3.148

3.727

9



Edmenton Rural- Red beer

flead4ng .

The class is given a chance to read :

-51 spories ictio in Frenth.

Grade Six 2 88.5 2 94r 4.0

Grade Nine 3.5 31,38g'
3.74

French'20 5-777 3.778 3.727

French -21. 4- 333ç /2.286

Nop-fiction In FrOch.
..

Grade Six 2.808 2 469 ff

;421

'Grade Nine- 3.286 2.96 259

French ,20 3.666 3.583 :3.455

ench' 21 3..88... 3.714

5 . PlayS in French.-

Grade Six 2.961 3.222 4.526

-,Grade Nine. 3.5 14 2.925.
-- ,

French 20 3.0 3139 3-909

French 21 3 .444 .571

54. Poetry in Fr

-Grade'Six

Grade Nine

'French 20

French 21

nch.

2.231

2.5

2.888

2.555

2.806

2,914-

55 Sipectally written magazines for, studer.lts studying

Bonjour; Ca va?, Chez nou, Feu vert.

2.96Grade iS ix

Grade Nine' 3.143

French 20 3,333

French 21 3-1:178-

3.167

3.269

3.778'

3.526'

2.74

-4.0

-3 429

9,1

F ench such es

3.842

4.444

4.364

0



.-..Edmonton RUral Red:Deer

9.13 .

56 Newapapers- or magazines in Fr n h
itself.

, .

,

h .ch the class has made- .1.11)- fqr

Grade Six 2.643 - 3.2 .3.947

Grade Ni-ne 3.393 3.0y 3.0

French 20 2 888 2.944 3.364
,

French1 2.0 - 3.714

( ,

New pers in French fr m Alberta, Quebec, and, Fwce.

-Grade Six
1

3.0 '' 2.861 .3.1395

Grade Nine. 3.179 3,071 3.407

..:French 20 3.888. 3.555 3,818.

-French 21 3.333 3.857-

58.1 Magazines tten in-French for-French-speaking people sucth as Paris
Match

2
le Magazine Maclean-.

.Grade Six

Grade Nine

Frerich. 20

-Frenth 21

t in

The teacher thas

2 926.

111

he, c as=

3.138

2947

3.5 - 4.09

59. Translate sentences from Engi ish into irench ,

Grade Six . 3.565

Grade' Nine ,3.286 3.0

French 20 3J555 611'

French 21 3 222

,

60 Translate s ntences fr m French Into Engl sh.

Grade'Six 3 538. 4 On

Grade Nine. 3.107

French 20 3.666 3.886

French 2T 3.0

108

-526

333

3.364 .

3.737

3.518

3.-182

2.857



Edmdn ton

61. Write exercises where
to com-plete Ihe senten.

Grade Six 3.692

Grade Nine 3:786

French 20 4 1i1

French 21

62 'Copy sentences

Rural Red Deer

9 4

he tudent, is asked to fill in one or two' wdrdS

-.666

,
3.263

3.833

3.444

3.636

3.857

from the board or From t.heiverhead projector.

1.579Z'rade Six 3.269 2.861

Crade gine 2.786 2.556

French 20 2.666 2.833

.French 21 2.444

63 Take 'dictation iry'French:,

Grade Six

Grade Nine 2.536

French 20 3.666

'French-21 . 2.889

2 11T

3 0

3.9

3.0

2.074

4 0

3 857

-64..Write sentences Co go 11th, a pic ure'or a cartoon.

. 'Grade, 51x 34.36 3.166 41453

Grade Nine 3.536 2.772 2.074

French 20 '3.666 3.031 4.182

Freoch 21 3.0 .-' 3.714

. 65. Write cbmpositions based on a subject which the teacher has given.
4

Grade Slx 1.964 2.388 2.895

Grade Nine 2.571 2.J45 2.666

French'20 3.555 2.583 3.909
,

French 21 3.111 3.266

109



Edirtonton

66..Write poe ry.

Grade.S1x 1.808

Grade kine 2.036

French 20 2.666(

French 21 Ilan

Red Deer

t.:

-2.416 1.0

2;24 ,. 2.296

2.078- 3-.636

71.711--

9. 5

N

67. Write ar icles or stories for a c ass or school Wewspaper i rench..
,

Grade Six 2.16

Grade Nine. '3.071-

,French 20 2.777

crench- 21 2.444

3.057

266

2.555

3.421

2.444

3.09.

3.2.86

Music

The Fred-- tiass:

68. .Listens- to folk songs.

Grade.Six 3.0

Grade Nine 2.461

3.418

2.895

3.684,

3.185

French. 20 3.777 3.324 3.455

grench 21 3.111 3.857

69. Sings folk songs.

Grade Six 2.964 3.I43 4.316

Grade Nine 2.63 2.842 2.37

'French 20 2.666 2.944 2.636

French 21 2.0 \ 2.857

70. LiStens to modern usic from France.
,

. .
,

Grade Six 3.115 3.71k 4.631

Grade Nine 3.25 3.7514 3.777

French 20 3 888.
kl

French 21 3.667

4.139 3.818

3.857



Edmonton

71. Listens to modern music

4

Rural

uetiec.

A
Grade S x 30154 3.527, 4

Grade Nine 3.107 3.719 , 3.7153

Ftreneh 20 4.028 14273

French 21 4.222 ".ft.143

72. Sings son'gs from france.

Grade Six 3.077 3.416 4A21

Grade Nine - 2-60711 2.873 1.444

French-20 . 2.555 3.04
"French 21 2.111 j.143

73. .Sings songs from t2tiebec.

Grercie-Six 2.808
-

3.25 4.263

-ade Nine 2.714 2.786 2q3
French 20 2.444 .083 2,818.

French 21 2.222

74k Writes their own son-- in French.
0

Grade Six 1.64 2,138 2.895

irade fqine 2,.379 2.,386 1.888

French 20 2.222. 2.278 3.545

Frendh 21 1.889 (2.714'

Ns_

_Language Laboratory,

-The teacher sends.h s or-her tlass to thu language lab to:
i.

75. Listen to tevcs to practie'e understanding what people bre sIng.

Grade Six 2.923 -35 3.7

Grade Nine 3.444 . 3.518 3.703

French 20 3.111 3.757 4.0

French 21 3.666 -4.286



e
E drnon ton

76, Do oral drills (practice 6 pe6king

Grad Six

Grade Nine.
9
French 10

French 21

77* Repeat entences,

-Grade 'Slx,

Grade

French 20.

French 21

Grade Six

Grade Nine

French 20

F ench 21

3.7.41

3.0

3.555'

-4

Rural

.027 , 3:474

3.088

3.935 4.

4.134

2.697 at.a

3.2*.

4g4 3.l82.

A5..b57

2.166 2.361

2.481 I' 2.237
2.6 2 .3144

2.667

1.2

3 5

2..37

3.182

3.714



STUDENT PREFERENCE FOR TYPE OF LEARNING APPROACH AS INDICATM
BY SELECTION OF-ONE OF THREE IMAGINARY FRENCH CL4SSES

Descri tion of the Study

Students were -asked to read descriptioils of three imaginary Oench
classroOms. The,were then asked to express d'preference for one of them.
Results are giva in per cent'based on the selection within each school.
The'descriptions themselves are'contained in Appendix Six.-

The ,Data-

GradelSiX. Classroom-One Class oom Two': Classroom Three

St. Mart n

St. Mathew

Eckvilte

Satinwood

-Lacombe

Red Deer
c

Total

33.33

12.5

21.05

28.57

22.22,

26.28

16.67

4.17

21.05

42.86

15.38

11.11

15.25

50.0

83.3

.57.9/

28.57

46.16

66.67

58.47

Gradelline

St,-Gabriel 31.58 15.79 _52.63

Sir John
' Thompson 11.5Y 73e08'

F.G. Miller

_15.38

:45745 0 45.45

Clive N 80.0 0.0 10.0

Eckvflle 28.57- 19.05 5238

Lacombe.. 25 0 0.0
' 75.0

Red Daer 30.77 3.85 65.38

Total 26.43 8.57 65.0

1 1 3



French-20

-P.St.Joseph

Ashmont

F.D. Miller

'MAC Cen'tral

" .Lacombe'

Red Deer

`Tot

-Frbrfch' 21

Aultin O'B

,Class oom 0ne C essroom Two Classroproljhre

8.75 37.5.

16;67 0.0

240.0 20;0

100 50.0

0.0 60.-0

.14.29y 540.0

15.79.. 52.63

43.75

83.331

40.0

40.0

40;0

5.71

34.58

44.45

-Lindsay
Thurber

Total

t /

2E46 60 0'



.-tUdy even'

Descripidn of the Stu,14

Teecher in whose classes the remainder of the survey, was being .e.arr
e

were asked\to complete a questionnaire giving de'taili of their experien e
preparation, Orlovams used and their opinion of them,.pre-.and in-5ervice

ivitibs; and their recbmmendations regarding the ordering of content in
khe French Curriculum A copy of this questionnaiore is given in Appendix

&Are. Qnly two teacher failed to complete the questionhaire.

TEACHER:1110GRAMTTITUDES, PRE- AND IN-SERVICE PREPARATIJRN,
'AND PRWRITIES IN THE FlItNC4 CURRICULUti'

e

out

The Data

'

Edmonton

Red-Deer -

Area and ] TIype of, School Rep esented

Town.or-County

TabIS 11

Elementary Junior High Senior High Combirr

2 2 \

2

n '=

Percentage"-of TeachTtig Time. Spent Teachihg French

0-24 25-49 50-74, 75-89 904100

Elementa4 2,

Junior Hi,gh'

/Senior .High

r
Table 11.3 F

.4

Bbnjour Line

\..1.1ScotAe je

.PciOntl
,

Ecouter pt
parley

j.e francais -
international

Voix et ima

Chez les Fran
,

3

rich Pr- -ms -Used

Elemefftary

3

1

JuniOr

..=

1 1 5-s

Senior High

6

1

"(different leve s



Satjs action With Programs Used

Extremely
Satisfied

Bonjour Line

.Parlons frpricais
e 7

J'coute, je parle 1

Ecouter et parfer

Leifrancais
international

Voix et images 1

Chez les
.Francais

9atisf Led No Opinion

Table 11.5

mentary
Urban
-Rural

Junior Hsi.gh

Urba-
Rural

Senior High
UrIvp 4'

Rural

Formal'Prepara ion in Terms

1

2'

2

DissatiFied Extremely
Dissatisfied

1

1 Z.

University.

1

in Methods

Tab o 11.6 In-Service Activities Participated In During the Past Fiid Years

,SUMMert Sch001/ Institutes Pay-Long Travel or ProieSsional,
Evening Credit E. Workshops or Part Study in Journals 1

Day In-Serv. Fr. Areas

,Elom:Hitary

Urban 2

Rural
'1 1 1

Junior High

lq)rhori 2 2
: Rural

n For 11 gh

1

e

2

Urban 2 .3
Rural

11

1 1 b



Table 1 .7 Number of inSeryicActivities Pa-ticipated. in By Individual
Teachers

Elemetittry

Urban .

'ROal

Junior High
Urban.

Rural°

Sepior High
Urban -

Rural

a

1

tu-

Table 11.8 o en ial Support 'for Su gested In-Service Ac ivities
A

Elementary Junior High
Urban RUral Urban. Rural

-One-DayWorkalops 1

Un.iVerSity Courses 1 0

Single Topic
Videot.ap6s

Three Day\Crash
,PrograMs

WeeK-Lonq All-pay
Institutes .(Summe?

Videotapcseaf Other
Tcaehers With Same
Program

Reprints of Select d
Articles

Number of ReIOiliIees

1

0 ', 2

0

2

1

1

2

Senior High

-Urban Rural,

1. 2

3

2

1

In connection with this table, the reader I s referred to lhe confluents
which are made by the various teachers Iii Prt III under.Study 11.

1 17



Ole il.9 Teacher Priol'ities in the Fienchurriculum

/11.4

Teachers were asked to rank order five urriculurn topics:
Speaking, Aural Comprehension, .0.J.ltural URderstanding People), Readlng
_and Writing, In view of the.diversity in itheir replie it was thought
advisable to present all answers to this problem separ ely but without
identifying the teacher other than by geographic .location and grade level.

a

First Second Third Fourth Fifth
11

Elementary

Urban Compr,
Compr.

Rural Compr.
Compr.

nior Ogh

Urban

Rural

Speaking
Speakihg

Speaking
peaking

,People

People'

People
People-

Reading
Reading-

Readlng
Reading

t
,Writing
Writing

Writing
Writing

Speaking, ..5Comprl People Reeding Writing
ComPr.,- Speaking Reading Writing People

Speaking Compr. People Reading Writing
Compr. Speaking Reading WritiOg eople

Senior High \\,,

Urban Compr. Speaking People
Speaking Writing

Rural Compr. Spuaking
Compr.- Reading
Compr. Speaking
Speaking; Compr.
Speaking Compr.

Reaiing
Reading

Writing Speaking
(Reading ACT People)
keading People
Writing People

1

Writing
People

-

People
Writing
Writing
Rea cng



4,PART TWO

/XNALYSIS OF THE RESULTS OBTAINED IN ORAL TkSTING

A ,sample of, %tudents from eh.aass was te ted orally to determine
the,jr ability to particiOate in communication-type acti-ities,wrather than

in the introduction to

on the discrete-item, small skill standardized test. is decision was
taken fctr reasons which have already been _discussed
this ,study.

-..

The ests; which were;to be administered'orGq faceita faca.lpasisi'were
designed to apprOximate real situations as closely ak-possible, while
keeping the practicality of the classroom in mind. To this end, the
following types of test sItuations were used:

a

Aural comprehension

a.'Without,visual cues.

b With visual cues.

Question answering ability.

Task completion (speCified).

Descriptive ab lity (with visual cues

0,Liestion asking ability (interviewing):
a

The rationale'for each type of question was as follows. Social
comMunication involves the ab.ility to comprehend p4nswer qUestions for
Which the participant is not necessarily prepared in dvance; the lbility
to perform specific tasks; the ability to talk with people about. Oemselves
and about their intereSts, and finally a skill' which approximate5'story
telling, -or thcl, ebility to narrate or describe. Most of these take place
without visual support, since the speaker or'listenex is interpreting all
this on the basis of real'life. Since a testing situation is somewhat
artiOcial, and since it is very difficull to create out of nothing, it was'
decided to use visual supports in some' tests in order to allow the student
to concentrate 'on the language, as well as Lo control'somewhat What he would
have to say.

Hy using an 1 n-ended format for .ub-t Is i and 5. it was hoped to
gain us'eful information about tile number of shtencv, structures, their
length, and the am6unt of vocabulary which the better student could produce at
each-grade level, in the first case in a fixed'amount of time, and in the
second without a.time limit hying imposed. This worked Out somewhat butter
than we had pl mined, since by accident d few Francophone students had been
included in t hi ample, a fact which me; only discovered during the testing.

119



12.2

It was' decid dto let thee students participate so tha some compa ison
-might be mr petWeen the production of a native speaker and that of e-persen.

' who is learning-the Language. t

in reporting the data the identity of t4-it individual sdhools has not
:been revealeth, The empWasis in thi/Sstudy is oA OssiOle achievement at
given grade level, not_on how Nelr a particular -S-Chool's students have
performed. The.schools themselves, of coarse, will be told the letter of.t e
alphabet that stands for them.

finally, except far the question-answer and Ricture de t i0tiotl,tests,
i

.
the same test tems and formats were used at all grade level6 b order-to.-
dgtermine the extent of the student's proficiency in handli,ng these problems

.as he moves through'the grades. ,
.

Test One Aural Comprehension Without Visual Cues
_

-This situation differs from that of the normal classroom testing
procedure in two ways. Fis5t, the questions asked had no applica.tion to
anytfling recently studied.. In the secondplace, while the lack oi'consis ency
was appreciated, it was-decided td administer the-test live rather than o
tape, since we were trying to approximate a communication situation. To_ 5
end, as many different interrogative structures as possible w e used.

The actual questions asked are given below and were .the same for all
students at each grade level. Students were told to respond as quickly as
possible, giving a one or two word answer in either English or French, since
the -emphasis was ,to be on demonstrating comprehension of the question, rather
than on the ability to .form a well'-worded ansWer. It will be noticed that
this approximates reel life communication where one-word answers enjoy more
prestige than they do in.the classroom.

I, Qui est le premier ministre du Canada?

2.IComment s appe e ton ec e?

3.

I I o -1

Combien font seize et quatTe?

4 En quelle saison est Nobl?

As an aside it should be mentioned that in reR;unse to the firs
quetion on ihe Lest, many students replied, "tlacdona I d',' wh I ch puzzled
'the testing team until it was discove.red that Oese classes -had been
studying the prime ministers of Canada during the past few weeks. Perhaps

difference between ''premier ministre' and 'premier premier ministre'
.Is to form a part of our programs.

12(



5. Tu as beaucoup d' gent?
A'

6. Quel'age

7.,Est-ce que ton ecole est tras grande.

8. Est:cc qu f a t froid en Jt6?
..,

9. A velle heyre psrends-tu t

1

n dejeuner?

12.3

scoring Ihe answers the average number of questions understood

(as shown by the student's am.41,was divided by the average number of
seeonds elapsing between the end of the examiner's 'question and the beginning

of the-student's response. This produced a figure whia for reierence
purposes I shall call the 'Comprehension Coefficient.'

in reporting the data; I have taken rather drastic libert es with the
legal definition of French 20. My definition of this course is that any

French _course at the high school level is by definition a French 20 course

unless there is in the same school A French 21 course which permits a certain
amount of streaming. The" reader should examine the data to decide whether or

not my position is ju tined.

School Average Number of ,32nilas Time
in Seconds

Comprehension n.

12

12

Grade Six

A.

B.

Questions Understood Coefficient

4.29-

3.46 ,

3.95

3.99

1.086

0,867

C. 3.39 0.442 . 7

D. 3.5 2.7 .1.296 6

C. 1.68 9.27 0.181 19

F. 3.83.3 8.233 0.465, 3*,

Grad- '2.841 5.695' 499 T. 59

Average

Rejretab.iy inllhis I a. - school the tape recorder broke .down after
the th rd student had been te, ed. This W35 not noticed until the

end of :11w testind session.



School Aver.. -Number of
Questions Understood

TiMe , 'Comprehension
in Seconds Coefficient

Grade Nine

GToup,1 (Students in these.sChools began FrencJ in Grade Four

G. 6.094 1,9 3.207 16
H. '6.083 2.75 2.212 6
I. 5.292 5.833 Q.907 12

Group H (Students in these schools beganFrenh in Grade 51x,
J. 5.727 4.664 1.228

K. 3.15 4.58 0.688

L. .5.179. 2.289 2.263
,

Group. III (Students in this schotil began French in Grade Seven)-,
313 ' 2.0

%M.

Averages for Each Group

G.roup 1 5.809

-Group_11.4.771

Group I I I 3.313

'Grade

'Average 5078

3.438

3.69

2.0

3.403

1,656

1.69

1.293

1.656

1.492

3'4

French 20

n'FGroup 1 (Students in hese sc 0 be nen in Graide Four

N. 7;6 1.84 lih13

0. 6.625 1.575 4.206

n =



12.5

-
SchOol ..lysi.-22s Number of , Average Time Co4rahens ion

QmeSt ions' Understoo in Secon45 -Coeff icient
_

,t

GrOup-1 I (Stude S- -hese hoes...beg -n F ench jn Grade en

--t.

2,318 - 3.418 -.0.678
. , ,

5..35.. 2.46 . 2.256:-

.. R. .6.022 ' , 3.533 1-705

',- 7.2 .:20 3.6

Group t I (Studèrs ip this groupAlegan-French:,:j n .:'Grade Jen,

2.318 3.418

6

9

6.678 11

AveTages , for taCP. Group

Group
_

Group''' 1 I

Group Eli

Course
Average

21
_

6.356

Z318

5.504

1 6.77

20796

3.41 8.

2.654

3 .15,

2.'27

0.67

2:1)74

1

=

Fre h 21
=

7 1 7

7.9

7.326

1.305

, 1.36

1.404

54'492

5.808

5. zi 8 n

.1

Course-,
,Average

.1,23

30

i

5

18

5
sr

23



Test Two Ques ion-Answer W th 'Visual Cues

Students were shown a picture and were asked a set of seven questions
about it. Again the eMphasis in this part of the evaluation was on dembnstrat-
ing comprehenion of the question through the,answers given, rather than an 4
emphasis on the answers themselves. This time, hbwever, credit wasjglven fo
the answer, to be produced in French. The weakneSs ln this, of course,,lies
in the fact that if the student doesn't comprehend the question he wilibe
unable to,provide an answer to it. As for the answer, as long:as it was
understandable, he was given credit for it

Two sets of questions-were ;zed owing to the fact that testing once
in awhile had to take place in'two schools simultaneously. 'Each set Of

-
qmestion&Ancluded the Same interrogative forms.- The only diffarence_lay
in the fact that two entirely different'pictures were used. The first
picture was based on a winter scene,'the'second On a square in,a French
Vijlage. The two sets of questions were asfollows:

Picture One (Wibter scene)

1. Combien de garcons et de flies y a-'-ill

2. _Comment s'appelle la fille?

3. Que font les enfants ici?

4. Est-ce.que la Mai,son est g andel
,

5 Ou sont les arbr,es?

6 C'e -Prayer?
.A r.

7 De-quelle couleur, est-la neigel
.

Pfcture Two (Village square -ne)

1. Combien de voitures y -il?

2::Comment s'appelle,la jeune filte?

3. Que font les enfants- ici?
e. A

4. Est-ce que l'hotel est grand?

-5. 01'4J sont les arbres?

6. C'est ou c'est l'hiver?
0

7. pe quelle coUleur est le chiep?

if the '',student we

the question was verifie
unable-taproduce an answer,
tly other means.'

: comprehension of



School Average- NUmber of Average Number Ra

Quest ions Understood
_

Answers Given

Graile Six

2.9

2.25

2.143.

2-.583

2.4414

,5 3

2.409

1.583

1.786

;1.916

1.638

4.1

. 204

1.421

1.199

. 348

1.492

1.293/

.G.rade Nine

Group 1 (Spick

G. 6 5.464

H.,. 3.375

4g533

group began, Frenc_ ill Grade Four).
..

1.254 14

-1118'13 1.199 .8

1.238 12.,

p 11 (Studen

208

1.

L. 5,5

GroW I

his group. began French-)m:Grade Si

2-.875 16. 12

.3.1

4.143

StUden s. in --his group began

.2 417 1.667

ren-ch In Grade Seven

1,449 12

Avergek for Each Group_

Grovp I 11.573

Grou 11 ,k.402

Croup 111 12.417

GrAde
Avera9e '4.183. 3.28 1 275 n 82

31691

3.43

1.667

-1.239 -34

1..283 36
12 ,

125



School Average Number of Averege Number of Ratio
uestions Unerstoo4 Answers Given WA

. .

-, French:20,

'Gro4P-1 ,(StUdents in till's -group began French in Grade Fou

N. Defective tape recorder-- No.data

5.375 4d437 211

Group 11 (Students in this group began French Grade Seven).

..13.-.: 6.25 . 5.083-, 1.-229 6

Q. 5.5 4;25 J..294 10

5.1 1 4.611 1.108 9

5.5 r 17,

-Group udents in, this group began French in Grede-Ten)

.8 45 1.241 10

LAverages for Each Group

Group 5.375 4.437

Group 11 5.355 Y 4.452

Group 111 1 8 1.45

3837

5

5.1478

126

MEM . 7M=.



IPLES_LEI.2.51)

peirit of-connunicalion,lnvolVesei he the pr ision or the k'eePing-of.
informa ion ./Sucfi activitjes usually are derived froma felt need on the Patt
of the udent. To create this need artrficially, the so-called 'Job Jar''''
itemi were devised, .qwenty in air; arranged in two groups of ten and printed
on 8X5 filing cards. These, task-s"differ from the interviw in th'at they_ o
not'necessarily have anything to do with the examiner's personal li#e as-does
the 'interview; the focus Is more likely .to be on the student.'

This activity places the studenp to some extent in the'position
Interpreter functioning'between two people who do not'share a language in
common. The people in,_tbis ingtance are-the 'Job Jarr eardg,on the one hand,
J4hicb may be regardedNOs the'initiator of the activity, and the eXaMiner who
will become the source' of the information-desired or the reciOlent' Of the
information offered depending on the cErcumstan6es

Students were randomly assigned either tasks 1710 .or 11-20. Ihe.cards
were placed face down on_the table; the student read each in turn, and carried
out the task retfuested. The .specifib items are listed below.

,ASk.how much a blue book:Costs.-

As.k.--the'.1ady.you're tarkrng.to if she.speaks'Freneh.-

Tell .06-lady'you're talking- to that yOulike'Prench

4.. Tell .. the;person yoy' talking tO that:theee are''tWerity.bOYs.
in your- class,

5. Tell .the 'person you're talking to that you-have a. broWn

-thelady -that7you-11-ke =to -watch -tel.evision

--7. Ask thelady yoU're iaiking to if her. French ..tOacher is olO,

8, -Teri tKelady yoy're tal.king -to.that voey:tiot todey--

'19. Ask the.lady you're ealking to if.her koqs6. .1S' big.

10. Tell the lady. you!re talking eo that 'pin' .11.4Nie a lot

11 Ask the lady you're talking towhere her school is

O. Tell the lady you're talking to what the capital of Alberta is.

Tell the lady You're talking to that you g lfl your French class.

14. Tell the lady you're talking to what you'd like for Christmas.
#

15 Tell the lady you're talking to when_your birth,day Is.

16. Tell the lady you're talking to what your favorite book is called.

17. Tell the lady you're talking to how old y u are.

18. Ask the lady where your French teacier

19. Ask the lady you're talking to what. color she likes.,

20. Tell the lady that you have red flowers in your garden.



The avèrage'number of tasks completed per cla6s, group, aud Veit
is given inithe tables below As:are the average numberof errors affe ng
comprehension an&the average number of those which qi not affect codiprehension.
Finally, a stitisEic called the 4Tasic Coefficienti..iscompiled.for each
class, group, 4and gradeby diViding the total tasks, cempleted by theftotal
number of comPrehension7affecting%errors (weighted by two) and non-comprehension
affecting errors (unwei,ghted). A'high 'score on this index indicates 4 large
number of tasks completed compared to the total number of errors made in the
process.

School n AV. N6.i.o Av. No. of. Compr.
Tasks Completed '. Affettin9 Errors *

Gr. 6-_ ....

A. 5 2.9

B. 1.909

C. , 7 .214

D.t 6 1.583

E. 19 :342

84.687F.

Grade
Average .187

.Grade Nine

Group I (Studen , jn:15 group began French in G ade Four

G. ch 5.031 2.375. 5.063, ..-513

6 4±083 2.833 3.5 .445

I. 12 A'.0 2.75 2.583 .371-

2.2

1.364

.143

,474

1.75

unweighted .

Av. No.of Non-0i 'Task

Compr. Aff. Er,rors*j Coefficient

. 468

.488

. 75

. 339

. 309

. 287

group 11 (Studen

J. 12 4.0

1.10. 3.,95

',L.- 13 5.577

-/
h15_group began rrench
'

333

.0

23

Croup III (Siudents

8 2.563

,G ade Six

2.5

2.5

3.15

-r_up began French in Qrade Seven

128

1.875 .325,



Schpol n Av. No. asks

Group Avetages'

Complat d.

Grotip L 4.147

Gr6'ti0.1I 4.57f.

.Group I 1 I 2.563 .

Grade ,

_LM21E. 4. 75

Frerich 20_T-

G oup I (Styden_t_s in

N. 6.9

6.625

Group II

P.* 6

Q. 9

8

5.

Students in

Av. No. CoTpr.'
*Affect ing 'Erre&

this'§roup began

2.4 .5.6 ;663

3.75 5.125 .525

th1s group began French in Grade-Seven

8.4i 7 1.667 11.5 074

6.667' 3.222 3.889 .645

7.813 5.625 .712

6.2 9.0 3.8, .449

Group III (Students in this group began French i- Grade.Ten

T. 10 1.75 1.5 1.0

broup.Averages

Group i 6.73. 3.2,

Group IL 7.28.6

Grup III 1.75 1.5

Course
Avera_ge 6.059 2.725

*
Legally French 21.

129

.1437

5.308 572

4.5 .703.
.437

5 .98



Av. *No. Compr. Av.- No. %Non-'

Affecting Errors Compr...Aff. Erro

Descriptive Ab lit)/ With Visual Dues

3833

4.087

In carrying out this pa of the test, students were asked o examine'
onb of two pictures for one minute, then during period of two minutes to

..--4
tell the exal

.

iner as much as they could about t picture and the activities
taking place in it. From theirNanswers it-Was-hoped to 6tain fiye asures.

1. The numberl of run g words produced in.a two.mihUte period.

2. The.number of different lexical items used.

The number of different grammatical structures used.
(For the_purpose-of-thjs-studyransformations of prev ously--
used structures were regarded as different structures)

4. The averagt number of grammatical elements per structire used.

-5. .A combined figure representing the number of errors affecting
comprehension multiplied by two and the number Of,.errors not
affecting comprehension (unweighted).

From this data it Was hoped to derive a final score which would take
into account the number of.errors made,-the totainumber of 'words produced,
and the total number of strue'tures employed. The final formula is ,given
beloW.

Average weighted errors divided la Average 1_ al Words Produced

Average Number of Str.uctores Used,

In addition, 0 ratio was also caltulated between the number of
dif erent lexical items produced and,the total nUmber of running:words.

1 0



Schc'ol Avera9e_ A Diff. Av, Total

Wtd. Errors' 'Words Words

DM.. Words/ Av. No. , Av. Elements . Final

Total'Words. Structures 4: Structure Index

14 7 0 22. . 40,636_ 561 2.909 4.457

B. 12 10.5 22.273 36 5 .61 .1 917 0184' ;15

Grade

Average 69 :6.21 13

4,833 8 666

.6 .7,46 :412.5

19 2t8L12 13.474

15.. 10.0. 23.8

, Grade Nine

12.333 1701

22,033 ,547

20,684 .651

40.133 .593

..5,. 1.928 . .784

1.667 2,683 '.188

0.421 1,55 .3.25

3,6 414 ..069

30.304 .591 1,884 3,096 .11
.

Group I (Studenti in this group began Fr'ench'in Grade Foul ).

G. 14, 7.643 22.571, 33,929- .665

6 14.666 33.333 55.1E4, .604

6.166 26.133 42316:'. .613

Group II (Students in this group began French.in Grade Skx)

J. .12 4.0

K. 10 4.3

L. 13 10.08

.093

.053

.028

22 83) 36.866. .623 3.666 3.684_ .029

24.4 379 .644

29.0 47 23. ' .614 4.615 5 231 .646

Groupdll (Students in,thisigroup began 1rench in Grade Seven

M.: 5.75 18.0 27.625 .651 2.75, 3.109 ,075

132



School n Avert. AviYiff. Av.Total.

Wtd,Error Words. Words
_

Grade .Nine 5-2,4 Avet_ms.

Gro6p 26,0 'r

'Group .11 6 33 25,571.,

.G!OUIH 5.75 18

Diff.Words/ Av.No.

Total Words :Structures

41.281 6

40.943

27.62- 65!

Grade.

, Averages ,75i 7,16 2k.47 9.667 .629

French 20

plE Structure

Group 1 (Students In this. roup began French in Grade Four

N. ?Not !ecorded. Def ective tap reco(der.

0
8 11..875

38,51 74.375 .518

Group-,11, (Students ln this group beOn:French in Grade Seyen).

Q.

6 7.666

7.333

9 10.222

25.333 58,666 .655.
6'41.67 .5.2 1

43,778 70.667 .619 .7, 33 H 5 827. 14

41.889 80.222 .522 8.5.55 5.222 f .015

36.4 ,50.8 ;716, A' 10.16 ,-5i491 ,022",

-Group-Jai -(SteiientsIO
'group 46n.French In Grade Tail):

T. 10 1.9 11 8 15.0'. 786 2 0- 3.321

2_14 Averages'

Group '1 11.45 38.5 74.375 .518 8,125
l

5.65 019,

Group II 034 0 724 67 586 .663 '7 207 5.669 ,019
A A

Group 1.9 11.8 i 15A .786
3.321 .063



.

Avff. AviTotal Diff.Words/ Mo. Av, Elements Final

Words: , Words Total Words Structures TIL Structure ;Index_

-French:21

Course

Av raE 23 11.043



-

Question-Asking Ability (Interviewin

This part of the series of,tests represents the most unstructured
portion Of the evaluation. ,Students were told to find out 'as much as they
could about the examiner by asking her questions. Restricting the questions
to personal questions about the examiner exerted a very general form of control
over the vocabulary and st.ructures used. 'This worked at most grade levels
except-for Grade Six where desperation 4equently forced tlie student beyond
the purely personal area. No set time limit for responses Oas imposed in order
to find Out just what the,student wa4 capable of asking. A a re8ult, it was
this activity more than any other that consumed the most t.

The examiner was instructed to _answdr the student's question in French
and as truthfully a5 she felt to-be desirable. The student was asked to
-give the examiner's answer in English, thereby ensuring that a total conversa-
tional inter'change had akin----irlace.

The informa ion receiv'td during this activjty included: the total
number of questions asked, the number of different interrogative structures-
employed, the number of comprehension-affecting errors, the number of errors

'that did not affect comprehension, and the number of,examiner's answers
understood.. It must be appreciated that an increase in the number of
questions asked will usuNldly see an acompanying increaSe in the number of

w errors made.,

\

Schoo Av.No. of
_ _

Oudstionso
a

'Grade-Six

10 4

'11 5.182

7 0.571

D. 6 2.833

E. 19 1.526

F. 0fectivo tape

Grade Average
a

53 3.283

Av. No.
Interrog.

Diff. Av. No. Av. No.
rt/C Errors

Av. No.
Ans. -UnderstoodStruct ComR. Errors

308

4.273

-0.571

1.0

1909

0440

2.9

1,09

.286

,

4.3

4.636

0571 c.lo.

2%667 .333 1.667 2.667

1.526 0.0 ,.579 10474

2.528 .792 1.207 2.679

137

4



School

Grade Nine

Av.No.of
QuestioDs

Av.o. of Diff. Av. No. of
LIELL2R.Struct. C_TIIE2Errors

12.17

Av. No. Av. No. of
NYC Errors Ans. Underslood_ _

Group 1, .udents in th-is group' -an French in Grade Fe-kir

G. if) '5.875 2.937 .75 3.875
(

H. 6 7.333 2.667 2.T67 5.833

I. 12 3.667 2.75 1..333 2.417

Group' I I (Students in thiS group began French in G ade Six).

J.

K.-

L.

Group

13

13

III

5.077

3033-

5.923

udent,s

3.692

in thi roup

M. 2 3J33 .2.25

Group 1 4.412 2.823

Group II .4343 2.886

Group III' 3;333 2.25

Grade
Average 81

,
re 20

N-- .

prOup, I Student in
4

group be Frenc'

U. F
8. 2.' 4.9 0.4

7.25 34625 _1.0 '-

247

-

58--

1.154 2.615-1 11..077

1.889 2.889

.692, i.769 , 5.846

c an French in Grade -Seven

1.167 2.667 3.083

.1.206 3.706

1.171 3.0

1.167 2.667

2.765 1.18

Or

247.

1_ Four

3.75

4.882

4.429

3.083

4.419

7.8

7.0



ScHoo,1 n Av.No.of Av. No. of Cliff. Av. No. of

InELD22iStruct.ComE.ErrorsQuestions
Av. No.
N/C Errors

Group 11 (StLidepts in this group began French in prede Seven).

Group

Av. No. ,of
Ans Uhderst6od

-6 '7:333 3.5 0.666 4.5. 7.333

TO: 5.4 3.4 5.1

9 7.222 3.555: 1.222 4.666

5 5.6 .4 3.2 5.6'

,

II uden s in this groupbegan French i

11 3.545 '2.454 1.182

.L=L:2E2 Avera-

-rade Ten):

1'8 8

troup I 7.615 ; 4.077 .769 3. 615 '7.307

;Group I 6.367 3.3 .667
37967., 6.1.

Group I I I 3.545 2.454 1.182' 1.818 3.99

Course

LE211.11L: 11 6-093 9.796 3.444 5.71e

French' 21

168.93/.. 4.063 1.8 2 5.125 8.5

V. 5 7 . 0 3.2 6.8

Course

!IL.(1222- f/6 3;857 1::1476 4.667 8.095

139



ummary of Part -II Data and Related Stat_i_stjcal Tables

,Tst. One ApralComprehension Without Visual 'Cues

Tab e 1.0 MEAN SCORES - Comprehension Coefficient

Group

Crade 6

-,Grade 9

French

French

Mean

12 9

'- 56 0.869' 1.026

81 2.424 2.439

20 53 2.58

21 23 10.891 10.552

-Table SUMMARY OF ONE- AY ANALySIS OF VARIANCE

. Sum of.

squares
df -Mean Square

Treatments

'Within-Groups-

-Total

3095.758

3013.1994'

6108.957

3

2.°9

212

1031.9192

- 14.417 Y

F .513

Table 1.2 COMPARION OF GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE

Groups

Grade 6/
Grade 9

rade 9/
French 20

Grade 6/
French 20

French 20/
French 21

Significance (.01)

significant

not significant

gnificant

ynific

4.4994

1.552

5.465

5.422

1 4



12.20

'Test Two: Que ion-Answer With ViSual Cues

.

, Table 2.0 MiAN SCORES - Ratio - Question/ Answer

Group Mean

Grade 6

Grade 9

French 20

French 21

67

79

48

24

1.364.
_

.718

1.3439 .3296

1 219 .2169

1..2199- .1176

Table 2.1 SUMMARY ,OF ONE-WAY ANALyS1S OF VARIANCE

SLIM of

Squares
df Mean Square

Treatments

Within Grou0s

Total

Table

64.786

5.912.

310.698

F 411.477

214

.2 COMPARfSON OF GROUPS WITH SCHEFFE'S

88.262,

.2145

FOR SIGNIFICANCE

Groups nificance (.01)

Grade 6/
trade 9

Grade 9
.French 20

Grade 6/
French 20

French 20/
' French 21

not significant .2205

not gnificant 2 334

not significant

not significant .01894

14 1



TeSt Thre- Tas.k Completion Spec 1 d),

Table, .0 MEAN SCORES Total: Tasks/ Total, WeIghted Er

--Grade 6 55 .3236 . .43,88

Grade 9 81 '.57369 .3145

. french-20 51 764989 .5.11

-French 21 18 .6344

Table SUMMARY OF ONE-WAY ANALYSIS-OF\ IqUIIANCE

12.21

Treatments

Within Groups

Total

59.099

42,158-

.161.217

201

204

.2097

F = 93.8769

iable 3.2 COMPARISON OF,GROUPS WITH SCHEFFE'S t' FOR SIGNIFICANCE

Significance (.01Groups

Gradc 6/'
Grade 9

G ade 9/
P ench 20

FrLnch 20/
French 21

Frencl 9/
French 21

significant

hot significant

at .05 5.465-

but no .01 level

5JyniIi can 5.226.._

142



'Test Four Descriptive Ability With Visual Cues

12.22

Table 4.0 MEAN SCORES - Wei-gh ed E o [Total Words/ Total Structures

,Group Mean s.d

Grade 6 66 .1089

Grade 9 81
4

.08489 .0982

French 20 53 ,0419 .0553

French 17 .0384, .0376

Table 4.1 SUMMARY,OF ONE-WAY ANALYSIS DF VARIANCE

Sum of
squares df Mean Square

Treatments 1.7492 3 .583

Within Grbups 1.7247 2 3 .00809

Total 3.4739

Tab

F,s72.0

4.2 C6MPARISON OF GROUPS WITH SCHEFFE'S ' FOR SIGNIFICANCE

Groups

Grade 6/
Grade 9

Grade

Frncfi 20

Grade 6/
Fren-h 20

French 20/
Fr,eneh 21

Signi'lcance 01)

significant

not= iqriifcant

!,1

Hot ..ignIficant

143

4.86529

1.778

7.6647

.4268



12.23

Test Four continued

Table 4.3 MEAN SCORES - Total Number of Words Produced

., Group Mean s.d

Grade 6, 69 4 16.569

trade 9 75 39.667 78.523

French 20 47 57.553 26.34

French 21 23 81.217. 38.221
-t

4

Table L.L+L SUMMARY OF ONE - WAY ANALYSIS OF VARIANCE
.

Sumof
Squa df Mean Square

Treatments 3764 3 .12549.5596

Within Voups 877832.77 210 4180.156

Total 915481.4529 213

F 3.002

COMP4ISON OF GROUPS WITH SCHEFFE'S FOR:SIGNIFICANCE

Groups

Grade
Grade 9

Grade 9/
French 20

French 20/
-French 21

French -V
French 21

Grade 6/
French 20

Significance (.01)

not significant .9709

not significant

!,ignifica at .05
levy! hut nOL

not_

Int

1.5075

3 03

2.444

6.1346

4,1



12.24

Test4Four (continued)

-Table 4A MEAN SCORES - Number of Grammat-icd1 Elements Per rpc u

Grade 6- 69 3.096 T.877

Grade 9 75 4.441 .992

-French 20 47 5.174 %057

French 21 22 6.276 1.004

Table 4.-7- SUMMARY OF ONE-WAY ANALYSI,S OF VARIANCE

Sum
-f Squares' '41ean Square

TreatMents 31.54.468

WitRiti Groups 425.377.-

3

209

Table 4.8 COMPARISON OF GROUPS WITM'SCHEFFE'S t' FOR SIGNIFICANCE

, Groups

Grade 6/
Grade 9

Grade 9/
French 20

French 20/
French 21

Significance (.01)1

significant 5.356

signifi ant 3.95

significant. 4.129
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Test Five Question-Asking Ability InterViewing)
/

Table 5. MEAN:StORES Number of 'Quest1Ons.A.sked

12.25

Grade 6 53 3 283 2%12

Grade 81 3.247

French 20,, 54 6.093

'French 21 3.669.

Table 5.1 UMMARY OF ONE - WAY ANALYSIS OF VARIANdt

Sum of
Squares df Mean Square

Treatments

With16 Groups

Ic

3793.258

6274.61

3

,.205

208

104.46

Table 5.2 tOMPAR SON OF ZROUPS'WIT SCREFFE!S.t FOR SIGNIFICANCE

. Groups Significance

Grade 6/.

-Grade 9

Grade 9/.

French 20

-French-20/
French 21

Grade. 9/

French 21

..not significant

s ignif icapt

signi. Icant at .05
level but-not at .01

lea

.6542

4.2

.057,

4.97
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Tabl

12.26

MEAN SCORES Numbei= of Different Interrogative Structures
Used-.

Grade 6

Gr'ade 9

Frpnch 20-

hi 21

53 2.528 1 948

81 2.765 1.208 -

54 3.315

21 3.857 ,

SUMMARY OF ONE - WAY-ANALYSIS OF VARIANCE

Sum of
squares df 'Mean: soare'

-treatTent 1353.189'-: 4.063
Within',Groups 469.20 205 2.288

Total 1822.392 208

F = 197.094

T ble 5.5 COMPARISON OF GROUPSWITH SCHEFFE'S I FOR SIONJFICANCE

GrOups Significance . .01Y

.Grade 6/
Qradc'9.

Grade 9/
French 20

'Grade 6/
French 20

French 20/
French 21

Gradt; 9/

French 21

not significant'

not significant

not signi 'coat

-nçt signili -int

!.iqnil ant'

.8699

2.3 15

2.

1 446

3.699
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PART THREE:

. DISCUSSION OF THE FIND

Study One,- The Attitudes Towards the French Program óf.$tuden
in on-French-Grade S x -ClasteS

Students enrolled'in elementary schools in St. Paul County at the(Arade
Six level do not take French. Their instruction in the language begins in Grade
Ten at Ashmont and in ,Grade Seven in the case ,of Elk Point. While it gs rrue
that the'Elk Point Elementary-School has an experimental program underway .at
the Grade Three leyel both in French and in Ukraingan, at the time that this

.

study-was conducted the program had not readied the,Grade Sixes. For all of
these reasons it was felt to be desirable to' assess ihe attitudes toWaritthe
French program of students whose only contact with it woulerhave had to have
been on the basis ofhearsay. Whiltr.the number of students polled is
admittedly too small to allOw us to draw eXtr.emely firm conclusions, the
findings raise some iineresting points and indicate-a need to,replicate this
study on a larger scale in other areas of the ProVince.

Discussion of the Data

In view of the linguistic diversity of the area, stime degree of
racial and 1inpistic prejudicemight have been expected from the students.
As may be-seen from the data and from the comments which follow, thii dots
not apPear to 'he the case. AS a matter of interest, one of the first runs of
the data attempted to find a relationship between racial origin and bias,
but this does nSt seem to exist to ani, appreciable extent. That some hias
does exist is reyealed by the comments which follow, but it must be pointe
out that extremely or mildly negative coMment'S are cerntained in only,six
of the tbtal number of questionnaires, fifty-three in number. In view of
the small number of studentg involved, the comTents of these'six are
reproduced in toto. On the other hand, since the favorable comillent,s seem to
be somewhat repetitive in nature, only the ones which introduce a new point
of yiew are cited: All comments iwere elicited by he quest oh, Why should
people study French?"

Negative Commentr (These are rep oduc d verbatim)

The linguistic background of the student Is given in brackets after
his or her comment.

I. ' I don't think you have to learnTrench. Everybody_just about spe ks
English. (English)

"I think learning French is not very 4ortan " Okrainian
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don't really. think 's .importan " (Cree)

"Wet!' I, -don't like French that.much, becauAe,1 mould like, o take _German
becallse my Dad speak's it too. Maybe fn'Gade Ten I would like tO take
German because it is a good 1an6uage. I rememberad When.',1 was listenjng
to some ef my Dad's friends speaking to thgm in German.," (German)

don t think it is important to,study French because in 'our room there
is only a couple of the studints that are Fllan'cli and the'Others is some
other kind of language." (German

"Well I. think,Freneh is not that important unless you are a Frenchman. In,
one way which it is good is that French is.used quite a bit in Canada so'
tit would not be a waste of time.to learn'it,.but-for me French woUldn't
be useful because inmy family neither Of my parents or sisters and
brothers speak it.": rainian)

Positive Comm n (These are procLuced verba

Here, the answers given indica e that there is an awareness even in
very young chilaren that there is something called bilingualism. It might be
worth exploring at a later state just how far down in the 'grade's this '

awafeness extends.

U.".So,J can tlk to Srench people:: in -Frenc,h.Ukrainian

"There k a lot of French-speaking people:in Canada " English)

:"If you go into a French-speaking ity you would not imderstandthem and
to talk to them." ,(Cree),

"Ektause someone might go to; heir hew e w o speaks French " French)

People shonld'study French because when you want to get a job everyone
talks French. (Ukrainian)

6.. 'kYou should take it Wecause they won't want to speak op 'language."
.

(This statement occurred-several ogles in a variety of orms). (English)

. "If a French nun came from Francehe would feel at home irhe h a d
someone speaking French." (English)

8. "!T you just speak one language and want to become a doctor or something
like.that you have Lo know more than one language. That's why it'
important. Like my pad says, youfcan twit along better with people ii
you knoW more langUages." (Ukrainian

a
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9. "It is good--in some case's when some people are speaking French and
Saying'Somqthing bad-about. yOU you will be,:ab,lei,,,tp understand what

they are saying abOut you."-(cree

'I think' people should. Sttedr..French because great Many eldei
eoplelike thOse.ot Quebec:tan speak-mostly or only French and if you

went ehere,:t6 Seesomeone and they could only. speak French you'd-be-in

trouble. :French Is the, second main larigitage known to Canadian. .Thise
are the reasons Ltherefore think French'should be studied." (Ge'rman)

11. "People 044 study.. French because that way we can'be bilingual just

like mir countrYjsand it we went to France'or French Canada we could
speak their lahgtiage." French)

2. "if they ever go to Montreal or another French place youwwould need to
sPeak and uhderstand it. And thereace7,gettirog-to be more French
Canadians.--'And if you eve'r get married to a-French g-irl or man.

(Ukrainian)

1 "The reasiOn 4hy I think that we should Study French because Je will have,

to leàrn.it sooner- oriAater-and So-it's the best way to start when you
-aro young, thah when ybe are. Older. (English)

.
It would be' interesting to.follow thee two groups to See in: what ways

their point of view changes over the,years. At the moment, however, a-
syrprisingly large number of the reasons given deal with the relationshjps
between people. An appreciable number indlcate, that it Pays'to be bllinguat

-o
in today'sjeb market.

EIFinally, it is worth neting that the six students who express somewhat
negative feelings about the study of French are the'same.six Students who .

indicate elsewhere, in the questionnaire that they do not wish tb.learn French.
It may be that a questionnaire of this type may serve as a useful:instrument
for detecting gt.udents whOse attipde toward the study of French may mdke it

.diff1cult.for them to profit from such a study at the junior or senior high

school level. This does. not mean that such students should be eliminated
entirely from tWFrench program, but rather that the teacher involved must
take special care to ensure that these students see the positiye side of
learning. French. Again, the progress of these six should be followed very
carefully, assuming, of course, that they do in fact elect French as an option.

InflOencina the Desire to Learn Frend

S nce these childrdn arc not taking Fre h themselv'es atkthis point

may be assumed that external factors have played a large part in shaping their

int rest in learning French.. One immediate source of influence, of course,

may be the attitudes of their older beothers and sisters. Table 1.5 seeks to

det rmine the extent to which the older sibling's attitude to his or her



own French program might have affected the younger memberS-of"the family.
Before this can be'done, holver, i necessary to find out just how
aware the younger children are of these attitudes'.

.

42.85 per cent of te Ashmont Grade Sixes felt that their older
brothers and sisters were satisfied with the French pkgram, while only 29,041,
per cent of the Elk Point Grade Sixes felt this way. (It must be apprecipted'----__
that Ashmont students beein French in Grade Ten and so are a hiehly select
group, while those in Elk Point begin in Grade Seven and ,so include many
students who are taking French under compulsion. lt would be surprising if
the two school areas produced tile same figures ). 110w good is the perception of
the Grade Sixes?

By referting to Table 6.9 at a later stage in these studies, we-find that
seventy-five per cent of Ashmont's French 20s are satisfied with the progress
that they 'are making in French compared with twenty-five per -cent of those in
Elk Point. As w shall see later on in Part II, the EP( Point students are
further ahead tha the Ashmont onet, but this has nothing to do with how the
student feels abeu the courser. The important thing is, that the perception of
the Grade Sixes of the attitudes of their older brothers and siSters turns aut
to be reasonably accurate.

,To relpond to our-earlier question, then, as to the effect that these
attitudes have op,-the desire of the Grade Sixes to learn French, the answer
is.none at all.Seventy-three per cent of Ashment's students gre interested
or very interested in taking French in the'future as comparedmiths seventy-
four per cent at Elk Point (Table 146). In other words, the breakfast table
conversation appears to have .had little or no effect on the younger members
of the-family2.

Another question that might be asked with
the stedent in his desire to learn French relate
In this connection, another pair of tables that
1.10 (Priorities in Studying French) obtained in
and Mble 4.12 (Student Priorities in the French

respect to\factors influencing
o the role of specific goals.

are worth comparing are
non-French Grade Six, classes
Curriculum) based on classes

who were taking French in Grade Si-x at the time that the questionnaire was
being administered. In the non-French classes, cultural comprehensiork,c(Aes
in as a strong second choice before reading and writing. It must be
appreciated that the oral skills in this questiennaire were not broken down
into speaking and listening, so we have no Wy of kneWing whether or not it
would 1-ahk ahead of listening. In the Frenchyclasses at this level, cul.tural
understanding 'comes' thii'd in the Edmonton and Eckville schools, but second
in Lacombe and Red Deer and first in Satinwood. ObViously, then, the study
of people is regarded by all groups, both French and non-French as highly
important. It-is to be regretted that the same question at the Grade Nine
level (Table 6.12) and at the Grade Eleven level (Tables 7.12 anA 8.12)
find the understanding of people' very low in the curricular priorities of
these groups. Again, it will be fnterestipg to ask the Ashmont and Elk Point
Grade Sixes these same questions whtn they arrive in Grade Nine and Grade
E,leven.
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Interestin'aS We may find th s point of 'vtew. the.differ'irlg
. .

emphasis placed on priorities within-the curriculum Icist referra; to does'
not seem to.have Produced any significanifference-in the strength of
the chil-d's desire ,ta,learn French, sip*ce:t.he re.sults are almost eiteply_
split between studenes who electe'd 'Speaking' as their major goal,'.and
those who_ilected 'People'-. A factor which does seem to'have produced'e
difference, howev.ef, is.the lingTrIsEic-backgrOdnd of the home,,sinde Table
1.1) seems to indicate that-students coming,from non-EngliSh speak.ing

--homes feel a greater compulsion to lea French than those comiQg from
;English-Speaking ones..
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StUdy.Two Opinions Expressed by Parents of Ch ldren Currently Enrolled .

ln the.French PrograM.W1 h Respect to the Program as It Now
Exists

As indicated-during the'presentation of the Tables themselves, the
low level of response to this questionnaire means that any conclusions
arising from its findings must be made with a considerable degree of caution.
In view of this therp are,several alternatives open to us. We may simply
assume :Indifference on the part of many parents, and so treat our findings as
representative. We may assume that many parents are bitterly opposed to the
whole idea, but pr'efer not to say so publicly. In view of some of the rather.
trong 'objections expressed in the parent comments, this,position is not

entirely Crue, and again, we may.treat our data as representing the real
situation. Perhaps a compromise is in order - wd should accept factual d6la
as representative, but treat with some caution any suggestions that radical
changes be made in existing practices.

Dischssion of the Data

In using the data contained im Table 2.3, which deals with the langua
background of responding parents, the curriculum developer must bear in
mind that much of the work in bilingual education places a heavy emphasis on
the fact that each community is different, and that,this difference must be
taken into account in program planning. The lihguistic diversity-revealed im
this table-should underline-for-us-the very real need-to modify-our-programs
to frit the linguistic realities in the homes seryed by our schools.

This is especially important in view kf th fact that the information
derived from Table 2.5 indicates that only srightly be er than fifty per
cent of the parents responding were satisfied wit), their own French programs.
This may in part account for the relative freedom which many parents allow
their children when it comes to program and course selection involving modern
languages, at least if we may trust the data included in Table 2.6,. This
same Table appears to reveal a certain amount of distrust on the part of
parents as faras school 4nvolvement in career decisions is concerned. More
important is the very strong suggestion given in the same table that the
student, particularly in country areas, is given much more freedom in the
selection of his courses than educators may have believed. Whether or not
such freedom is desirable is another thing, but in any case it is a factor
in current education if we may trust the findings of this survey.

Changes in the Program

Subject to the reservations madát the top of
given to the idea of introducing French at lower grade
Table 2.7 is particularly encouraging. this finding
perception oT the part of the parents of the length of
learn a second language (Table 2.10), it would appear
with'a much more informed population than has been the

his page, the support

levels as reported in
is coupled with the
time that it !takes ,to
hat we are de-aling

case'in the past. At



the same tim judging by the niber of parents who chotked,the.-.
eategory in the table' just refrred to,. It would seem 'that west
reaching, all of the,publid.

Despite this Table 2.11 indicates cons erable support for very real
proficiency in the language, but perhaps not t the level of balanced
6ilingualism. Again, this may be just a factor of the increased perceptidn
parents as to just what such an ability will cost in'terms of 'school hours.
At the same time both from comments made, and from.'.the findings shown in
Table 2.7, they are prepared to make some very real commitment ortheir
children's time in order to attain such proficiency. Thls !is further borne
out by the virtually unanimous support in the cities and-the yeti strong
support in rural areas for vkits to French-speaking communitles.

The high percentage of parents requesting the study of 1aguages other
thang French is worth noting. (Table 2.9) 441dmonton does offer greater
variety than other areas, a fadt which may account for the little interest
repor.ted from this area. Of particular note is the strong sup ort for Spanish.

Parent priorit:ies in the field of curriculu In second languages are
domewhat cOnfusing-, at least from one point of view. Speking ability
receives considerable support, while reading ability and cultural understanding
trail a consrderable distance. behind. At the same time, however, Table 2.14 ,

shows a sincere interest on the part of,the parents in their children
acquiring a language as.a means of improVing huMan relationships. Reading
and writing as goals of the program receive little support. As might.be
expected, job opportunities and University entrance appear as valid objectives
from the parents' Point of view as isr'the need-to have.a language for-the
high school diploma.

Surprisingly, he concept,of'Oanada as a,bilingual country received
strong suppOrt in the cities and only mild backing in the country. On the
basis of the comment's, from parents'in the Lacombe and Red Deer areas
particularly, the French situation in Canada 'is a source of much concern tó
them. Despite this unease, the suggestion ehat no man is truly educated
unless he is bilingual Fared very badly.

,
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OPINIONS'EXPRESSED BY STUDENTS AT THE GRADE NINE AND RADE
ELEVEN LEVELS WHO. HAVE STOI3PED TAKING FRENCH AT SOME 00INT
IN THE PAST

D scussion of t e Data_

The points rais'ed in this study are of sufficientimportance that I

seriously recommend am examination of all the tablas included in it. For .

that r aion the discussion which
I shall provide here is dellberately brief.

The rder should also examine the student comments which are quoted at the
land o this section.

Regrtably,twàschools which had been asked to provide a group of
students who had dropped the French course were unable to du se. This
unfortunately adds a further element of bias to the study, the initial bias .

being that the schools selected the dropouts whom we were to see. I em more
concerned about the former than about the latter, however, since in'the cne

t school in which I was able to select the dropouts to be interviewed,. myself,
I ,did not find results to be much different from those obtained in the school-
selected Inttances.

On the pos ive side I must admit to being mast impressdd by the
ett-tude of the students who came to fill in this particular questionnaire.
The questions which they asked while completing it obout die purpose and
ultimate use of the results showed a very high level of w.turity-and reflects
most creditably or them and on the schools involved. Fer this reason I em
persuaded that their commepts may be taken as a sincere sLatement of their
position.

-Ope might expectJram students who hadedrepped the course.a somei4het
'more.negative attitude about their teachers,,since pool le Who have been
unsucces'sful are erten jn .search of a scepegoot. Aear.t from, onee.oretwo
downright slanderous tomments whichre nn ec'eeed:by others from the, Same
schoels, 'and which, for-that:reason, arc noZ. 'queted in, this studyethis
doeS:'not appear-dote be the case. Indeed, the ro!:_4kciruixs jivi in Tlble 3.
indicate, that,more then half of those replying feit thut their -cher had
been geed.

.Despite difficulties in oral reech repor An the . areas Of
comprehension and question phrasing, the students attitude toward.the
concept of. taking FTench -Seems surprisingly positive. Question 20 Part..1.1
'reveals, that more than half'of.them would encou'rege their own children to
lake french. Most Anteresting wasthe -feeling that:the:study of French
sheUld be:coMpulsory at the elementary. school 1601. lt ls not su.rpris Le
howevere:that'whon. the seme question was asked about the- Grade 9'and Grade
11 levels,-less then half !agreed with:the compOserv.dspect.e

. In summary, -then,- there seems to be some optimism -regarding the futur
but at the same time a sense of disappointment about theft Own language-
education. -Question 1E., Part 11 indicates very'clearly that at the time
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a
t which they began.to study the languajL,

' looking forward to being able to Speak 1.. THIS
would appear then to be very-real neeJ to examiri
these questionnalres to'remove the reasons for,
this haPpens, tl),e next time that-these,questions
be a handful. Of student available te explain wily ',hey stio,,

French.

Student Comments

In v ew of the information given in the com.lents .ause o
rather small number involved, I am presentjng'the majority of the comaent
as given in the student questionnaires, apart from some which I consider
libellous and not based on fact from my own observations. Only five have been
eliminfted in this fashion. Not all students elected to make comments of any
kind.

"French just ain!t my thiet9.. French t me was very-bOring and at first I

Ily tried-. But lateron'in the year.611found that French just-wasn't
my thing Fause.nothing Wanted te sink into my thick skull."

_

"I couldn't say the wordsH-ight and 1 didn'tlike the French language.
When the teacher said sfomething I didn't understand it and I got
confused'. Irhad trouble saying the language rigHt and the speech."

u

don't_like French-because I-don't fee) it-will help at home pr anywhere
else except to get into University end I can't stand it. it's all little_
better-than-German-or -Ukrainian."

4. "I couldn't understan
entence."

' D i dn t unders tand mos

some parts and then I lost the meaning -of a

of it and fell lohind.quiCklY.."

"I liked French quite la bit but I feel I didn't learn anything in Grade 7
on 8 so I couldn't dd Grade 9. When you leaie the French class you don't
speak it until the next class."

"French wasn't made interesting enough. We weren't learning how to ansKer
or ask simple every-day necessary questions. There should be a period
of time when we can ask questions on how to ask certain questions or how
to say common things."

8. "Wanted to take more interesting courses

"i feund.I didn't bave enough previOus French to enable me Ao under tand
what 1.-was doing in French-11."

156



13.10

-l0. "We went too fast to understand it,and then when we were too far into
the course for m6 to catch up(s ). Frwo then on I got more fixed up.
Part of the reason was that the course was so boring. The only exciting
thing lit:lid was daydream. I am not saying that the course shou d be
exciting, but it should at least be interesting."

11. "My marks were too low to pass. I was not learn ng anything so my marks
would not go up, sb I was wasting my time."

I "My marks were often low because j am shy, and when asked a question
I

got embarrassed.."

"I went from a school which did very little oraj work to this school
which had very little 'grammar, 'and 1 just couldn't keep up. So I felt
my time was being wasted; so I dropped."

14. Owented to.learn'Canadian F ench instead of Paris Frenc

15."Teacher could be bette
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Study X The Attitude. 'toward, the French.l5rOgram of-Students Enrel.ledin It

-,

In discusSing the results.of this part of the Study, the designator
wi 1 ba';Ased to indicate a comparison. across several tables. The reader

will probabt9 have noticed already that in studies four, five, six, and
seven, the decimal part of the Table number remains constant in order to
facilitate comparison.across grade levels. Only the primary, or study number
changes. In this discussion, the decimal part will.be retained, but the
study number will be replaced by X to indicate that several tables are
involved, air-of which, however, discuss the same topic.

Tab e X.1 Composition of the 5.92219,
,

While tables of this na ure normally contain little of interest, in

the Present study it was found that in all grades there were always fewer
boys than girls. This applied even in Grade.Six where French was not an
elective. Here the boys orily made up 45 per cent'of the population', a
fi%pre which dropped to 37 per cent in Grade Nine and 36 per cent in French
20. Interesti,ngly enough,,the proportien rosyto 43 per cent in French 21
so that we: hav a d(stribution in which there is virtually the same number
of boys at each end, both,in the non-elective and in the highly selective
groups. The French 20 figuce gives a picture which has been.true for some
decades, a fact, that does not dake itany more,justifiable.

_N
Table X,.2 :Parental Lan_guage and Table X-.3 Language_Used in the Home

4.4.The'cliversity of'languages spoken in the,schools taken from .the
Edmonton...area comes as a,sUrprise, especially when compared to the situation
inother,parts of the Province. -The fact thatthe majerity of English
speakers is not found in Edmonton, but in the rural .areasandin:Red Deer:
would seem .to, indicate that in the Edmonton area at least, considerable.
attention .needs to be paid to the effect of other lariSiages on- the process
of-learning French, in other Words, on error .ana,fysis. The spedific problems
.of at least Ukrainian,-,German,' and Italian speakers learning French-beedA0,,-
-be itudied, SinC6 the bulk of the.,pro§rems,usedi.apart from Voix et images_
-arid Bon our Line were designed With English speakers. in:mind, and the poin
of-emphasis in .these prOgeams have the problems of these speakers in view-.

There ig another problem in the case of tpe Italian speakers. It

may be that for speakers of Romance languages, considerably more progress may
be made in the same amount of time than is the case for speakers of Germanic,
Slavic, or other languages. Additionally, we need to look carefully at the
ways in which the learning strategies of those who have already learned a
second language may differ in pedagogically relevant ways. A need for research
into the strategies of stueents who are On their third or fourth, or even ,

fifth language is indicated.
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Table -X;Li NuMber of French _peaking Acquaintances

The aim of this part of the'study was s9clo-cultural in nature. It

as assumed that contact wilh French-speaking people might change in some'
meaningful way the attitudes of students toward the Fr6rIch program. As It
turned out, only students in the Eckville area did noi seem to have any
great number of French-speaking contacts. Apart frem the Grade Si):( classes
in Satinwood,. Lacombe, and Red Deer, the remaining classes at all grade
levels appear to.know a reasonable number of such persons. What,Itheh, is
the effect, 1ff any, of such contact?

While the other classes tend to rate the study 9f 'people at a falrly
-lew level, the Grade Six classes in Lacombe, Red Deer, and-Satinwood-all
rate this activity as being of real importance (Table 4.11)j while the /
ckville French 20 students, alone of all the Grade Elevens,rate it in third

place (Table 6.12. The rest place it in fourth or fifth position). One may
safely ignore the fact that the Eckville Grade Nines do hot see-this as
important, and assume that students without such contact probably feel a
greater need to have it in some other form.

Table X5 Student Perception of Own Progress Jh Frenh

While a student's picture of his own progress must necessarily be
somewhat subjective, it is still this perception, rather,thOm,iPle
which may influence-his attitudes toward a particular subject.' If one
accepts that the student sees the questiorrnaire categories of 'just average'
and 'very good' qs representing progress towards his goals, then it is
encouraging to find that over three quarters of the students in almost every
class feeling that they are achieving something_in French.

Table X.6 Comparison of M r ksIn French With Marks in Other Subjects

An appreciable percentage of' students at each grade level feel that
their marks in French are not as good as' their marks in their other subjects.
The figures are 39.71, 33.12, 34.48, and 40.0 per cent respectivelY. We
should he concerned about the fact that the picture does not improve to any
appreciable exteht as,the process of elimination of the weaker students goes
on; rather, the reverse is true. Perhaps one should look at the type of
evaluation in other subjects and comparp it with French,' since it has been
suggestr that French is probably the last subject left in the- curriculum
that the student cannot study.out of a book at home. Some classroom activity
is necessary.

Regardless of whether or-not,this posit on is accepted, the fact
reMains that our objectives need to be spelled out 'in detail, and we Must
then ensure almost daily that these objectives are being Mbt.
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Tabie X.7 Student Perception,of Ability to 1(eep LIE W th the Class

While the number of students at theGrade Six le;01 reporting
difficulty in keeping up with the class is a low six per cent, this figure
climbs to approximately fifteen per cent for both Grade Nine and Eleven.- In

view of the selection which supposedly has taken place bythe time that the
last two stages have been reached, this is somewhat surprising. The solution,
again, may lie Ln a'clearer statement of objectives, and in constant
evaluaion, both to ensure that these goals are b ing met and to indlcate
which students are in need of remedial instrucli n.

Table X.8 StUdent-Preference-for Workin_ at Own or at Class'_s Speed

Approximately the same number of students at the Grade Six and Grade
Nine levels expressed the wish to be able to progress somewhat more slowly
than .the rest of the class (13.97. and 14.38 per cent respectively). This

figure increases, to 20.69 per cent in French 20 and a staggering 40 per cent
in French 21. In view of the more heterogeneous nature of the Grade Six and
Nine populations this marsay some hing about their teachers' ability to meet
everyone's needs.

At all levels a surprisingly small number expressed an-y desire to go
faster than the rest of thd class (5.15, 10.99, 13.7, and 11.43 per cent
respectively). Yet these are the very students who might, stand a good chance

of becoming"totally bilingual if they were not held back by the group who
wifi to travel more slowly.* The size of this group at the Grade Eleven level
in particular must be a cause of cemoern. One solution might be an effort to
provide some form of grouping, a practice which was requested by seyeral
'students at this level in the open-ended part of the questionnaire.

I

Table X.9 222LEE of Student Sa action With fr-29.1111 in French

In this study as well, the increase in the number of students reporting
difficulty with the French program is rather surprising. Beginning with a .

,low 13.18'per cent in Grade Six, the figure increases to 20.92 in Grade Nine,
30.539 in French 20 and 31.43 in French 21. One question which must be asked,
particularly in view of the figures reported in the discussion of Table X.6
is whether or not French, by the very nature of its linear progression may
demand grea er effort on the part of the students than may be the case in
subject are

)

s where a dis,crete pnit approach is followed. It would 'be most

interesting to fimd out whether or not this same problem is encountered in
other linea type courses. Before we do this, h6wever, we should keep in mind
that at a later stage in this study, many students report thaC they are not
really having to work very hard in Freirch. Perhaps the solution may lie in
a somewhat diffe ent approach to=planning French classes.
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Table X;10 Student'Desire=to Continue With French in the Fol.lowing Year
=,$

Despite the problems that some students may be having with French,
approximately three-quarters of the students in Grades Six and Nine propose
to continue with French in the following year. 'The same is true for French 20.
The picture is somewhat less clear in French 21 where half the population in

one school and.three-quarters of the population in the other plan to drop
French. If the students felt tiiat they were fluent at the end of French 21
this would not be surprising, but this is notthe case. Since many of them
are not, a large number of highly selected students are stopping their work
in'French ju,st short of the.ppint at wHich they might achieve a up-eTtii degree
of functional bilingualism.

'Table X.Il Student Attitude to the Studt of French as a Whole
=i

While approximately two-thirds of the students at-each grade level
state that they like or very much like their French program, a rather
surprising number of students express an active dislike for the program.
To these must be added, at least for,French 6, 9, and 20 the fifteen to
twenty per cent who report no feeling one way or the other, and who pose, as
a result, a different problem. Since both these groups Contain the potential
for problems in discipline, their dislike or disinterest must be taken
seriously.

Even mdre worrying is the fact that while 13.78 per cent of the
stjdents enrolled 1n French 20 report a dislike of the progi-am, the figure
rises to an alarming 28.57 per cent, or almost a third of the class, in

Feench 21, a statistic which may go a'long way toward accounting for the
decision not to continue with French cited in the previous study for jthese
students.

Tab_e X.12 Student Priorities in the French' Curricultim

It is somewhat distressing to watch the attitude of students move
from a relatively altruistic posi ion in Grade Six to a very self-centered
one in Grade Eleven. As might be expected, at all levels Speaking and Compre-
hension receive between fifty and sixty per cent of the total support. This
is to be expected. lit_ is the remaining curriculum topicslthat are a matter
of concern. Aethe dilacie Six level cultural comprehension, or 'People',
comes a close third (21.99-per cent as opposed to 27.95 per cent for
Speaking and 24.98 per cent for omprehension). At the Grade Nine and Eleven
levels, however, the study of ople is given the lowest priority, receiving
only 10.38 per cent of the tot in Grade Nine, 10.83 per cent in French 20,
and a surprisingly low 4.76 per, cent in French 21. It may be that this has
something to,do with the relative emphasis placed on these topics in'
classrooms at the different grade levels. If this'is the case then, even
though Alberta's modern language program objectives have been revised, this
revision has not started to have an effect in junior and senior high school.



Table X 13- Student Percept ion of !Lally. to 'Funct ion- in- a French-Speak i

Environment .L1K the End of Grade Twelve

At each grade level 6etween'fitty and sixty per cent of the students
replort.that they do 'not knoi./ whether or'not they would be able to function
in a French-speaking community by the. end of Grade Twelve. Of the remaining
students only the Grade Sixes an&Grade Nines display any degree of
optimism (24.06.per cent and 26:4I-per cent respectively). The 'Grade.Eleven
stydants are somewhat more pessimistic, only 14.94 per cent of the French 20s'
and,17.14 pdr cent of the French 2Is seeing this ability as' an attainable
goa

Such pegsimism may simply result from a-lack of feedback. Fthis is
the case, then a need for better communication between teacher and student .

of the goals of the prograffris indicated as well as a need for the student to
be informed as to the progress that he is making toward these goals on a more
frequent basis than is now the case. There may also be a Reed for the student
to hear more 'success' stories from those students who visited such areas.and
who found that they were able to survive with the language-that they had.

:Table X.14 Student's Expressed Reasons for Taki French

By completing an open-ended questionnaire Item, students were asked
o indicate the reasons which they regarded as important in their decision,
to_take_French. We_can dispose of the_main_reason_given_by_the Grade Si
students almost immediately, since they represent the only grade level ,

where French is not an elective, and where students might be expected to'
present lack of choice in the matter as a reason for taking the language.
This they did, 25.69 per cent of them.

With the current emphasis on bilingual sm in the Civil Service Lt is

not surprising that the categories "Increased job opportunities" and "1-11p
in thg.future (unspecified)".between them account for 13.97 per, cent of the
reasons cited at the Grade Six,level, 18.73 in Grade Nine, 15.02 in French
20 and a surprisingly low 6.89 for French 21 students.

:

The category "Personal enjoyment",includeS all students-mho.had'found
. .

at one point or.another.that they.. liked French, and.so had continued-With
-This'categoi-y inCluded 1.6.2 -per,cont of the itudent_ternmehts.at the Grade
Six. level; 9.96 at the Grade Nine,.8.95..per cent Of-the French 205 and,.8.62

.,per.pent of the French 21s.

The desire simply to learn another language was expressed in different
ways, either as the desire to learn French, the desiTe to learn another
.language (unspecified) or merely'as the concept that it is a good idea to
know a second language.While representing only 7.25 per cent of the comments
in Grade Six, this category includes 21.92 per cent of those at the Grade
Nine level. The reason for this is not hard to find. Those students who
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-did not accept this. point of view, for the most pait are.no onger.the
.Forfrench-20 the s rife:câtego,ries y.teter-26;f6:06e- cent, :and'for French 21.
.25.86 per:cent._

Travel. is another reason frequenfly given for the study of French. Th
category, which includes 'Travb1 in Qiiebec';''Travel in FranCe', and .'Travel
unspecified)', yields,a total of 13.97 per cent in Grade Six; 12.75 per

cent in Grade Nine., 11.94 per cent in French 20, and,15.51 per cent in French.
21. Travel 'in France,is, Oted more frequently than-Travel in Quebec, except,
.for French 20 where the order Is reversed, an&in French 21 where it 'isn't
mentioned at all. The fault probably lies in the students' answers, since
they may very well have had a specific.destination in mind, but had not been
told that they had to state it specifically. It must be rememberecrthat these
are answers to an open-ended question.

t

Sinceone of the curriculum-priorities is Cultural Understanding, jt is0
interesting to see how much support thiS concept received. The results are
fairly consistent, across the grade levels; 7.26 per cent in Grade Six, 9.96
per cent in Grade Nine, 9.79 per cent in French 20, and 10.34_per cent in-
French 21. The figure in Grade Six would have been higher if it had not been
for the number of students who-stated that they-had been forced_ to=take_Fria

th student progresses through.the grades his attention is slowly
drawn to graduation and University entrance requirements. From a.low of
1.67 per cent'in Grade Six to 11.15 per cent in Grade Nine, these two areas
recejve 21.64uer cent of the support in French 20, Ilut only 15,51 per cent
in French 21.-lfrom the wording of the comments-, howeve.r, it is obvioas that
many Grade Elevens enrolled in French 20 are not clear -as:to the extent to
which French, or any other language for that matter, is- required for entrance
to specific University programs. This informatiot must be made available to
them to a greater extent than is now the case.

Finally, it is encouraging to note the increasing emphasis on the
concept of Canada asa bilingual'country as the reader moves through the'
grade questionnaires. Beginning with 3.91 per cent of the total comments
made in Grade Sjx, the concept receives 5.98 per cent in Grade Nine and
almost the same in French 20,(5.97). It is in FrenCh 21 that the concept
receives its greatest support, 12.07 per cent. While these figures appear
small, it must be borne in mind that this concept was'offered without
any prompting from the questionnaire

Tables X.I5 pnd X.16 Activities Whjoh Students Particul ri K Liked or Disliked\41

These two tables are grouped in order to ensure a balanced presentation,
since what appeals to one may.not appeal to another, and it is important to-
present both sides'of the picture at the same time. Moreover, since these,
preferenceg appear to be grade-specific, the discussion will] follow grade
lines rather than attempt to follow one topic across several levels. The
reader should- also look at the discussion arising from the Pink and'Gold
questionnaires, since this is all part-of the same problem.

L
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Better tilan half of the '-studert s at this level seemed to be in favor
of the oral actly4iles cat-ried on rh their classes, especially games.
UnfortunatelyA.V-cXubl teach=ing Pr \grams involved, Parlons franais and
Bonjour Line came rn for consiabrable4priticism. -.In support of Bonjour

-Line it:must' be Said that many studerft saW this program as having helped
them in their study of French. 'A readil of the comments seems to indicate
that it is more the way in whichtbe gram is taught thart the actual
Program itself that is the problem-7A reasonably_ large group expreSsed some
dissatisfaction wrth oral work and Seve0el students felt that they had
difficulty in understanding what was .bang said in, class

1

,At this level both oral -and-written -work seem in general to be, popular..
Willie some scudents .expressed a6roval ,pf, the Voix et .imp_ges.f ilmstrips, it

as th is feature that received the greatest number. of Complaints. Several.

L
--. tudents -also-complained about-other students. who held the class back. This

_.

utd seem to indicate a need for grOuprng of some kind.

French 20

Oral_work, French films, and,,rfttdn _act es,were_ meht_i oned_ mos t

4

-oftei as being particularly disfiked at this level. Many students commented
very favorably on the teacher and on class atmosphere. On the negative side,
the fitmgtrips from Voix et images were-seVerely crtti ited again, and the
prot4em elf aural comprehension was pOinted out.

At this- level, probably becadse of' the selection factor wkich has taken
,the teacher and the class atmosphere come ih for cOnsiderable praise_as

does work. in _the 'Inguage laboratory. However,' the way in which grammar was'.
presented was felt to be a problem by some students, and one aspect of Ithe
oral tests in.,particularral comprehension, was felt to be more difficult
than was wariranted. It may be that the students are not being-sufficiently

4

prepared forlthis Part of these tests', and that this feature atone may
contribute 'in rarge part to the generally unsatisfactory feel ings about their
marks in Freach expréSsed by these students at an earl ier pdint in the study.
Again, the pr6qrams used came in for consider'able criticism, both Chez les
'Franiais arld V9Ixèt images de France. Once again, however, the-comments
lead me to bekieve that it is the way in which the programs are used that
is responsible fOr much of the dissatisfaction, although the filmstrips were
regarded by sieás appearin4 outdated.,
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-Table X.I7

13 . 18

Changes That Students Would Like to See Made in the fr22r9:2

It is refreshing to find at the Grade Six and Nine levels that the
comment most frequently trode is, "Don't change anything." This seems to
indicate a r asonably high level of consumer satisfaction. This comment .

comes _sectad in French 20 and, unfortunately, fourth in French 21. Again,
suggestions for changes will be made grade by grade in view of their .

specific nature.

Grade Six

Predictably, the students in the Edmonton area wished to see the
television series Parlons franpis replaced, while their colleagues outside
wished to eliminate Bonjour Line. These comments must, of course, take into
account the number of students who wished to see no changes made. Students at
this Vevel wished to have more oral work, especially games, and a longer

,French period.

Grade Nine

Except for the support for a policy of no change, the picture here is
not as satisfactory. Students ask for more oral work and a change°in t9aching
approach which, unfortunately, they most often fail to spell but in detail.
They iefould like to see the filmstrip5 from Voix et illtE.L,"Lither eliminated,

,

or used to a lesser extent during the period. It is this last suggestion
that may offer a way out of the problem.

French 20

The suggestion most frequently encountered here is that the techiny
approach be changed to include more oral work (hut les,s pure repetition
and that more'holp he given in the area of aurdl comprehension. Again, in
the schools where.heavy te,e is made of Voix et ifflo es there is 0 regubSl lo
do say wi-th the program.

.nch 21

At ,th is levol a!, 1,!ie I I 1Iiii, i.., .1 r(pnt for more oral wor. 111

addition, they would like h) _..e Ok limo given reading, and th LIJf,t ion
I!, illd (I( Will '.1)1114 form n grouping bC i UP I 0111''Ilt 0.(.1 kr...!Ai!J tIiq,e wi tti
1earnin problem...



Study Eight General Atlitudes Toward the F ench Program As It_ is Now,
Offered of Students Enrolled At the Grade Six. Nine, and

_

Eleven Levels

In this part'of the survey, students were asked to indicate a posi ion
on a five-point scale ranging from 'Very.Much Agree' to 'Very Much Disagree'
with a series of statements which talked about the French program as it now
kxists in therr classrooms. The major areas discussed in this part of the
suAey Twhich for ,convenience I shall call the 'Pink' guesti4onnaire for
reascins which will become obvious if you turn to Appendix Four) included:
Program Orgarpization, Program Contentl. Teachi-og Approach, Aural amprehension,
Oral Activities, Grammar, Materials, Language Laboratory, and Testing.

a

Where Vie testing team was pressed for time, only half.the students in
each class nmpleted this questioRnaire. In several classes, however, enough
lime was available to allow all members of the class to complete both this
and its counterpart, the Gold Questionn ire.

In studying the discussion of the results, it must be kept in mind
that the comments that will be -made refer to the concensus of opinion of
each group. All students in each group do not necessarily share lhisepoint
of view, but enough do that 'some fairly firm conclusions may be drawn. At
the same Lime,- the opinion of the minority is of sufficient importance that
reference must be made to the Table included in Appendix Eight where the
standard deviation is given for each question.

To assist the reader in referring to the orici al question, the
number of.,the qtiestion involved is given in bracke throughout this
discussion.

pLganiz *on

With respect to the length of the French clss period it is eneour-
afging to find that all Grade Six groups, all Grade N except for those
-in rural areas, ahd all French 205 felt that the French period shourd not
be silortened, Edmonton French 20s in particular being especially oppos'ed (14).
Paradoxically, all French 2k, together wpf-E1 the rural Grade 9s, were in
favor orthe p riod bein.g 5hor ened(i-

In view 01 the ntere.,t in thc semester syst_ m,.and in view of Ihe lack
of hard data related to it eflecl.. on modern I .irir;uiqe ledehi ing in Alberta,
three 'question.. were devoted to thi. problem 52,,53 be answered only
by Grade Eleven '.tudent', involved in the wmestr .;yst.em. All groups agreed
that there wcre thdt the mt..ler sy..tcm might( not_ li but except
tor the Red Deer 2I.;, the leel ing that the 5emester sy5tem t rked well
tor trench. (It mte.l he appreciated, howev r, that !,t1I110 ni Ihe ! hook involved
',OIL French 2(1 hit() French 20d unit trench 20h, (living only hall each
..eme-.ter 1(0- ad hou.r d ddy). All Grade Lleven group.. admiiied, the French 21s
in parti(ular, that (hey experienked a great deal ol trouhle in .Jarting
french again alter d ..cmw".t(gwithotn it.



13.20

irc9ram Content

. The students' opin.jon as to the efficacy of their French program is
somewhat mixed. Despite the comments about making no eleanges in the program
mentioned ,in the previous study, they are by no means all satisfied customers.
Question 49 states, "I think that L could carry on a fairly long conv'drsation
with.'someone provided that we talked about something that I know something
about." In their answers to this question there is no agreemqnt even by
gradOlevel. The Edmonton 2-ls do not take a position either way, and while
the EAmontoni.and Red Deer 6s, 'the Edmonton 95 and 20s agree with this sbte-
ment, the opposite view is taken by the Rural 65, 95, and 20s,and Red Deer 9s,
20s, and 215. In view erf the performance of this last-named group-during.
'the testing phase of'the.survey, this pessimism is surprising.

While Question 49 talks about the here and Roam, the picture improves
somewhat if we talk about the future. There is considerable agreement that
the sentences included in the programs will be useful in conversation with
French-speaking people (2), at least insofar as the Grade Sixes, the Rural
and Ed.onton 9s, and the Rural and Red Deer 205 are concerned. This opinion
is not shared by the Edmonton 21s, while the Edmonton 20s and the Red Deer
94 and 2Is do not take a position on either side.

A similar picture is presented when the students are asked to what
extent they feel thot their progr, n .is useful in helping people learn how to.

(4

__--speak French (34). Here, all vhi Grade Sixes arc in agreement that this is

the case, those from Edmonton ain't Red Deer particularly so, as are the Grade
Nines from Edmonton. This opiniLn is shared to some extent by all the 20s
and the Rural 9s, but the French 2.I,s as a group, as well as the,Red Deer 9s,
d6 not feel that the program will help them to learn the language. Essentially
the same information is sought i p7Quest ion 18, but without-as much emphasis
with the result that the Red Deer 95 change their position. The French 21-s
emain l'irm. .

Comp rchcris ion does not fare much better (19) . This time however, the
21s suppor the program as being the kind of, activity that will help a person
learn how t understand French, A position which is shared by all the Grade
Six groups life Edmonton 9s, dnd the Rural 20s. Regrelably, the Rural and
Red Deer 9s do not feel that their program is helping to develop their
comprehension, nor do tll.! Edmontoo and Red Deer 20s

What i the picture uith r spert to thc 91 phic skills?_ Writing (4)
comes out quite well, sirwe, uith the exception of lhe Edmonton 21s, all
groups see their. program as leadiny to this .type of prml iciency. -The

piLturc is not I. ()mod offea-c reading i., Concerned. here uo f ;lid acja in L-hc

._.ame 'I, i nd ol flivis ion if) op i n i on that charact er i zed t hf ,pof ski t111.1 (1)0).

With the oxteption ol thy )1'., .1 I fil whom .,uppor l Llio con L r i Inn i on , )1- I 11(
4,1,1 1 0111 t 0 Fr'ild hi() I 'wry i', lit )1' 'iti'. Wh I h! LIU Ruiral illud Red Doer Gs
agree thnt the profit-dm miuht hol the Ldmouton 6., disagree. lhi., is very
.,urpr i.-, ing , ., inc.. I he I dt11(1111 tnt I I grow i nt 1-Mille_CM rOtid 1 nq (pi i tc ear I y wh i 1 e

t Gov). I., fu) rcddinu ot dil iii the fiurdl a.nd Red Deer pi-mil-am% Mil i 1 1dt c.
AI th Grdde Nino hvel, 1hr fdmonton dnd Red Door Ns -dcp_e. while their
Iturol tout erpoit., do Mit. !he idmonton upport the proufam, hut their



ent 414,1asm is not shared by those in the rural areas nor in Red Deer. It

should)be mentioned that the Edmonton program has a very heavy emphasis on
4 reading right from the beginning, while up unti1 recently, padin, been

postponed until fairly late in the Voix et images program,:,and then th
-amount of emphasis that this skill receives is still very much up to the

individual teacher.

a

As has been mentioned already, cultural undersfanding has been
proposed as a major goal of language teaching in Alberta. How do the
students see their programs as contributing to this aspect? The guest,i,on

that was put to them (38) stated, "We spend quite a bit of Lime learning
about people who speak French." While the 'quite a bitcof time' mdy be
ambiguous, the students do not appear to see any problem. Only the Edmon on
21s agree. The Red Deer and Rural 65, together with all the 20s disagree,
while the Edmonton 6s, all the Grade Nines, and the Red Deer 21s are most
emphatic that such study forms a'very small part of their total prOgram.

Teaching Approa_ch,

In view of the dissatisfaction expressed it would seem to be a good
a

idea to look at various as'pects of the teaching process as seen by the
students inon''attempt to find out their perception of these specific aspects.
The students do not see French as being particularly drfficult when compared
with their other subjects, even though they have suggested that the tests may
be more difficul.t. While this position is not supported by the Rura.1 6s and
95, along with the Red Deer 21s, the remaining students do not see French as
any more difficujt than their other subjects. Nor do they find, on the whole,
any real problem in keeping up with the paCe of instruction, (1) , apart from
the Rural 9s and the Edmonton 20s. The Edmonton 21s do not express an opinion
either. way.

The secret may lie in the fact that the program is proceeding too slowly
(26). All groups disagree with th& statement that they learn too much material
every day, an opinion whiA may also accor.mts for their perception ot the
passage Of time in class (7). While the Grad_ Sixes and Nines agree that time
does pass quickly in the French period, their opinion is not shared by the 20s,
and the 21s are very much in disagreement witt the .tateirrCrit. The reason tor
this difference may iie in the lencith'of the French period at the different
lovels; a'twenty minute, a torty'minute, and an eighty ;minute period are
obviously guite difIvrenC from the viewpoint of the student sitting in a hard
desk. It rut it very well be that our problems with the semester sy tem

illy a rosult of this appr a-h, but lie rather in the lenglh of the
each day.time allotoku

Ily, he guest ion of volkiely ol activity (s). While lhe

Grade Sixes agteo th,a they have great deal ol variety in their tlassvs, as
do the Rod Der ?Os, (he ronljning classes hold the typn..iCe vie . Perhaps

failure to provide ch variety results in boredom which in turn dfieLtS

the .1hilltY Of ihe sIndent to I .us instruction.
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Comprehension

In this area, while students agree that they usually understand the
meaning of the new words (30) that the teacher is introdu6ing to then,. the
same opinion does not hold When a whole new sentence is involved (36). Herd%
the opinion is split, largely' on the -basis of-geography and so on the basis
of program. Apart from the Edmonton 95; the remaining Edmonton stueentS
feel that they have problems,in this area, while students in rural areas arid

-.in Red Deer do not seem to feel that they have any. difficulty.. Once the
initial hurdle of grasping the meaning of new material has been surmpunted,
however, there is general concensus through all groups that they ai''e able to
understand questions that the teacher aSks them (45). The feeling is also
common that the student is usually,clear as to the meaning of what he or she
is saying:(42).' While this statement ray seem Obvious, such comprehension does
not always neces-sarily follow.

An analysis of the responses show that all Orade Six groupsi together
with the Rural and Red Deer 9s feel that they are reluctant-to let the
teacher 1<now when they don't uoderstand (47). The others see no 'problem in
this area.

P

Many teachers assIst their students in developing aural comprehension
by the use of tapes which include a variety of voices. Most students are in
favor of these, Oe'Red Deer 65, the Rural and Red Deer 20s and all the 21s
particularly so '(17). The problem in their Use ilccording td the students
seems tO lie in the speed of delivery of the actors involved, since, in

response to the comment,"The people on the tape tali.: too fast for me to
underStand,",(43),-., all students are in agreement with the statement except for
the Red. Deer 6s. The:problem is probably a methodological one, since if
students are oot being prepared through a variety Of aural activities for
the reception' of speedLat thiS speed, they will inevitably feel inadequate
when confronted with the tapes. This will affect their perception of their
overall competence, since, if they are told that this is the speed at which
native speakers speak', they will ,immediately assume that' they woold be
unable to survive in a French ambiance.

In response to the suggestion that, the teacher use pictures more often
to put across the meaning of new mhterial, the opinion is very divided (37).
While the Ed!,ponton 20s are very much in favor o.f the idea, as ore to a lesser
extent all t7, the Edmonton ond Red Deer 9b, the il-ural 20s and the Edmonton
21s, the Red Deer 20s do not take a posiki6n, and the Rural 2s and the Red
Deer 21s are opposed. It should he noted that this is the way in which thebe'
last groups hove been taught.

Orol Work

5tudeins -mpporI to d very high dogroe the concept that good
pronunciation I t rome1 y I1it,iit. (3 ) Uni tnnot oly , taini h
I eve I or 1r1ect ir lii,ind. d qroot dol of repetiIion, and-not all
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students enjoy repealing bfter th6 tapes (22 In fact, onlv the Red Deer
6s, the Edmonton 20s, and the Red Deer 21s do. The remainder do not. The
reason for this attitude may not be hard to find. Question 29 states, "The

seenis to drag when oth'er students are repeating' after the tapes." Except
o the Edmonton 6s, who do not repeat after the tapes individually as much

the other classes, there is widespread agreement with this statement among
the students.

The situation is somewhat better when the students are asked if they
would like more time top-Pactice repeating after th tapes, but-by tkemselves
(23). Here all grade levels are in agreement apart from the Edmonton Gs and
the Red Deer 95 who would not like to see proviSion made for this activity.

While the students do not seem to enjoy repeating after the tapes,
only the Edmonton 20s and 21s report having actual'problems in doing 50 (32).
In addition, except for the Red Deer 95, aJ1 students report that they feel
that such repetition does seem to.l?elp them (41). It would seem necessary,
then, to find some way'of making thls repetition more palatable. Perhaps the
solution may be a judicious blend of choral and individual repetition.

If the students find repeating after the tapes is monotonous, the same
is not p-ue when we consider other drill activities such as pattdm drill
Here the only objection to the practice comes from Edmonton Gs and Red Deer 95 &
6s, Moreover, except-for_ the Edmonton 20s, all classes see the drills
being of particular help (16), the Edmonton 9s especially so. Weir do these

drills appear to present problems to the students, since most classes feel that
_once they have understood the basie grammatical prinpiple involved, they have
no trouble in performing the drill (3.1). Only the Rural 6s and 95, and Xhe
Red Deer 20s are'unwilling to take a position on this point.

Whi the students in general are satisfi d with pattern drill-type
wQrk, the same is not as true of the more-conversational-type activities
such as question-answer work,(although this opinion is modified somewhat in
the next study), Here opinion is somewhat split. When 'asked to what extent
they understand how lo answer questions that lhe teacher asks (13), the
Edmonton 6s and ?Is, together with the Rural 6s and 9s admit that in of

the time they do Hot, know how to answer these questions. The remainin
classes do eol sec this a; a problem. A5 to whether or not they enjo
activity OW the Red Deer 20s dn not-take position, and the other ir

pretty evenly split, the Rural 6s, the Edmonton 9s, 20s, and 21s, ar
--Xed Deer 6: feeling that they do enjoy quet,tion-answer work, while the
remaining groups feel that Mr the whole they do not.

What, won Id they like instead? More practice in -.peaking French qi
their friend rt le.e.t that is what all grade levels except for the
Edmontou (y, and report (9). kven more !0), they'd like to 5pend time (Ip)
talking about that dreuil inLluded in the pre.,eW French programs,
hut which are topic', ot intere'.t h) them. OH I Iii pnint opinion i., ananimons,
the Red Deer and Rural and the Rod Doer 21s being .,upportive.
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Their opinion would seem,to give added support to the conclusions found in
Marie -Scagl iola' s thesis in which she found that the topics in the texts
then used in Alberta wet, fo'r the most part, negatively correlated with
pupil interest. We are still using those same texts.

Finally, the students are divided in their opinion as to whether or
not they have enough Cime to practice speaking French in class (12). While
most classes feel that thef would like rnre time for this activity, the
Edmonton 9s and 20s and the Rural 20g fjnd the situation to be satisfactory
as it is. However; except for the Edmonton 20s, all classes suggest that
their forgetting ra e is high (48), a fact which would indicate a need to
make more provision for review within the eX1sting courpe framework.

Grammar and Writing

Except for item 33, the questions asked un4 tHis heading were to be
answered only by the Grade Eleven students. Thes lt unanimously that the
grammatical explanations in their textbooks were not clear (55), and that they
would like their teachers to spend"more time explaining grammatical points
to them (56). On other aspects of this topic, opinion is not as unanimous
Red Deer and Edmonton 205, along with the Red Deer 21s all report trouble
with spelling (57), a problem wkttil is not shared by the Rural 20s and the '
Edmonton 21s. Except for the Edmonton 20s, all students would like to see
more written work than is now the case (58)

This l a s t quc Lion was put to students at all levels in another part
of the guestiOnnaire (33), but Srom a sl.ightly different point of view. Here
the emphasis was more on the amount of time to be spent on written exercises
rather than on the quantiey of such exercises to be done., The answer came out
somewhat differently, only the Edmonton 6s and the Red Deer 6s and 20s being
in favor, while tile others were opposed. Perhaps there was some fear that
more time meant more homework, rather than more time in class.

erials

Apart from the discussion of dictionor es given below, the questions
raised in thi., section produced a very mixed r-.sponse. In view of the very
different teaching materials used this is not. Ising. In their overall
assessment ol the Leaching materials used in tile course, the students were
fairly evenly divided (6). While the Grade Sixes were pleased wit211 the
materials used in their classes,. along with the Edmonton Grade Nines, the
remOininq opart Irom the Edmonton 21s, were nol. While the Ednunt(nt.
student.; at all level., liked the pictures which their hers initro&lucid

ond french Text Cora
University ol Alberto, WI.
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from time to time, only the Rural 6s supported the us
Bonjour Line and Voix et images--de France (35 ).

the

The idea of having a textbook to accompany the cours .e,

be popular with all clasSes except for the Grade Sixes and the Red L.
Despite this, all classes without exception wanted to have a printek of

the sentences which they werelearning (15). Apparently there is, a de ite

Reed for materials which may be studied at home. It may be felt that tht
take-home records are Meeting this need, but in the item devoted to the
,possigility of having such records (25), the classes are completely split
as to whether or not they would like to have them, a point of view which may
arise from their opinioll as to wherther or not they yould be allowed to use
the family record player, assuming that theY have one. While the Rural and
Red Deer 6s, the Rural 9s and 20s, along with all the 2Is suppbrt the idea,
the Edmonton classes except for the 21s are opposed, as are the Red Deer 9s
and 20s.

:This division of opinion ceases to exist when the matter of havi a

dictionary either bilingual in nature (27) or with definitions in simpl
French is raised (28). The reaction to this proposal is overwhelmingly in
favor at all grade levels,

Lan uage Laboratory

This question was rest icted to students in Grade E even in schools
having such an installation.

;

The French 20s appear to go to the Language Laboratory at leas
times a week, while the 21s feel that they go less than three times (6
When they get there, the Edmonton students feel that some of the equipment
is often broken (61), a problem which students outside Edmonton do not feel
exists to the same extent in their schools.

All students report that the lab work is ,helping-them to understand
spoken French better (59), and to be able to speak the language (60.

Students are unanimous in their belief that the teSts given in French
are not easy (44) and stress that there is no way that one can make good
marks on these tests without really having learned the language (50) . For

most students, then, French is not regarded as a sort,subject. As to the
frequency of. testing, only the'Edmonton and Red Deer 6s supported the idea
that tests should he Oven more often in order to give them a better idect---N

or their progress (46).
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Stutly N ne Attitudes Toward Specific Program Activities IlTrsaa_gLI
udents- Enrolled in Grades Six; Nine, and Eleven .

In this part of the-survey, students were asked to indicate a position
on a five-point scale rangirrig from 'Very Much Like'_ to 'Very Much Dislike'
with respect to a variety of activities which might take place in a typical
modern language classroom. For reasons of convenience, this part ef the Survey
will be known as the''Gold' Questionraire.

In studying the discussion orthe results, it must be kept in mind
that the comments that will be made about it refer to the concensus of opinion
of.each group. All students in each group do hot necessarily share this
point of view, but since we are talking about the Mean, enough do-that some
fairly firm conclusions may be drawn. At the saMe time, the opinion of the
minority is of sufficient importance thlt reference must be made to the Table
included in Appendix Eight where t e standard deviation is given for each
ques t ion.

To assist the reader in referring to the original question, the
number of the item involved is given in brackets throughout this discussion.

CivilisatiOn

The strongest support for' activities in this area comes for the-0.
-suggestion that stqdents exchange letters with people who live Jn Fcench-,
speaking areas (3) and fora somewhat more passive activity, that of reading
abeuk the-daily lives Of such people (1). Apart Irom the Rural 6S.all
groups felt,that they might like,a chance to talk to a FrancophoneAbout
aspects'of his or her daily life (6).

Based on previous experience one would think that students in all
areas would enjoy films er filmstrips having to do with the daily lives o
people whose language they are studying (2). This is not the case. Both the
Edmonton 9s and the Edmonton 21s did notthink that they would find this of
interest. Not surprisingly, there was even less support for the concept
of seeipg films about the art, music, and literature of French people (5).
The possiUility of reacting books-about these last three topics appealed to
an even smaller degree (4) finding support only among the Red Deer 6s, the
Edmonton and Red" Deer 20s aid all the 215.

The .tudy of the history of French-speaking people (3) fared even
worse, finding backing only from the Red Deer 6s, rhe Edmontoh 70s, and, ag, n,
the EdMonton and Red Deer 21s. As for listening t-o, the teacher tolk about
'civilication', while the Edmonton and Red Deer Gs were in favor,-their
cOunterparls in-l_he (-ural'arcas were not. (7). In this poi.nt of view the
latter were supported unanimously by the Grade Nines. TWo groups of 20s
.,reed with the idea (Edmonton and Red Dee! along wllh the Red Deer 21',, but
the remaining 20s and 21% were opposea
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Presentation of New Material

All groups favored having the teacher give a brief explanation of
the new material- (10) as well as some overt grammar teaching (13). All

-groups except the Edmonton 65 felt that they would like to'be able to look
at a text which contained both the French sentences that they were learning
with a paraphrase in English located nearby (12)... On an encouraging note,
despite the objections to Voix et imales raised in the eat;lier study, most
groups, apart from the Edmonton and Rural 9s are in-favor of the Voix et
imayes system of having one picture for each 'new major semantic sequence (9).
Perhaps a combination of these approaches might yield satisfactory result's.

One suggested approach that did not find universal favor was the
ideaLof having new material introduced by means of 9 story (11) which the
teacher would either tell them, bi--which the class would read for itself.
Except for the 21 groups who were both in favor of the suggestion, each of the
other grade levels was split:. the Red Deer 6s favored the idea, the other 6s
opposed It. The Edmonton and Red Deer 95 were in favor; the Rural 95 weren't.
The Red Deer 205 thought,that it was a good idea; the Edmonton and Rural 20s
didn't. This appears to be one of those approacIles which must be tailored to
the class with whom it is goi.ng to be used.

Emi2i2jj12 Meanin

Results fron thi.s part of the questionnaire appear somewhat contra-
dictoryl The direct'method approach of explaining meaning entirely in the
target langdage while making reference to single frame pictures such 5s .

those:accompanying Voix et images de France with the exception of the
Edmonton 6s finds widespread acceptanTe7,77t is interesting that these last
students do not use this', approach.) StratAcly enough, in view of the backing
for the direct method, the,other approach which-finds virtually unanimous
support, apart from the Red Deer 21s, would see the Locher giving the mean-
ing of the new material in English (..17). All groups support the .direct
method tCchnique of ns,ing gestures or drawiros to put across the meaning _f
the new material (15); the Red Deer 20s partisularly -o.

Ac for having the meaning
overhe d --ector for reference
While the_ Edmonton and Rural 6s,
and Rural 20s would like to see
and 20s, and all the 21s are oPP
up'the meaning in their LextboOk

written in paraphrases on the blackboard or
to by the class, Wle groups are split (16).
ihe-Rural and Red Deer 9s, and the Edmonton
his done, the Edmonton 9s, the Red Deer 6s
sed. A similar approach, that of looking
if they have to, finds support, but the

opinion is still splii (18) . The Edmonton 20s- and 21s very much fay-- this
method and are supported, hut no t to the same degree, by the Rural 9s. The
remaining groups do not think that they would like it.

- 1 7 .1

6
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Practice in Comprehension.
,

All groups think that they would like to watch films or television
programs with French soundtracks as a means of developing aural comprehension
skill (21). Listening to tapes with the vices bf many different people is
supported by all groups except the Edmonton. and Rural 9s. Listening to tapes
with a varietynof Canadian regional accenti might prove to be a popular
activity with all groups, except the EamoMpn 21s (20).

Repetition

Live repeltion of the model t;y the. teacher (23) seems to find greater
acceptance (apartfrom the Rural 20s) than doesfhe method of using the tape
recorder to provide the model (22) which is nof-fayored by'the Edmonton .groups,
except for the 20s, nor by the Red:Deer 9s. -The position of the Edmonton
students may result from the greateriength of'utteranees in their texts, a
length which makes repetition from:3 tape recorder more difficult than is the
case w th those using the shorter Utterances of Voix et images.

As for the manner of4 repetition, the greatest support comes for the
practice of repeating after the teacher, one person at a time (27). However,
it should be borne in mind in deciding to implement this practice that single
person repetition was also characterized as being extremely boring for the
rest of the class. The difference here is that the students are 109king at
'the practice from the point of view of the benefit that might accrbe to the
person doing the repetition, not from that of those who are listening to him
repeat. This approach, is not supported by the Edmonton 21s.

One person at a time repetition after the tape recorder (25) proved
popular with all groups except f6T the Edmonton 9s and 20s, and I have already
offered,a tentative rationale for their position, and the Red Deer 9s. Group
repetition after the tape recorder was not seen as contributing as much as
single person repetition,'failing to find support from the Rural and Red
Deer 9s and 20s, and the'Red Deer 21s (24). Grouprgepetition after the teacher
fared somewhat better, only the Edmonton 20s and the Red Deer 9s and 71s not
supporting the practice (26).

Drill A ivit (Acquisit ion

An activity in this area which received un versal-support hivolves the
teacher asking the class questions which forci.'! the use of new vocabblary and

'structure items (32).. A close runner-up is the use of pattern drills , a
practice which finds favor with all groups except for the Rural 6s who may
not entirely have undert,tood lhe concoQi judging by the questions which they
asked while completing the questionnaire (31).- Reading the new material
aloud from their texts appeals to many !Audcvls (29), but nOt to those in
Grade Six. and in the Rural Gvade Nino classws. To a lesser extent, the same
is true of.the p1 c ii c known as "Retronver hkemmenlairen in the Voix ei
im9gen program i.e., ivi 11th the appropriaTt! senience when th
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corresponding picture is shown. This practice did not appeal to the Red
Deers9s who have eXperienced the process',:tior diA it appeal 'to the 215,
some of whom have, and some of whom haven't.,

Memorization of the Pew sentences (30) is uniformly unpopular at the
Grade Nine apd Grade Eleven levels, and finds Support oply fronthe Edmonton'
and Red Deer 6s. The practice of acting out the dialogues in front of tile
class is only slightly mare popular (33) receiving support again from'the
Edmonton and Red Deer 6s, but also froM'the Edmonton 21s. .This is also a
feature of the Voix et images program., and it is significant that the
techniq0e finds little support from the clasqes using. thi=s_course.

CopYing the new sentences in no ebooks produtes a split reaction '(28), .
finding support among the.Red.Deer 6s, the Edmonton 9s, 20s, and 215, together
with the Red Deer 20s, but no backing from the remainder.

Drill Activities Communica ion)

The goal in this part of the survey m'as to determine those activities
which were popular and which contributed to the student's ability to use the
language in situations which more closely approximated communication. Those-
activities which apparently enjoy universal appeal include: writing sentences
to go with pictunes or cartoons- (36), answeOng questions in French (37),
describing a picture or a serilis of pictures orally (41), and speaking in
French withipmeone who knows the language (47). Only slightly less popdlar
are answering questions about stories or dialogues with which the cta-ss has
been working (39), to which both the Edmonton and Rural 6s objected; asking
quqstions about these same stories or convers'ations (40), to which only the
Edmonton 6s objected; preparing skits or plays which appealed to everyone
except for the,Rural 20s (43); creating their own conversations (44), which
everyone favored except the Red Deer 6s, apd playing geEes in French, which
appealed lo all groups except the Edmonton' 215 (50).

As for the remaining activities, op.inion was somewhat mere evenly
divided. The prospect op having to give'a summary in French of a story or
of a dialogue held Uttle appeal for atl bhe Grade Sixes, the Rural and Red
Deer 9s, and the Rural 20s, while it was supported by Ahe other groups,
especially by the Red Deer 20s and the Edmonton 21s (38). Except for the
Edmonton and Rural 65 and the Red Deer 9s, most groups felt that they would
like to be able to discuss [heir own interests more (42). Giving oral
reports in front of the cla6s 1104 no appeal for any of the Grade Nine
groups, nor 1 or the Ldmonton 215 (49). Making up new sentences in French
based ou fuwili r patterns (48) appealed to most of the groups, except for
the Edmonton 9s and the Edmonton and Rural bs.

fwo act ivitit lci'aIy Lind Lo drama mnmd which ore normally 'Popular
did not fare well in the prccm1l. study. While all Grade Sixes, Rural 9s
Ldmon t ,,ond Rd Deer and 21.:, lavorod proditcing puppet playf,
(45), life maining groups did noi find the aclivPy an appealing one.
Mei! upiniun respi cting acting h -ench plays. wa., eVein more divide'd (46),



finding support only among the Grade Sixes, the Edmontom and Rural 95, and
the Red Deer 21s. -The-Red Deer 20s had no opinion wither way,'and the Red
Deer 9s, along with the Rural and Edmonton 20s and the Edmonton 21s were
opposed. It would appear that support for this type of activity is both
grade- and community-specific, and may depend on the traditions of the school.

The activities injhisarea which seem to:hold the most appeal for the
students seem to be reading newspapers in French from Alberta,.Quebee, .or.

France (57), to which only the Rural 6s .61.1jected; reading specially written
magazines for those learning French, such as Bonjour, Ca va?, Chez-nous,
Feu vert (55) which all groups supported except -for the Edmonton-6s; the
reading of fiction which appealed to all grouipS except the Edmonton,and Ryral
6s (51), and the reading of plays', which only the Edmonton 6s ,and the Red'
Deer 9s failed to supPort (53).

To &lesser extent, the following activities found some4aeasure of
popularity: reading non-fiction (52), Which only the Edmonton and Rural 65
and the Red Deer 9s did not find to their liking; reading magazines written
for French-speaking people, such as Faris Match, le Magazine Maclean (58)
which appealed to everyone excut for the Edmonton 63. and the Edmonton and
Rural 9s.- They were not entirely suppertive, either, of the suggestion
that students create tfleir own newspapers (56) and read them. While this
appealed to the Rural and Red Deer 6s; all Grade 9s, and the Red Deer 20s
and 21s, it did not to the Edmonton 6s, 20s, and 21s, nor to the'Rural 20s.

The su6gestion that the students read poetry found appeal only tor
the Red Deer 6s, 20s, and 21s. All other groups were opposed (54).

Writrn_g_

In this area, one of the activities enjoying unanimous support is a'
somewhat surprising one translation from English to French (59). Since
this activity has virtually disappeared from our schools, it may be that
the students were supporting an activity whose problems they did not totally
appreciate. I must hasten to add that the reverse process, translating
from French into English (60), was not as popular, failing to find support
from the Rural 9s and tilt, Red Deer 215.

oo

Another popular activity involved-writiig exercIses in which the
student is asked to write in mis',ing words (61). This proved to be popular
with all groupN. rxcebl for the Rural and Red Dee.'9' , providing a written
caption for picture; or car boris (64) seemed to find support.

.Th.', °remaining activitie produced u ve-ry divided reaction. While the
7. Red Deer 20s were very much in ravor"ol dictation (63) , a pos'ition'which the

Red Deer 6s and the Edmonton and Rural'20s and-Red Deer 2Is'shared but to a
lesser degree, the Ldmonpn dna Rural 6s, all the Grade Nines, and the
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Edmonton 2Is re,qeposed. Writing compositions asSigned by the teacher (65)

held even leT5 pdal, finding support only with the Edmonton and Red Dee

205 and all the rest being opposed. The thought that they might
enjoy writing 4 rticIes or stories in French for a school newspaper found
mixed support at ' &ach grade level. This practice appealed to the Rural and

Red Deer 6s,:the'Edmon o 95, and the Red Deer 2ds'and 21s, but was rejected
by the rest OP)

AcOvit-ies,which held no appeal forithe bulk of the groups i-ncluded
cdpyin§/se*nqhcescfrom the blackbbard or from the overhea-d projector ((?)
whichlkund favor.. only with the EdMonton and Red Deen 6s, and the wri
poet,rinthich 'aplpaled only to the Red Deer 20s (66). ;The Red Deer 6s

feeling about ,t1liS either way, and the Edmonton'bs and 21s were emphatlk,Il
opposed to the

0.The it'dings here indicate that for th .most part these students arb
listener-4, r4her than performers. Listening to music from Quebec (70) and

froill France ) finds complete support, while listening to folk songs (68)
is packed by 1 but the Edmonton and Rural 9s. There is some support from
Che Grpde Sixes and the Grade Elevens for certain singi ac vities, such
as singing sbngs from'France (72), which is approved of he Red Deer 6s
to a very strong degree, and to a lesser extent by the Edmonton and Rural
6s, the 116ral 205, and theeRed Deer 21s. Singing songs from Quebec (73)
finds similar support, while the singing of folk songs in general (69)

seems tbáppeal only to the Rural and Re91.-fter Gs.

Finally, the proposal thrat they write their own songs in French (74)

is ac4eptcd only by t4 Red Deer-20s. '

.222t122L Laboratory

In retrospecT the Grade Sixes should not have been asked to complete
this part of the gyestionnaire. In conveesation with them, their concept

of the lab was'sometiMes rather hazy. Since many of them had listening centers

in their classr6oms or in their schools, I feel that they tended to.eguate
language laboratdries to these.

The use of the lab fur pract ice in speaking the language 76). fi-

complete ',upport, as doers its use for listening practice (except for the
Edmonton Grade Sixes) (75), As to iL5 use for repetition drill, the
EdmOnton ZOsAlave no opinion either way, and the rural 65 do not favor this.
00 the quesOon of using the labs for tests, only the Red Deer bs, 20s , and

21s :;upport the idea, the rest beim.) opposed (78).



Conclusion

It must be strçsscd again that the opinions mentioned-above 'represent
a concensus which rcpreseñrs the position of the majoHty of the stwiegts in
a given classroom. The discussion fails to take into account the minority
point of view in each room. For this reason, r am a strong supporter of
sonic form of individualized instruction being implemented in'each class eveh
if Nt takes the form of some ty'pe of simple grouping arrangement in order that
students may learn bf the strategy which works,best with them, and may
participate in those activities which"hold the most apkai.

I

179



Study T-n Studen Preference, for Type of Learnirg Approach as Indicated
Selection of One of Three Imaginary Classes

In this part of*the survey; students were asked to read descriptions
of three very different tlypes of learning situations andtoexpress'a
preference for one of them. The descriptions are contained in Appendix Six.
Opinion at all grade levels appeared to favor the,more-individualized approach
except with the French 20 students who tended as a grp 'to favor what might be
called a Vorx 6t images-type situation. 4

.Very few students expressed opinions in written form about t is question.
and for this reason, most of their comments are given below except ,for those

,which merely offer the Same kjnd of comment as one already presented.

l."The first classroom sounds the most inviting because there is a Va ie
of interests dnd activities taken up."

2.1 feel the first two classrooms are too slack and wouldn't be of.much
Value. I sure wouldnqt letirn anything. The third i very practical
because the student may work at°5-lis,own speed. better learning
atmosphere with more activities to be involved. Thjs would have to be a r
very lengthy class, but it offers -better things to interest the student."

3:"i agree with thp thiNtOe of classroom, although I fdel more teacher
guidante would be beneficial."

4."Classrocim One is an ideal si_tuation. le sounds:like th-re would be a got
f variety in it. Classroom Three is.Oretty good too, but I would tend

to-believe that certain people might focal araound tdo iuch."

5."Classroom Three-has hardly any '_teacher-taught' lessons. MIS would be
. good for stLidents with personal drive, but (or others thati have some
'difficulties, and need a 'push' once in awhile itwold btj no good. The
class would bea waste of time."

6 "The.first classroom is good for all students maybe aliçi slowtor the
brighter ons.. Frenh would be learned here. You would h /to.
Second classroom - more drill - mere_empha s on'grammae nt as good.
Third Classroom.. All right for studen iw will work, i.e. ,5 the brighter
ones, but for those who don't, a tdtal loss. Work at own speed hove to
learn how to complete a-unit.'"

,"Classroom Three ThLs would be a good I The student would_be able to
ludrn at his bwh-spevd and he would have a-sense of re;sponsibilfty. -.He
iqouldn't be slowed down or be pushed too fast, and what he learned he
would probably remember.
Classrodm Two -.Just 'having Li few students do something
questi:ons'isn't a very efficient way of teaching to me.
learn; phile fhe others may be too shy to speak up when
undestand. Oral drills confuse people, when they're in
small Votips ;3 person feel.s, more comfortable' 'when he is

something now.1,
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As will have been seen From the sta st al data and fronthe comments,
just quoted there is a range of opinion aS to the best learning environment,'for French. Whatthis means to us is that wherever poSsible,alternative
approaches t -.teaching the language must be provided to4meet the diffOrent

.

learning styles the students, it.may very well be that even where it isimpossibl6 to proVi e a different approach, part df the year's work.might be
carried out in a more:individualized fashion as a-break from the ordinaryAroutine..



Study ,E1Lven Teacher Program Attitudes, Pre- and In-Service
and Priorities In the French Curriculum

The tables given in this part of the study are largely self-explana ory.

.and do not require comment. For the o iginal form of the questionnaire, the

reader referred to Appendix Twelve.

.
Although most parts of the, questionnaire.did not appear to requi, e

,comment, seVeral eachers mademe very useful, points about in-service in
particular and tI FrenCh 'prOgIl'ad in general, 'These are 'given below.

_)

"Evenihg credit for

2. "A professional French.libra that could be pasSed from scilool to school."
-

3 "More consujtants for work, with the teacher in the clasSroom."

4. "A program about enrichAatit actilOrikp and methodology, at all levels.'

5. More in-service sessions as new programs,are Introduced."

6 "In-service training is a bind, because it adds another duty to the schedule
of a person whose time is already fully taken up I'm not too optimistic

about what can be achieved by this method."

7. "Facilities m9re accessible to smaller areas so that you don't have to
travel so far to get to them."

8. "Demonstrations by teachers who teach the same programs or visits to, their

classrooms. Evening redit at Red_Deer."

"Orgahized in such-a ay that teachers at.the various levels are able,to
n the problems arising4t each level."

"Prac ical dembnstrations. Practical_ materials in contrast to too

thepreticaL"

11. "In my city the facilities for in-Service training are very good owIng to.

the diligeue of.the coordinator."

1_ "I learn from watching and doing VTRs are something I haVe time to view

and can do-in my own-school."

O. "'Time off, so teachers will attend. Room enough and equipment, lots of

-materials to work with."

Gene al Comments

1: "viF is a good program for abou ,half.of the f.irst.year. Anybne following

the course as prescribed could find -it a dra41"

Z. "Bonjour Line leaves 'enough scope to_encourage the studen

through differentmetheds.

3. "Bonjour Line is an extremely'bo i,h6 se -lessons

in various ways

-k*



I felt that I lost my children when I was teaching the lessons. Therefoxe
1 stopped:them. The program,is too eXhaus ing to teach with nine classes
of thirty children each."

"If the instructions that go with a course are not too restric ive, a teacher
can manage with almost program. What bothers me is any/statement
which suggests that if the pyogram is not followed exactly as suggeSted,
then kis the teaCher, not the program that has failed. I think that a

,teacher has to improvise and adapt, no matter what program is used. Given
this freedom a teacher can make good use of almost any program. This
implies that the objective's of thejeaching of French must be realisti
we cannot hope to proclgce completely bilingual people,in a high school. In
any unilingual community."

Curriculum Priorities

A study of Table 11.9 indicates that the teacherS in this sample are
not in complete agreement as to the long-range goals of French téaching with
the exception of those at the Hementary.School leVel. It would seem to pe
necessary for the Department of Education to discuss with teacher groups its
revised objectives, since this information either has not reached the teaching
force, or is not accepted by those at the Junior and Senior High School levels.
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DISCUSSION OF. THE RESULTS ,6BTAINE :FROM THE TESTING PROGRAWAS REPORTED IN 11'

PART TWO
a

The reader is specifically re.erred to the tables contained On pages.-

12..19 to 12.26. A fewninutes spent with'these w
discussion sOmewhal clearer.

1 make the following

w s hoped during the program of oral testing to devise various

indices and coefficients which might serve as a general type of guide to a

teacher of French at each grade level. By taking into account cert9in skillS, I

wanted to provide the classroom teacher with a means of determining the

relative standing of .his or her-class with relation to the students testecrin

the course of this study. The assumption was that there would be a.continuum

reaching from Grade Six to French 21, and that stages 'along this continuum,

might be described as Grade Six, Grade Nine, French 20, French 21, and perhaps

even the grades and courses in between. To achieve this, the stages just

described would have to be statistically significant from each other. While

the continuem was certainly obtained, statistical signifance in several cases

,was n

Du ing the analysis of the data, one roblern appeared almost at once.

Ekcept for two measures, average grammatical elements per structure, and

number of questions asked, none of the other tests produced a statistically

significant difference between the French 20s and the Grade Nine students.

(There is a difference in thabiaw scores, of course). In view of the fact

bat some students who were_Wgally French 21s Were included with the Frencli

20s for reasons wh,ich I
have given e rlier, and since many of the French 20s

/I
had taken French since Grade Four, s had many of the Grade Nin"gs, this is

somewhat surprising. If these lege ly French 21s had been put with the group

to which they really belonged, since they did achieve at the upper end of the

Fiench 20 scale, the difference between the French Nines and bie French'20s

would have'been even less.

What rs the situation with respect to differenceS'between the Fre ch

20s and the French 21s7 Here the opposite is true. ftwe IDA the legally

French 21s with the 21s, the effect would be to increase the raw-score

difference between the French 20s and the French 21s, .a hopefully,

obtain scores that were 'statistically significant. In fct, in most

instanceS, this is what happens even without putting the two groups of 21s

together. Only the question/answer ratio (which is not:significantly different

at any level), the decriptive ability index from Test Four, and the number

of different interrogative structures used do not show a significant

difference. The remaining measures are,either significant at the .05 level

orl/at the .01 level.

1 a

Since there is not a great deal of difference between the Grade Nines

and the French 20s (although the raw scores favor the latter), is' there a

significant difference between the Grade Nines and the French;210 Such a

comparison was Mot made in eve y instance, but onWin those measures where
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no significant difference between the French Os and the French 21s was
recorded. The rationale for this decision is llustrated by the'results .

obtained in the foil ing comparisons. In t e first instance, the difference

:w
between the French Sis and the French 21s wa s'gnificant at the .05 level
in Test Three CTask( erformance While there was no significant difference
between the Grade Nines and the French 20s, the difference hetween the Grade
Nines and the French 215 does achieve.significance. The Opposite is true
in the case of a sub-test of Test Four, total words produced. This time,
even though there'-is significance at the .05 level between the French 20s
and 21s, there is no significance achieved between the Grade Nines and the
French 205, nor between the Grade Nines and the French 21s. A comparison
of the raw scores shows why: while the means for the latter group are quite
high by comparison with those of the former, (the distribution elimiflates any
real difference.

In analyzing the results Obtained from a sub-test of Test Five,the
number pf differeht interrogative structures used, we lind that there is
a significara difference between the results derived from the Grade Nines
and the results &rived from the French 215. The same is not, true of the
difference betweren the Grade Nines and the French 20s. In fact; there is
not even a significant difference between the Grade Sixes and the French 205
It is this last compariSon that requires some explanation. The elimination
of one class of French 20s from the total French 20 group mjght alter the
picture, sihce the icores in this class are not far removed from the average
scores obtained QPr the Grade Six group as awhole. This is not surprising;
in terms of class hours, theitwo groups have taken French for about the same
amounCof time,-a point which-should-provide-some food for-thought, since-the
same might be applied tlo the Grade Nine/ French 20 distinctions.

Application of.the Results to the Class 00111

What conclusions may we draw from,this discussion and ftom ehe tables
on whi h it was based? There would seem to be three variables which might
provideis with a basis for discriminating among.grade and course-level
achievejIent . These-are: the number of items comprehended, the number of
tasks s Ccessfully carried out, and the number of grammatical elements pe
structure, koduced. Thenumber of errors made at each grade level per .

hundred running wOrds ears to remain constant, and even climbs somewhat
as students move away m the fixed sentences learned in class and attempt
to express new ideas. As a result, this measure does not contribute any-
thing useful and may evem. tend to obliterate any distinctions which mighs
oqerwise appear.

The.forMula given on page 12 .12 for picture description may offer
some help. The cloer the teacher can approach a score of .000 the more
successful her students may be at this activity. The raw scores tend in
this direction,, but again,-the introduction of the error factor poses
roblems. . In any case it might be useful for .comparing classes from one,
e r to the next, providing, of course, that the same instrums are used.
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ome Comments on the GdAtent of the Stuaent 1-2211

Despite some orthe problems jus raised,. an examinatiorvof the
gives'cause for some cautious optimism. With one exception, there is a
continuum in'the average results a_t each grade and course level reaching
from Grade Six and ending with the French 21s, We. are achieving sbmething.
The problem is that even the studdnts, and their teachers do not' beli.eve this,
and morale in a second-language class is always egg shell thin. Since we are,
achieving results, it now becomes a-matter of improvingson those results'.

-Two areas which have tremendous impact on.the student's- ability to use
the language out on the street are aural comprehension, and question-asking'
ability. Both of these appear to be in very great need ,of attention. In a
way theY are related, for the to ask questions demands an equivalent

; ability to understand them when asked. The student who does not undersiand
the teacher's question will be penalized twice over, s'ince his failure to
respond- is usually taken as meaning that he doesn't know how po answer. The
comment of one French 20 siudent is worth quoting in this_regard.

"I- can he answers but I can't d the stions."

It must be remembered that in any conversation, the.student is spending
half his time either tryinb to understand the question which he has just been
asked, or in trying to phrase the question which he will pose in his turn. Tos
develop this point just a little bit further, I am intrigued by,the fact that
when students were allowed to form their own questions in the interview
situation they demonstrated a very high degree of comprehension of the answers.
I must stress that the girls who Were doing the testing tried hard to adjust
the level_of_difLiculty of their_respormes_to_the_interview_questions-to-th4-
gra gf! level of the'student befor'e them. Some of the answers which they gave
were extremely complex, especially at the French 21 level, and, yet, with
minor exceptions the students appeared to have no major'problems inunder-
standing the responses. Perhaps.the form of the student's question provi.des
him with an iOitial problem solving apparatus tuned lo the range of answers
that such aqestion will. elicit. Traini0A in question-asking ability will
it would appear, help the student with comprehension problems as well.

The forms of ,questions used are-also interesting to:compare. In the
entire group that was tested, including all grade and course levels, only one
tudent uSed in'est-ce pas?' to form a questioh. , On the other hand, and again

at all grade and course levels there is an inordinately heavy use of 'Opel..."
in a variety of ,forms, including the obvious, such as 'auel,temps fait-il?',
'De quelle couleur est votre juper, although in this last instance, the.
imitial 'De' was absent more times than it was present.

PerhapS themost stFlking difference is that between the sixes and
nines on the one hand, and the 20s and 21s on the other, there is a world
of difference iA the sophistication of their questions it the interview
situation. -While the latter, it must be confessed, sasked their fair sha e
of "C9mtlien de soeurs as-tu?"', more frequently their questions werewno'
longer lifted directly from the text which they had been.studying a from
the Filmstrips 'which theY had been watching, but somewhat deeper dries,
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such as that of the boy who asked-, "-Pourquoi st-ce que vous faites ces
examens?", and then proceeded,to demonstrate perfect comprehensicin of the 1
rather involsyed answer'which he received. -Perhaps a more.basic type Of
difference'was:the fact that the Grade Sixes and the Grade-,Mines used 'tu'
ather indiscriminately while the-29s and the 21s mire morF careful With
tbe qu/vousidistinction when talking tioembers of 6e eviluating team.

Finally, as one of the girls who had spent a year in France with a ,

Frenc,h family, and who had just returned, said, after waking with the French
21s for awhile, "Most of these students would have a little trouble at
first, but I think that_theY could manage reasonably well in a French-speaking
community." It is somewhat alarming to find that neither:their teacher
nor the students themselves shared this/optimism.
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PART F

"CONCLOIONS ANIAIECOMMENDAT1ONS'

What conclusions may be drawn from the data contalned in the

preceding pages? Certainly there is.cause for optimism, but at the same

tIme there are elements of our French program which stan'd in very real need

improvement. Before I embark on a discussion of these elements, however,

I
should like to indicate some of the limitations and shortcomings cif the .

present study in orderto put the remainder of my summary into some kind of

focus_

Limitations of the udr

It is regrettable that we were unable to test and interview the"French

30 and 31 groups. At the same time, this probably worked out for the best,

since they represent to a very considEFIble degree an atypical population

within the great masS of students studifng French. The heavy dropout rate

in our courses which ,the Lethbridge Study (Appendix Ten) underlines means

that the French 20s and 215 are closer to the mainstream of our program.

I
believe that both the 205 and 21s and the 30s and 3Is should be involved

in any future testing programs, if only to satisfy our curiosity about the

end product.

Originally it was planned to tarry out parallel testing using

standardized tests such as the Pimsleur or the MLA Cooperative L level tests.

'After some reflection, it was decided to use the latter, since the oral tes.ts

must ctosety approached-what we-hoped-to-do-in-our-own-testing-situatiOn.
Unfortunately, through a series of misunderseandings with the supplier we

wer6 finally told that the items which we required were out of stock. This

tragic discovery took place on the Friday before testing began. Queen

Elizabeth Composite High,School in Edmonton very kindly loaned us soMe of the

,testing materials, 'but apart from some very limited testing of aural

comprehensiormwith the 21s, tliese_were not used. An attempt to use them with

he French 20s proved that th4, were very greatly beyond their ability in

this particular area, and.tq'testing was actually stopped in mid-stream for

fear.that it mightejeopardi2e'.tho results of\The face-fo-face testing.

Despite this 1
strqngly recofimend that testingl of.the, t4e originally planned

be carried out, since while we now know to some e)ebent where we stand

within'the Province, we still have no basis for comparing our results with
A ,

students outside.IA wider samp e needs to be sel( cted coverNig both additional programS-
,

and different geographic regions within the Province. The students, too,

need:to be selected in 4 more random fashion, tAnce, apart from St. Paul

and Lacombe Counties, the schools where the testing was carried out either

werp selected for us in the one instance, or wer'R'selected by mutua

negotiation in the other. ,

Reading, writing, and cultural understanding were not tested. From

comments made to us during the testing, and in view Of the low priority

4ssigned by the students to the study of the peOple.who speak the langUagel _



'.0cultUral Understanding shOuld prove tO be an interesting area to eXplore
'. once suitable test inStruments are available.

Administrators at all levels, other teachers not involved in the-
FrenCh .pro'gram, trustee, and members of, the general publk wero.n4
interviewed. Fortunately, this can be donefairly eaSily at alMost any
point in time.

Parent questionnaire returns were regretably low. Perhaps a solution
to this mrght be to have an 'advance' man/person explain and distribute the
questionnaires a few weeks prior to le arrival of the testing team. If .

parents were requested to mail these in to some central point, by the time
that the testingteam arrived in the schoOl jt would be known which
questionnaires were still not in, and appredriate steps might then be=taken
0 ensure a higher rate of return.

While schools did their best to provide us ith students who had left
the French program, this was not always possible. \The solution might lie in
more long-range studies of the present type, studles 'Ins\which the population
would be identified before they began French. In this way, dropouts could
be interviewed as they dropped out, and perhaps even encelicaged to'return to
the program.

It bec me apparent even during the testing that some further
modifications needed to be made in the test instruments to deal with problems

<which had not even beconpe visible during the piloting of these instruments.
One example was that their very-open-endecsAness resulted in almost no.use of
the future or of past tenses.' In order to maintain reliability we decided
not to make other than very trifling adjustments during the course of the
testing gther items will have to be built into the test which will force
the use of such tenses, although such tests belong more to the_5mall-skill
type of testIsituation.

The Gold 'Questionnaire proved to be very lengthy, and shou d be cut
back in length to something more closely resembling its Pink counterpart.,
Students in the lower grades appeared to have no difficulty with the Pink
Questionnaire, but xere somewhat glassy-eyed by the time they had completed
the Gold one. In ihis connection, I do not recommend the use of these
qUestionnaires with Students at the 6lementary level who have not had
French for at least two years, and in no case should they be used below'
Grade Five.

While one of the strengths of the study in ,my opinion was face-to-
face testing, interviewer fatigue is a factor which must always be taken
into account. This was watched very carefully Auring the evaluation.,To
the girls' credit, even after leaVing Edmonton at 6:45 a.m., they were still
enthusiastic and still able to react warmly to the students with whom they
were working at 4:00 p.m.

The most severe limitation of the study was summed up in the comment
of one girl in Grille Six who said, "These.tests are backwards to the kind
that we normally have." Students oftesting theory will understand what

she meant, as well as the effect that this will-fi'ave had on the results.
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on of the Finding

To summarize Part Three which 1 elf is alrepdy a summary may be

both difficult and unwise. .
There is alwaYs ehe risk that a slightly different

emphasis may be placed inadvertently on'some important Point. For this

reason, the reader is strongly urged to reed !Part Three.(which begins on

page 13.1) if he or she has not already done 515,,At*the same time I should be

most remiss if I did not attempt to highlight One or two points which might
otherwise be lost in the amount of pnforation which I have had to present.

As I suggested at the beginning of Part ur, there is both good news and

bad news.. First the good n&s.

In the begAnnind, at eny rate, the majoriti'of student§ are sincerely
Interested in learning the lan66age, an interestich their parents Seem to
support.- (We.must be careful, however, nor to confuse '.1earning a language'
and 'learning French'. The formdr enjoys more.suPport than the latter-among

the parents.) Many Grade Six students in ,Ashmont and Elk,Point express

such an interesc, and this in'the fa-ce of breakfasy.table comments aboat the
program from their oldei- brothers and sisters. The students who droppe4
French still conserve kmle lingering interest in the study, since-roughly.
half-of them feerthat they:liked French even though they.experienced enough
!difficulty with it to make them drop out of the program, -That this interest
is si.ncere is testified to by the fact that large numbers'of them would

encourage their own chTren to enrol in French courses. This position is

also supported by students in:Grelle Nine and An French 20 who offer as a
_principal reason for taking french the fact-that they enjoy it.

The e would seem, then, to be a great deal more'good will than, we
may have-15een willing to'believe. The Tesponsibility then becomes ours to
capitaliZe on this interest, since we have a heavy responsibility to these
studentsjto irilprove our programs-and our darly classroom teaching, matters
about whith ) shall have something to say when We examine,the other side of
the problem, in-order both to .maintain .this interest, and perhaps to rekindle

the interest-of some of those who-have dropped Aput or who are planning to

do so.in!the very near future.
, 6

This, interest is indicated in at )east two other ways. Both the Grade

Sixes and -Grade Nines along with certain French 20s evince a very real
reluctance to entertain any discussion of shortening the French period. This
is not'the same-as asking that it be'lengthened, I must hasten to add; bOt

this:Isi not the kind of behavior that would typify a tOtally-turned-off'
po tOation. There is even-better support for our program, however, and this

c

//s*--

nomes aoth from those parets who would like to see the program begin in -

the IoWer elementary, a posit4on wbich is supporAd somWhat by dropouts from
the prO4rem, and from the results of the testing proTi-dm which hasthdemonetrated
quite 6nambiguousty that those student's who began French in Grade Four are
betterithan,t4;se who began.later, even though both may be enrolled in the

1

same cQurseç .

1

190



A second area in which we enjoy considerable support is in the area
of-the development of cultural understanding. -Direct support for this
concept is indicated both by students in the Elementary School and by thb
parents-in general. The concept also receives indirect support from
students enrolled in Grades Nine and.Eleven who offer'as one_of. their major
reason" for wishing to learn French a desire to be able to participate in,
conversations with French-speaking people. Somewhat surprisingly, those wlio
.have dropped out of the program express a strong desire to have a Francophone
friend. Support for this type of activity, then, seems to comelfrom al12,
quarters What do we do with it?

,

0

The answer which I must offer with a great deal of 'regret is that we
do v.pry littTe. This is indicated over .and ovdr agaln in the questionnaire
esponses. Apart from certain classes where a sincere attempt is made to

develop this type of understanding, for the most part it takes the form of
films oc a travelogue nature, possibly because these-are all that may'be
obtained without a great deal of,difficulty. There is an unusually virulent
heresy in modern language teaching that suggests that true cultural under-
..
standing may -only be achieved through the study of.the language. This much

I am willing to support1myself. In its extreme form, however, it is often
held that caltural understanding may only le taught through the language.
Regretably, large nambers of our students do not survive in our programs

1 long enough to become enlightened. I hope that 'I am overstating'the case,
but my discoveries in the area of aural comprehension to which I have already
referred would seem to indicate-that if culture-is-to-be-solely-conveyed .:

t4pugh the language, then we had better improve the aural comprehension of
our students. I am no longer wilpng to accept tIlk- particular excuse for
doing nothing in this area. If We as lang6age t 5"thers feel that we are
unable to make a contribution to)'our students' çlrowth along these lines,
perhaps We should turn the whole business over to our colleaguds in Socjal
Stydies who might be.abld to help. The stakes are too important,

Perhaps the desire of the parents tto -see their children acquire some
-form of cultural orientation maybe the reason for the support of the :former
for the suggestion that visi S]td-French-speaking communities- might be made
more fregdently.

The reader may well ask hy I am optilmistic in view of the rather,
bitter comments which I have made". Very simply, the i-eason is thaf
our major support is for the total concept of learning French.- By and large
this is not opposed. What bad news' I have to offer is based on details, and
program details are something hich may be cha-nged quite readily. In the
absence of-The,kind of support whichaI have just mentioned.above, however,
changes in program details wou d be a pure waste of time. What, then,.are
some of the conditions which require change?

The first probleM is o e of morale. Our students lack.tonfidence-in
their ability to use the lan age.- r have already refe'rred to this problem

-in discussinb the performance of the French 21s. The answer may tie in the
discrete-point tYpe of testin1i which we normally carry out in our cIdsses.
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The p esentstudy a tempted tofindoUbt5,thestudentscduid do, not
where they were lacking. This is pthe dileMna with which. we are faced. e

must continue to'c6rry out discrete point-testing, but'it should'be' made

clear to the student that its aim is diagnostic, that we wish to find out
the problem areas in larder to help him be able to Use the language more _
effectively in /he relatively unstructured tyPe:of-testing which marke& this

_ .
.

-study. Student morale needs .to be developed and-maintained, not desIroyed.,
.. u .,. ..._,

I
have already referred to my concern abeut the comprehension ltvefs

of classes as a,whole. -lt is intergting th, at-this particulAr aspect Was -
. ,

referred to veny frequently by students who:, dropped out of the program §Sr
, _

- a major consideration in their decision. ManY-students also findth4.programs .

boring, an ineVitable Tesult of an. inability-to understand. However, there
,

an entire area of student achievement-that is of even more concern to, .

me and that is the area of Che student's perception of how well he is doin
_

in our program.
i----

At all grade levels ppst Grade Six, one-fift to one-third tf the

students report having trouble with French. Given the.high rate of 0

dropping out that seems to characteri..ze our programs; this is somewhat

surprising. What iworse is that one-third to two-fifths of these studen

feel that their marigt in French are'ne as good as their mrksvin other
subjects. For those' students who are.iattempting.to achieve aThigh grade
point verage for entrance to some phig,ram in an institution at a'higher',

revel,.this must inevitablV influenCe Iheir deision to droR French, and
a fifth to one quarter of the stUdents ateach grade level An fact do propose

to leave the French program at'the end of the years

-Whether their perception of-their p o ress. is based on fact or Wot---

-does not,reatly matter, since it is_the-perc ption and pot the reality thai

will color their attitude-to the-French progr-am. Perhaps it'is also'-thrs

perception that accounts-for.the very sMall number of students at each
grade level who express confidence- in their ability to carry on a converset on-
in French right noW, or to live in a French-speaking'community by the end o
Grade Twelve. The question must be'asked,are our requirements unrealistic?

'Are our approaches to evaluation totally out of step with approaches to
evaluation in other subject areas resulting in unnaturally low scores'in
our subject? 1 do not think so, and 1 bAse ,my coMments oh the remarks .of

many stOdents who Mentioned over and over again in different questions

in testing situations they had trouble with aural .comprehension. 114must.

apologize for my. insistence onthis point, but I have noticed. from tiMe-to

partisularly among.native speakers of French who, qt must be
remembered, usually learned'English'In Grade One, a failure to appreciate
just how difficult rt is to comprehend another, unfamiliar language,in.,
.unstructured'situations.-, It is for-this reason that, 1 usually have someone
teach my own students 'Thai,,or some Similar language to bring home this pOint.

The same applies to native Speakers-of English, often monolingual, who

-are. teaching Englir911 as a Second Language.
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14.6

One reason for some of this failure may-be.our'own training approaches;
I have begun to ,question the efficacy of the bne-day, lag-of-tricks
woekshop. Unless it is part of a total series' of suclf workshops or in-service

. sessjons, all planned as part, of an overall program, IA may actually be
doIng,a disservice .by persuading the, teacher that he or she is in fact on,

-top of yhe problem. It has been my.experience that such workihops rarely
talk about theory under)ying some cd our methods, an4 unless this theory ls .

ehoroughly'grasped, problems such as that of failure to understand vpoken
French'will continue to plague us. We need to have a-program in which the,

._tk_e approaches. are discussed, -and.in which we are given a
_

ance to watcl someone put this theory and'mefhod ensemble into practice
in a,classroom with a.greLip of students.

My own.courses at the University have Changed-dras icall in their
,zontent over the past few Years as I have had a chance te explore some of
these problemsk I:must digress a little at'this juncture to)make a point,.
diLast year I sent put my students,for the rourild of student teaching Ori of
them went tcra girl who was in my first me hods crass in 1966. 'She phoned me
up to complain kitterly that this student, Iknew more about !,'hy things.went
wrong.than she did, and it was put to me'th t I had a very real responsibilitr 1
to keep her up to date, too. I couldn't ag e more. I have offered-
courses virtually-every summer, any of whidh ufd serve as an upgrading
experience. Regretably:- 1 don't,remember ever seeing the lady in question,'

,

coMe back. Perhaps we deed to.look at-systematic updating of Our information.
-

-Y_

Another culpi* may_be_the_programs_themselve's,_or_at least_the_way
in which Ihe programs aro used. Requests for echange iji the programs employed
receive considerable attention in the,comments made by the stlidents-,-7It is
not necessary to aban rl, the programs' totally, since the comment is mpde
quite often that a shift in emphasis from one component of the'program to
another might:result.in inereased interest- On the positive side, Atie number
of Itudents.who 'requested no change be made in the program was quite-:_hi,gh.
This fact,-and the diversity of responses yo the three imaginary leafning
situations would seem 'oo indicate' that we may need to interest ourselyes,more-
in-diYferences in learning-styles'than We have .in the past as we follewed
lockstep approaches to French'. Some form of grouping as an absolute--i-
minimum needs to be undertaken, a point which is echoed by several students
at the upper.levels., if we wishto cut our dropout rate by making greater
provisions for differences in learning strategies in,our cl,assroom.

In concluding this part
is involved in the teaching of
Education entitled French as a
This publi'cation spells out in
specifitecompetenFes which wil
commupicatien. It is- supposed

in the Province I am assured

of my-commen9s I recommend.to everyonemho
French, the-bulletin Of the Departmerit*f
SecondEanguage, Levels.'1;2,3'(Secondatil) .

more detail than we have ever:had thei
set,ourl, stydents-on the roadJo.rea
o bev,.nthe hands of.every French teatfide
hat it 4s-somewherein your gchoof righi now.



1. CUrrept approadhes to)evaluation in all subjects:must be examined to
determine'Whether or ndt'such em.aluation is consistent with the
expressed goals,and iflthese, goals are be'ing achieved 4n the course.
ComParion of-French add other linear subjects is particularly
important. We must/see-if French is' harder than other subjects.

We must determine ways:in which we can indicate to our studemt-the
progress that he is mal4ng In his ability to use the language in
unstructured situations, while making him avare for diagnostic and
remedial reasons of those areas requiring specific atten iqn.

We must make preparatioMor different-learning approachet used-:,by
-our students by implemehtjtig at-,:leasta1grouping'procedur,e,- rather .

thancont1nuing to force all students thraigh the same approach and
rate of delivery.,

'Cultural Awatehess

-fhe rationale for the goal f cultural awareness anthobjecIrvivy needs
to-be discussed and the goalltself disseminated more wide4. It is

-obvious that either this has:not happened, an0 that rii6ny teach El are
'unawar1 -of its changed emphasls in the FrenchNprogram, or elsef this
.goal i rejected by teachers 'at the upper grade levels who arlepressed
for tiine In either case, some action needs to be taken.

1 4

The ways in which cultural aWareness may be fostered need to be
communicated, and appropriate materials developed where these 'are
tacking. Such materials as do ecist need to be made aimilable\miore
readilY th6n is now the case to teaches i he ffeld.

1 .

Greater contact needs to be made:With. 'people wo ing in the area\ of
the Social Studies to see-in what'mays they might be able to help-us,
achi.eve this goal.

Metho

The rele ionkhip hat exists between clea ly defined goals effective
teachlng to achieve these goahs, and conti uous-evaluation to ensure.
Opt the goals are, in.fact bejng-met alms C.OrLa daily ,basis, needs
to bemore.clearly expressed and communicat d to teacher! t all. _

levels. The 444ork of the Edrr,nton Catholic School Board in'this area
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shou d be givdn wide publicity and its documents distributed where-.
tver they are needed.

Greater attention needs to be given Ito the development of aural
comprehension. This includes the preparation of materials to further
this goal as wetl as bringing to the attention of rrench Xeachers
those materials .which already exist and which are felt to be appropria e.

ore attentron to tha 'transfer' pse of language 1.e the use cf
lahguageln,realistic conimunidatibn situations,,.needs to be given right
from the v6ry first days, even' ff. this type of expression involves
something slightly less than' flawless use of the language. The goal
must be to communicate while making as few errors as possible. The .

competent teacher will be able to create such activities, while
keeping the potential -for error at a miqmal level.

y Considdration needs to be given to some very real changes in the
methodology tlf Voix et irdages where it is intended to retain this
program. ParadoxicaTTy, the,solution' to difficulties witlf its use,

. 1 ies in some schools with' tbo great a deviatrbn fron the laid' down

./,''''--1

methodology; and ;in others the methodology rs followed.too slavishly.-
. Teathers whip do not feel that it is helping them to achieve their
goals shoul'd be free to suatitute other grograms for it. The
essential point is that the g6aks be achieved, whatever changes this

..requires of the methodology. -.

. -

,
The 'i

r
nfluence of the University in the area of written skills is

alreatly malZ i ng itself felt. Considerably more emphasis on grammar and
composition is beginning to be encolinte'red at the upper grade ievels
than' was 'the case' a. few years ago. The fact that reading and writing
act as perceptual and memory-aiding devices is- accepted. The
is that too great -an emphasis on grammar and compos it ion will b
at the expense of the oral skills. StudentS are already begin
complain that tiliS 'is the case. Let us be very' clear as to ou
objectives before'we beg4ri to attempt to accede to whatever d
are made ort'us. 1 ,

4

Teacher 'Education

-Mere:appears to be a neeE_ for soma overall plan.whiCh will ens
that systematic upgrading may be made available to teacliers
parts of the Province in such a way that undae hardship is no
caused to anyone fn the 1 ight of what is being learned almos .da 1Y
about modern language learn,ing.-preparation for modern langu e
teaching rs a career-long activity which cannot he satisfied entirely .

by hit-or7miss in-servi.ce sessjons-. Those teachers -who do ot wish to-
participate in such programs must appreciate that tenure i 1 ies ,an
obligation on the part of the employee--to keep himself up o date, and
an equal obligation on the part of his empldyer to provid such*trainIng.

made
ing to
wn

ands
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Teachers in various parts of the Province who have demonstrated
they are effective teeLhers of French and who work well With oth
teachers should be designated as ConsUltant,Ttachers. Sheir
WoUid provide a setting which oth8r teach-as might visit, in which other
teicherSmmight even teach for brief periods of rime with,subsequerit

,

discussion of what was done, and where improvements in approach might
be-Made. Videotapes of suCh teaChers should be prepared demonstrating
specific asOects of the i-ogral ThQse should khen be made available
to teachers throughout,the Provincefor observation in their own .

School, since most schooknow hpve access, to the-necessary equipment.

Professors involved in Uhiversity-levei methods courses should ensure
that the'problems involved in developing both aural,comprehension and-
free -communi.Cation ability are understood by their s'tddents before they
begin their teaching. The matter of presentIng a culture needs more
work, since maoy teachers comphain that they do not know how to go about
introducing target cultbre.

Further Research

There is a need o.look at the effec s of the parent/home language to
determine to wha ex ent.the presence of another language facilitates
or makes more di fic 14 the learning of French. Do we need in.some
cases a different roach to the teaching of French than that used
with the bulk of the population?

Eluent-Francophone-students of-the same age-should have-the same/tes/ts
administered to them that were used in the study to see wheiher/or not
purl expectations of Anglophone students are-reasonable.

/

The recommendations that were mentioned in the section entitled
'Limitation's of the Study' need to 'be implemented in any future
tes t ng.

=

Finally that a group of students_be seleCted across the Province in
.a variety_of school setvings prior to theiOntroduction to French,
and that =these--stude'nts te'followed through 6/thelioint at wnich
they either graduate or drop French 'to assess their attitude and progress-

,

as they move;through the grades.

I shoul,d\like to.clo this' study .Wi h a thought that s not
fuine, but'whjch says better than I could my.feelingabout a very. key
person in tbis whole busine 'ofilearivOg French.:- It wes'said by a
student,in Lint'Isay'Thurber High- School i.n Red Deer who-concluded'hj,s

questionnaire,..wit i. the do- nt:

"IT'S THERTEAQHER HO'FlAkS.:THE'DIFRERNtE
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Append x One :GRADE SIX STUDENTSWHO ARE Survey --Number
NOT-TAKING FfIENGH

Name

Famili Name

Sch ol

Ag e (as of today

Fi st Name

t.
,

Years' Montht

Whet languages can your parents speakbesides English?
. ,

Male'

Fdmale

How many people do you kno whip an speak Fi-ench?

Do you have older brothers and sisters who tbok,F ehch in juni r high
or in high school?.

YeS 1---] ,No

1 ,

If your answer-to the last question was;'" e_' hot,/ 0 you- think ther elt
about their Frenth course?

Pleased with Not very pleased with

Don't-know Li
I-low would you describe your marks in most-of yoursubjects?

lieiy good LI

-_Gciod

:Oerege

_

Are-you looking forwar to taking Frenc !Had do yoU feel about L

yery inSerested II
_ e

Interested, --

Don't really want to LI

No opinion ,

you think that everyone shoul_ udy F ench?..i ,Ye.s No

you would iiIte.0 talk about this a bit mum, pleasd' use the.space
erneath Or ;the back of th,is page

1.9 7



,

-Bei this we'.ve listed some of ,the h.l.rigs that people- learn--

aboit When they Study frpp0. P-teas treed the 1 ist carefully.,

".-thed place a number 1. in theAbox beside the ieason thai-is

important as far 4 you ara ,COncerned, a-number 2 beside

,tbe;secon0 most important reason, a. nuMl'er 3 beside the

.third,- and so on.

To e able t write the lenguage..

TO be -abl e to speak ,ihelangijage.

To be Able to learn- about.-,pnednderstand

the people who use that language. .

be 4.0 le to read the language.

11- In 'the spaee below,7please tell us Why you think that i 1

important for People to study Frenck.:, (If there- isn't enough

room, please continue on the back. of'this page).



Appendix TWo PARENT QUESTIONNAIRE

4

i.pfcase 1

.'THE ACBERTA MOOtRW,LANO-UAGEU7,UDY
9 I

dicate which parent

Father-

Completin-

thqr

hjs

Far the forlow4ng bhree cluistoons we d apprecia 6 ve y much having. . . .. .

. , .informa ion about both Father an ,.Mo her.

'- ---2 1 can under5tand :the following languages vhen Spoken_to 1

Fath

MO er

o 1 ing languaeak the s:-

1-con read th=

Tather.

Mother_

I lowing Ian uages:

Father

-Mother

The,following languages are used in our;-.hom

buy or subscrjbe to magazin-s or new papers in the fol ming
-4- ianguages:-

I comple ed school to -e end of Grade: Fa her

Môt her)

urtng my.own school days I stud.ied th = faIlowiiing languages:

ere You satisfied with your ow modern guage classes Ye

(If You would like to make further comments pleasp use the back..)

O. Do y911 have other children who are studying, or whollaVe studied
French

-Yes 40

y u satp fied wrth their French program- nd with thei
Please- an'Swer on the-back of.this page).:

199

iprogres

No

:PLEASE GO ON TO THE NM- PAGE



1 .!The things that 1 .don't like abou chtld's French- program are:

Part Two-
Below we've li-sted several reasons which might be given for Studying_

_

French. -Please read dach one-carefully, and if this is one of the -reaswis
that -played apart in your decision to have your child, take'rrench," plpase '
put a check mark in the box beside'the questioniCheck as many\as you wish.'

THE STUDY OF FRENCH CAN BE IKPORTANT TO MY CHILD BECAUSE HE,_(SHE

Needs )t,in order.,to finish .high School.

Will'be.able_lo gain good friends !Time easily among

.sPeaking people.

Will be more respected because of his (her ) abil ty to
speak French. k

Will understand the way French-speaking people live an_'
tMink,better.

5. -Will need it o'get a-job.

6. Will be able to meet and talk with more people.

7. Will not be really educated unless he or she is
fluent in French.

Canada is rapidly becoming a bilingual coun rY.

Will need it to enter University.

Other reasons (Please list on the back.)

OH the next few lines we've listed the main reasons or s HyLpg
a modern language. We'd Appreciate it if you would read thèn through,
then put a l beside the reasoi that i#ou think is the most im ortant,
a 2 beside the bne thpt you think is next in importance, and a 3
beside the ones that you think are least important.--

the ab'ility to read and write the language.-
%

the ability to speak and understand the langua

the ability-td,understand the point of view of the
pgople. who speak tMe language



* THE AEBERTA4ODIERN ,k.ANOUAGE STUDY'.
1 6

12 The detision aSto whether-. r not hjt7(1.- hou d con inu to take-- .

French should be made by:- .-. ,

-the-student: :the,pa_ents the sChool'.

eel that students should begin learning a second .language

Grade 5 or 6Kinder erten

,Grade or 2,

Grade 3 or 4

. I Wish tHat as well-as F

the 'fol lowing languages:

Grades t 9,

,Grpdes. 1O.to 121 --

the school would offer courses

15. To learn enough. French to,lrye w1thou too muth- troub e in a French-
speaking comrilunity&would probably take: (please chet,k one)

lesS:thqn 500 h°urs1-71

betWeen 500 and 1000 ho6

6 To Nh4 lve1 of competence do you want your
rench-language?

able to ask and aAswer,simple questions.

rdore than 1060 hours

no idea'

able' to talk easily and understand a

discussion in which he or she is
interested.

able to live without difficulty in a

French-speakimg communi

able to' read and write the language

only.
,

nbne of these reasons (Please explain
on the back of this page.)

-

o lea_n the

17. 1 would be in favour of my chlld Visi ing a French-speak n-
community for a,feW days if the oppor unity came-Up.

.Yes 1 No

th that 1 like:mos French program are:- _

201



'-FACULTY OF EDUCATION
Thsctrr.OF 2E22'4222V 22EAT1oN

THE UNIVE SITY.OF 'ALBERTA
-EDMONTOPL EANAPA T20 2E1

may 1,.1975

Parent

The Department of Education in cooperation with your

school has asked me to carry out a survey of the French language program

in the Province of Alberta: We are trying to find out from parents;

students, and teichers what they think of the program that we have now,

but more important, what kind of changes would they like to seeimade
A
'when the time comes to bring in 'new progralls. While I do haye a chance,

'by natu're of my work 'at the University, to say something about the' French

program, I have often wished that I could say something about programs

in other subjects.. It Is for this reason that we feltthat we would like

to involve you in any changes that we might make 4y-requesting you to A

fill' out this questionnaire. We apologi2e for making thls kind tif demand

on your time.

Please fill out the enclosed questionnaire as completely

possible. If you wish to add further c6mments please feel free to write

on the back of any of the pages. To ensure that your questionnaire

re ins as confidential as possible, we've identified it cmly by a

number and heve provided a stuped, self-adressed envelope in which to

eturg it to me here. DO NOT RETURN IT TO THE SCHOOL.

Since reading the some three thousand questionnaires and

tests involved in this study will take som time, and must-be completed

early in the summer so that my staff can still have some holidays, 14U

be very grateful if you-wouldjcomplete the questionnaire

.put it in the mail tomorrow. Thank you for your help

tonight,and



Appendix- Three STUDENTS-WHO HAVE DROPPED OUT OF THE PROWM
! .

:

thE ALBERTA.MODERNAANOUAGOSTUDI'

Student

The people whyre.responsible for this study are try ng to
improve modern language courses in the Prov.ince of Alberta. To do .

this we are talking to a great, many students and asking them for their
opinion of the courses which they have taken. In most surveys like
this, only students who are still taking the language are asked for
their opinion. In this.study, however, we should like to hear from
those of-you who, for-one reason or another, are no longer enrolled
in the crench. program in order toji,nd but why you decided not to
continue. By listening to what you have to say about the program,
we hope to be-able ta change some of thp things that may havp.ffiade
you decide taslrop.the course. Needless to say, your answers will
be kept conTrdential anewill only be seedby Dr. Parker and his
-staff at the University.

It's possible that we may not have listed all' the reasons that
you might want to give for dropping Frea.ch. If there are other
reasons.that you would like to mention er--other comments that you wauld
like.to make, we've left a space at the end of the queSti-onnaire far
you to do this. We ofteR find that the comments that people write in
at ithe'end are among the most useful information that we get.

After you have compreted this page, please detach it from the.
rest Of the questionnaire-and hand it in',Sepa6tely.. This will help
to keepjeuranswers confidential.

Thank' you very much for you

.Name

Family*name

. 7. Name- of Schbol

3 City or.ToWn
,

located

4. Grade in which you are now -nrolled.i

.203
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Personal Data

Male: Femdre .(Plese check one

years :mentlis

Present e 12

urvey.Number

17

Other'

I have oMp e_e-d-the_following eOurses'and/or Oades i

Please chedk'ell the:ones%lh4 apply to.,you

Frendli:-drede fourLi -- Fren'efl 101_

:Frehdh. Grade Five 1d- Frenth.20E-1

French-Gra0,t Six f :French.301-1
-. .-

Freneh -Grade Seven-. Frenth
._ -- ...

:- French trade Eigh. French'21
,.. . 1

.-TrdnCh trade Nine .i
.

I ,

- French

Other cotirses in Trench-

5. Most of TriT ench teethe

French-

Note to Grade Ninei

These cburses are
for students in:
Grades Ten to
Twelve.

-ewere Men-I

A'ibout the same numbe of e

During most o myFrenth courses my marks Were Prea'Se thee

,Bxeellen Very.Good l"

n the whOle V liked:Frenc
,

IVerY muchi a bit

OPCd 7-1 Only:FairL
(Please check one

no opinion no a a 1

Please i.ist any language or languages whiciveither o your
, ,

can speak beside Edgrish

one):

Poor

pardn

-
What language 6r languages are ed-in ybbr hóme bes des- Engl

10. How many people do you know ,(othe-

'hpve learned French wi ou) Alo

3,22

than you. -e her' _nd those' who

Apeak Freh

204'
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To the Student

When spmeone decides pot-to continue with Fnench there are
usually several reasons for this. Please read through the reasons
-given .below.,,and.put a check mark.in front of the number of all of
the reasons that influenced you in deciding not to go op with.French.

Usually, however,'there's one reason that really helped you,. to .

-maRe.ap your. mind - a- reason that was more important than aU the
others.' -If it is one Of the reason Oven belbw, please underline 'it.

JuSt in case we've missed any,'we've left 'room n thiinext page
to add any other reasods if there Isn't enough space, please write'
on the pack arthis page or the next one. ,

dO nOt need a language for-admission to University.-
,

2. I wasn't learnEng enoug-h-tO lustify t.he t me I Was spending _n it;

3. I lost interest in stad ing the language.'

4. j wanted to learmhow _ eak the- language and 1 th*nk that
the courses wereAoing to help -me Very, much..

5. My marks were so low in French that I didn't think that I wou d make
it through-the next cou

6. .1 faUed the last course_
a

We wer -'t learning how. to 'read the language.

' 1 just 4Idnit Feel that any more- French was-worthwhile.

9. i didn't study enough to keep up with the.class.

10.1 wanted to take another subjea instead ofF nch;.

with the rest of the class.

12. There was too much homework.

3 The teaching Wasn't very good.

14. we-didn't speak the longuug6, very much in class.

5.We triod-to cover too n ch n terial too fa t

I d dn ' t I ikq Vie -te6cher'.

2 0 ;3
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17. The repetition was blaring.

IS. Tbe tirrie that French took

i only inteilded to take French

20 i'didn't have enough time
needed to.

as hurting my marks in my ,other sublects.
r-

thIs long anyWay.

dy the language'as much as

21. Therewas too much grammar.
k

12. I found that mdst of the time I
couldn't understand what th& teacher

was saying,

23. I really wanted to take another language instead.

24. Tlie language was too dlard for me.

25. There wasn,q enough emphasis
and how they lived.

26 I 'didn't really want
as soon as, I could.

the, French or French,-Canedian people

udy a language, but 1 *had so 1 stopped

27. 1 had to take another subject which conflidted with French_on the
metabie.

c

28. We weren't leaning French as fast as 1 thought we could.

29. None of my friends were, going to take French.

30. I ,coUldn.'t spell VO well .

31. French c1asse were verY..boring.

32. My paren didn't really wan" me to take French.

3. I round that i had a hard time answering the teacher's ques1on

The school that 1 went to didn't have the next edurse in Freneh.

35. 1 wantod to ta,ke another subject which conflicted with Frer h on

the timetable.

3 /

Other reilsons &xpl a in in the space bel oyi or on thri back

thit; paue



To the 8tude

THE ALBERTA MODERN LANO0Aqt- STUDY

s

This is the last, part of the'questlonnaire. Far,thi'S part you
will need the 18M answer'Sheet that you have been given. Firr'of all,
if it isn't already there, please write yogr survey'nuMb-- in \the

-blsank space at the top. .

'Below are twenty statements about French in school-and in Canada.
Please read .them carefully;-then decide Whether you agree or disagree
With them% on the. IBM, §heet, in Part 1 yoU'll find numbers which match-
the numbers beside'eachS-statenieni. Beside each of these ntimberT,-.Qn'the

IBM sheet'is'a series of boxes A1,132,C3-, D4, T5,1 ,We' Ii yse them,this-)

17 .5

way: -11Y

if you a ree very much with the statement,1darkenAl

If yod g erally dgree, darken 82.

, If you n't know or don't have any opinion ei hel'. way, darken C

If you generally disagree, darken D4.

If you violently disagree, darken E5
1

1.1 hope to study French again some time.

2. I think' that all Canadians should study F ench.

3. French should be a compulsory Subject in elementdryschool :

yf

F ench should be a comOulsory subiect in junior jh school.t.

French should be a compuLory subject in Liall school:

6 I think that any Canadian who wants to should be able,0 learn French.

7.. My parents feel that studying French is a waste.of time.

8. I liked French very much when I was taking it.

9. 1
feel that Cr cliai s are being fnrcd to leirnFiencIi.

10, Even if I couldn't' speak the -larijuaqe I'd Iike to Ivarn more

French Canada and France.

II. 1 wish that in our Fronch cour..e we had !studied more about Quebec.

12. Most of the Frem:h teachers that I know arc really tjuod ttichwr..
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like to Rave French-speaking person as a friend,

14 Some of the musi from Quebec a d from France is really great.

15. l!cl like to be a e to watch French-language television programs.

16. When I started s udying French.l really wanted to b)e ab e to'speak
the language.

17. When 1 itarted F ench I really wanted to be ble to read the-lan uage.

17.6

8 At'many Cantd an as psssible should be bilingual.

19. Most of my frie _ think that learnin§-Frencil a wastp of t4me.

O. I'd encourage my own children to learn Frendh.

-Additional Coments

St

Q
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,

'Part Two_

To the Student

Appendix Four

For this part of the-qUestionnaire, yoi1111 rieed one IBM Answer.

Sheet that came with part one. .First of all, if it. isn't-there already;

mrite your Survey Number in the blank space at Vile of the IBM Sheet.-_

On this page and the pext'few pages we ve written seve.ral comMents

tha0eople sometimes make ebiout thei.r French course. You maYor_mey'

not agree with them. To show how you feels abOut sach comment-read the

.,sentence,1then find the same number on the IBM Sheet and darken in one

of the dotted lines beside'it on the following basis:

If you agr e Lu.:4. much wich,tIle sentence darken i

-If you mor 'or 16ss agree,Aarken
,= A

If you don't know or if Wu have no bpinion, 'darkee--in

If you 'don't agree, darken
.-----

::
If 'you*don't agree, in fac you're yver mudh opposed,:darken i

.
.,

If the sentencq,doesn't ap'plyto whDtl,ou do in your class, slCip,
that question number, ln,r1 go.Op o the next sentence. , Be 9ureto
put the answer for the next senteno jn _the ri2LL 'sloae, though.

The teacher goes too fast for m 4kep up.

The sentences trot me are..learni ane the kind of sentence- that
will W:useful in a conversationAvith,a Frac:pa person:,

a

3..Learnng how tii pronouAce Frqnch ccuiiite1y is very 1MPort a

4. Odr Frendh courSL is very good for helping us.leirn how to write French.

5, WO'hilve a lot of di fferit. act I vi t ius in oir French class.

6. !he matebrials our Loa.cher vses a..s books, tapes , pict res are
.

very good, . .

imv svelmr to puss very quickly in our French cl ,

find doinq orol drills (suGh )uttern drills) very bo
4

a

PH-11SL ON THE NEM- PAGE.
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_

v

I'd llke' to be able:to- practice speaking Frencli with ttle oth in ..-*%
- . . w . A

. :' my' clas more,Often%.
. .

.., * -'. '
,

, c A . . .. ,

.
_ ,

lp.- I'd '1 lle Ao q5end ppre t ime'usl..ng -Frefich. in- -class to talk'about the : .

things that we -are interested- ln, but Wh fe.ch -.ar:en",-t in- odr .Frenoll
- , . - /

drse, . - , v
.c .. i

.....

- ." -
.

11. ,I,,'cl ) rke tNave'-a tekt ,for ttlis!tbdrse..-- ' - /
,

1. ,
12. We'-don't.rhaye enou.gh t ime- lli'lass Ao pract ice sPeaking Frenc.h.

.. ,

,
. .. ,

13: Most of the time .I don,' t knbw hOt to 'ans..wer uest ions that the,c, '.,-
% '

; - , '4i
t C \11 e r a s)cs me.; *v. .--. "'-'1-

.

..
.,...

. ,

. -
S. *.,

a

11+. French.clats periods i'hojld-be Ihorter.

15., I'd 1 ike to Ire a printed_ y of the senten s that

16. I find the-oral drills 'that -%-ie do in class belp me lot,.
17. it is a vdd idea to 'have tapes` th' drfferent voi ees speaking

18. We'-arenk really rearning t'o speak' ihe language.,

a

-

'eagnIrtg.

e
19.3ur French course' is. very good for helPing people_ learn_ how

under5talid slmeone,whp speaking Fr--ench'.
r.

20. We do' more talking in, French
-
than the teacher,

.

21. I 1 ike it when | 'have to an.-swet a -question in FrenciT.

'22A I enjoy repeat ing after Ahe tape.
aaa

N,

French.

s
t

23. I'd 1 ike to'have mare t ime to practice the' Tsen;encots that are On the

tape by myself. .

L use the take-,home records that go with our course quite a lot..

(If your school es not have take-home recoills, leave thi, answer
blank).

25. I'd like. to .havo take-home records or tapes to praclice h a t home.

2g. We learn loo much material every daY.

27. I'd like-to have a French-Engl is.h dictionary.

28. I'd like to have a dictionary with the definitions wr

-

simije French that I -could understand.

29. The time seems, LI) drag in olass 0114.n other students are repeating

after the tOnc.

30. I con usuoIly, under!.lond whot the .teocher'!, exp1onotiOn in French

of' the new word.,i

31. Once I have under!.lood how o new ..entonce work,. In French, 1 hove

no trouble moking hp other wntences 1.1ke

'2/2 11FASt 6o ON 10 INF NFXT Muir
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'THE ALITERTA MODERN LANGU4 STUDY-

i have difficulty in repeating-after the tapes;

d like to spend more-time doing wriAten exercises.
t,

34. A French cpurte_like bur§ is very good for helping people learn

liow.to speak French.:
ft.

\like the picegres, which our teacher uses er teach tls French.

ftan I don't unslerstand, he-sentences-lha our teacher is trying
CN

q. teach us...

1,_wisir; that ou
4

teacher would use pic Ores more often to help make

. the tnq of the new sentences. clearer.

We spend quiite 9 bit of time learning about people who speak FreAch.
.0

I wish'that t.he teacher woun explah, the new sbntences to us

40 A French:course like ours is very goed for helping people learmhow

'to readrin Fr6nch.
i

41. l-think that- it helps,me a lot to have to repeat after the tapes.

42 Lusdaili understand the.Meaning ofrwha am saying in PILench.
4 r

43. TliepeoRle on-the tape talk too fast.for mT to understand.

44. The tests that,we have in French ar'e too easy.

45. Most of the time I understand the queStions tha the teacher asks me,.

46. I should like to-have Are tests se that I mjght have a bett-*-idea .

how' well 1.am doing in4Freach.

47% I am afraid to let the teache know when I dot Understa d;%

48. When wejegjn some new work, pretty soon, I 'find that 1 have.fe
4

whSt w liarned just a liltle'wtrile' ago.

- 49 I thin that I ;mod carry om a fairTy longaconversition,in FrenCIL

with someone, -provL g tht.we 'talked abput something ti-;at I know N,
f

hjng about.

O. It is very easy make good marks in our coursc

reallyolearning any French.

51. French.rs harder, than my, other sub

,
.1_1NLES YOU ARE IN GRADE ELEVEN ,'PLEASE OMIT

TJII QUI2511ONS ON J'HE NEXT PAGE.

2 1 1
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Of

THE QA,STION'S ON TWS RAGE ARc FOR yUDENTS IN'GRADE &LEVEN ONLY.

Semes

is orthe semesterlystem that is, where the school year
%

r Pfease answer questiops in this se-_ion only_ your school

divided in two$thifferent subjects- in each 'part.

N,52.There are some subjects that the semesten system does.not

53. gPe semes.ter,system seems to work well for French.

54 if-find that after I have been taking a semester with no FreRchl-have
*-

no trouble when I start taking French-agaiN

Grammar - All Grade E even students ard asked answer this par

55:The graMmar explana Ons rn our Fr---h text are very clear afid easy
to understand..

. 56. I should like have the teacher spend More timefexplaining French
grammar to us.

97. j have nO trouble-spelling in French.

58. I'd like do more writtei%exercises than we do now.

6nguage Laboratory Please answer guestior in.this sectien'only if

you have A Language Laboratory in your school.'

59. The work in the language laboratay is ieIpIng me understand
spoken"French.

60. The work in the language laboratory 4s helping me speak Frech.

bl. The eguipent in our language laboratory is usually broken.
, e

62. I wilgi that we had language laboreitory facilities right in our
classroom so that we could spend pyrt of the peri:od doing lab
work, but without having lo move Wom gor classrbonlx_

We go lo the language laboratory al least three limes .1

(I I y H _lc) more, oh teu, darken Al. II you don't go al all,
plca.,e darken

2 1.2
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Part Three

To the Student

Appendix FiVe:.

FOr this part of the quetIonna re you'l. need the .o_heri'l M

Shvet that you received with, part one. First of all, if It isn't'there

'already, p ease write your Surmey Number in .the blank space 61 ihe ssm
of the IBM Sheet.

In this part of the questionnaire, we're trying to find out what

you think of different ways of teaching French. Perhaps the way that we

haveilisted on this page and the ns* is different from the way that your

teacher does-things; perhaps it is the same. ,In either case, please

think about it, anethen"tell us whether or not you think that you would

Like that way of-doing things,or, f that is. the way in whichWuf teacher

does things, whether or not you like it.

To,show how you feel about each of these, read the sentence.that

deS r bps them, then find the same number on the IBM sheet and.darken in

one' bf She dotted lines beside,it in.the following Way:

If you think that you'd like or do already like) that way
of doing things very much darken

If you think that you'd like that
darken

if TIou clOn't know, or have no opinion, darken

)fokyou doq't thilly that y9u'd like that way, darken

of doing things

4

If you're absolutely poOtivv, that you wouldn't flkethat
way, darken

Civilisat Ion

In their French class the studen

1. Read about the daily lives of French-speaking people.

2. Watch films, filmstrips, or television programs

study the history..of French-speaking.people.

Read about the art music, and literature of Fr

215

about French poop!

nch-speakrng people.

PLEASCGO ON TO THE NEXTPAGE

213
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-5. watch-fi ms pbout the art, music, and -Eite ature of French pegple.

6 talk to a French-speak,ingperson about his or her life.
4

7. listento ihe teaoher'talk about the daily lives ofFrench-speaking
people.

8. exchange let ers with- someone who iiVes in Queb c or in a country,
where people,speak French.

Presentat ion

-The teacher introduces a new conversation or 'sentences in French bY:

9. showing a filmstrip which has a picture for just about every sentehce.

JO. giving a short explanation in English about the situation before

letting.the class see or'hear the new material.

11. ielling or having the claSs read a story Which contains the
material.

having the class look at their text where the sentences or
are printed in'French wi h the meaning nearby.

13. explaining the rules whidh- show how you make up'

Meaning

The teacher explain the meaning of new sentendes or ew words..

nversations
.

French sentence.

14. giving an
picture..

explanation in French while pointing CO pafrtsof the films_rjp

15. giving an explanation in French along with gestures -tions), drawings.

16. writing fhe English meaning on
projector.,

.17.4.saying in English what the sentence means.

18. having the class look at the English meaning

ke blackboard or on th overhead

textbook.

The beacher help,s the students to undertand varJty of voices

79. playing tapes with the voices of a great many different people'.

20'. playing t.zpes with th- voices of people from many,,,diffbrent parts of
Fr'ench Canada.

havino the class watch films or television projrams with French
soundtracks.

2 6

2 I I

PLEASE GO ON TO THE NEXT PAGE



Appendix Six, STK/ENT ,SELECTION OF ONE OF- THREE. IMAGiNARY CLASSROOMS

Part Four

To the Student

-On the following pages we've described three imaginary French

classrooths. We'd like you to ead the deScriptions of the three, then

decide which one you wobld:like most. To show ur choice use question

space number 80 on the second IBM Answer Shee one that you were

just aging). if you decide that you like tbefirst classroom mosti,

darken Al. If y9u decide you like the second, daken 82, and if you

decide that you prefer the thi'rd, darken C3.

You may want to make some comments about the three olassrooms.

If you do, please put them on the back.of the IBM Answer Sheet.

80. Classroom One

The teacher begins' by asking a few questions- in French abou the

dif prent activit esin whlch the students took part after school

yesterday. The teacher then turns on the filmstrip projector and shows

five pictures which illustrate'a conversation taking place on a street

in 'France. Since these were shown tb the class yesterday, the teacher

then asks for the.sentences which go with each, picture. Several students

are then asked to repeat these sentences. When the teacher is satisfied

with their pronunciation, she introduces four new pictures and plays the

tape that goes with them. She then carefully explains in French the

meaning of the new words in the sentences. When she is sure that everyone

understands, she asks the students, one at a time, tO repeat the new

sentences. When most of the class can do this with a good pronunciation,

she begins another activity. This may be a talk about French-s-peaking

people, a new record with French music, or a drill.where the class

practices mak ng new sentences based on the sentenc that were taught

yesterday. The teacher a!As a qwestion which forces the s tudents to

change a word or,Lwo in the sentences to Ill the n_ Situation. She

theilturns to orre'or the pictures on the filmstrip ahd itas the class

2/10 PLEASC
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ak each other questions about the picture. When this has been done,

the dlass- is given a written exercise based on material which they have
) -

already read in class, The class ends with a reading of a story.

Classroom Two
\3

0

As -students enter the French,classroom, certain ones are cht5en

to go to the blackboard and 'put the sentences on which they had for last

night's -homework. The rest sit down and open.their notebooks to the page':

rWhere'they have their homework. The teadher checks. 'quickly that the

homework has been dene;-then takes upthe sentences that are on the*

board. The students then correct their owri' homework.

When this .has been done, the teacher asks two :students to give the

conversation which they learned yesterday. Shewrites it'on the board,

and, using the sentences from the conversation as examples.,, discusses

in French the.grammar problems for today in this case, how the future

tense of an r' verb is formed.° She then carries out an oral drib] in

which she gives the verb in the present tense, and someone is aske'd to

give the same form, but in the future tense.' When she is satisfied that

almost everyone in theclassroom can do this quickly and accurate the

class does a written exercise based on the verbs. The exercise is done

in five minutes is corrected, and the class then is sbown a series of

slides which show a day'in tke ljfe of a factory worker in France.

.D1fferences between his life and the lrfe'of a sir;lar worker rn C nada

are talked auit., and the period ends.

Classroom Three

As John enters the French classroom he goes to the shelf where

his file folder is kept. in it is a li_st of the work which he is to do

today. To begin w 01, he is asked t the 'culture cornOr and

watch a Pilm.akout a t-rip on a bus in Pari hen he has seen the film

along with 1 three or four other students he is asked to write down on a

piece of paper all the differences which he noticed about this bus ride
-

and a similar bus trip in his own city. Next he goe5.-to the 'language

2/11 PLEASE GO ON TO THE NEXT PAGE
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laboratory' corner an prac ices-the .dialogue for the neW tesson. He,

does this until he,is quite sure about hiS yawn Oronunciatioh, since

he can hear the model sentence as weLl as_his own repetition on the7
tape. For a few minutes-he is free-to look at a student magazine

-written in French. He particularly enjoys the cartoons. Then, along

with.five other students he goes to the 'conversation: corner1 where the.

teacher talks tO them En French and helpS them to discussrwith each.other

(in French, of course) subjects which' are of interest to himself and to'

the other students. When this ts finished, John goes to an empty desk,

takes the textbook whlch the class uses,and.works on a written exercise.

When he has finished, he checks4it against a correction sheet. When.he

has made any corrections he begins to study for the unit test which he

will take-by himself tomorrow to see whether or not he is ready'to go

on to the,next unit.

2/12 WHEN YOU HA.1] FINISHED THIS 'PAGE, PLEASE

COMPLETE THE PAGE CALLED 'Part Five,

SUmmOry.,'



Appendix Seven

Name

GENERAL INFORMATION

Fami y Name

Home Address

City o'r Town

Age (as of today)

a

First Name
Female

Schciot

Graae

ench Cou :e..,11-01hichiou. Are. NOW-Entolfed

,.Years, oaths

French courses which you have alread taken.

.(310$-6:el-leek all

French Gr'ade,Fpur,..

French Grade Nye tj

French Grade.Six

French Grade Seven_ _

Trench%Grdde Eight FT

French Grade Nine f=j

Other Cou ses Oh French
,

he ones that apply, to ..you.)

French 101

French

French

'Predch

French

French
s

Please, list-any language or langua

can speak bes1desEnglish.

20

30 1

11

21

31

Note to Gran Six-
and Grade Nine
Students:

The courses in this
column are for
High, S hool students.

which either of'yourpäitents

What language or ,10 66ages are used in your home besides Eng1,10?

How many people do you 'know o her than your
-

darned French with you whp speak French?

Oers and ave

RLEAC:G0'..0,14, TO 'NEXT. ipAGE,-
s
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Part On

n_order ta find out how yoU.feel about your awn Progress In

frenCh we've jirepared sevtral groups 0e sentences.. --Please read-each

group of seritenceS carefully, then decide whith one best describes-how

.Plate a check..mark in the sivare which:Is to the right af
r

ea.ch sentence.

:PLEASE :CHECK oNLy...ONE SENTENCE IN EAcIl GROUF.',
.:,

m gett trig verY1 good marks in Frenth Ta

b. My marks in French are just average.'" lb

My marks. in French are not very good. lc

My marks in French- are nol. as..goo& as, _my marks : m
rriY other subjects.

My 'marks in french a e about h same as my. marks
,inmy tather subjects.

My marks in French art be ter than my _marks' in Jay
other,' subjects.

2b

a. "I am havinb a hard time keeping yp with t e rest
Abf the class.

I am able to keep up with the,.rest of the'clasS.

I think that, I could go faster than the rest of
the class.

hou1d..11.ke,,to work at by own speed and nt)t have
keep:Up with the res-t of tbe class.

I shOuld-- like to work. at .iny oWn-speed and go faster
,than _the res_L of the Class. kb=

The class i5 going at just -the right peed to.su t 1e. Lec

ain sptisfled tqi-th imy-progre Frenth.. -5a

I am haYjng,a lot :pf,',.trouh 5b

am hoping to drop frenoh next yaar.

.am.plannin to take French next year, 6b

1 2

219 PLEASE GO' ON TO NEXT PAGE
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n_the whole I like'French very muCh

On the whole I like French,
,

'On the whale I don't like French.

d. On the whole I hate French.

e. I'don't have any 'nioh One ay or e other.
_

.-..

L.1-

7q
7d D

In the space below we ve given some OF the reasons yary people

take French. Please read these carefully, then place a number 1

-the box beside the reason that is most important as far as- you are

concerned, a-number 2_ beside the second most important46ason,

dumber 3 beside the hird and se on.

a. To be able to write the language 8a'

b.-To be able lo'speak the language. Sb

c. To be able to learn about and understand thp people who
'speak tile language.

a

d. To-be able toundersand the.lan uage when I

e:\To be able to' tead.the language.

8c

is spoken. Sci,

8e

When you finish Grade l2 , dO you t4lnk that you w 1.1 be abke

to speak and understand FrenQh we-kl enough to live in a French-speak ng

town Or _ity without tOo much trouble?

Yes

No ri

. Don't know

El

in the saace:belowwe'd apOreciote it .if_you told u,s why-you Orp

'taking French,. (If :there is not enough room,'please continue on-theback),

-
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Part Fivq Summary

What do you like mo about 'Our rtinch

-do you. _dislike about your French:cla

What would yoq change in your French class if you could?

f You need_ more space for

any.question, please continue
on'the. back of this paper.

fHANK YOU VERY MUCH FOR YOUR HELP.

221
if



Appandix Efght STATISTICAL TABLES -'STUDIES EIGHT AND N NE.

.318

. 076

. 692

9, 3.653

10. 3.230

11. 2.385

12. 2.73

13 3.346

14. 2.769

15. 3.385

16. 3.538

17. 3.73

18. 2.923

19. 3.32
.

20 3.192

21 3.230

22 2.577

23. 3.808

24 3 346

25. 3.038

26. 3.423

27. 3.6

28. 2.815

5.212 2.543

7.905 3 158

5,61 2.5

7.47 2.5

7.517 2.818

8.564 2.777

7.68 2.527

11.85 3.25

11.27 3 323

8.24 3.229

6.086 2.6

6.558 3 .371

9.230 3.29

6,345 .441

-9.609 3.583

9.949 3.514

11.563 3.555

8.299 2.735

9.698 3.083

9.016 3.277

8.339 3.441

5.974 3.277

12.218 3;277

8.813 .3.305

7.947 3.143

9.888 3 027

11.507 3.314

7.716 2.914

'222

Red Deer

s.d

8.187 4.0

11.441 4.263

6.533 3.2

7.157 3.316

7.939 3.631.

8.121 4.579

6.579 . 3.263

14.446 4.842

12.162 3842

9.561 3.316

7.762 3.526

10.658 4.0

10.0 3.105

fl 19 3.789

12.041 3.684

11.252 2.895

11.821 3.0

7.798 2.789

8.936 4.421

10.396 4.105

11.333 3.842

10.777 4.158

10.157 3.765

10.709 3.947

9.75 3.789

8.627 4.211

10.043 4.263

8.154 3316

10.392

12.883

7.061

7.211

8.427

15.127

6.632

19.0

8.933

7 959

7.919

10.392 .

6.577

9.157

8.756

5.820

7.926

5.339

11.29

10.55 %

9.929

11.137

10.078

10.992

9.639

11.942

12.948

7.048



Grade Six kcontinued-
Quest on
No.

Edmonton .T.26 R

29.. 2.615 6.998 2.861 8.222

30. 3.296 9,502 2.611 6.925

3.75 10.139 2.162 6.944

32. 3.346 9.125 3.083 9.476

33. '2.923 6.764 3.472 12.025

34. 3.192 7.679 . 5 9.666

35. 3.444 9.72 3.444 11:124

36. 3.92 1.379 3.277 0.463

37. 3.916 . 10.253 3.108 9.067

38. 2.24 4.918 2.371 6.856

39. 2.423 6.369 2.638 8.503

40. 2.692 6 032 3.111 9.273

41. 3.461 9.238 3.227 9.613

42. ,2.80. 6.969 2.722 8.09

43. 3.731 11.375, 3.973 14.696

44. 32 8.994 3 262 12.55

45 .38 11.165 3.861 13.996

46. 3.25 8.926 3.727 12.448

.. 3.269 8.275 3.083 9.219

2.88 6.716 2.971 .. 8:055

49.. 2.077 5.2/61 2.444 6.349.

50. 3.923 1 .099 4.229 16.317

51. 2.885
,

7 022 2.941 8.528

52.. 2.808 7,.167 2.469 7.841

53. 2.961 7.302
,

3222 9.952

5_4. 2..231 5 552 2.806 7.974

55. 2.96 6.804 3.167 9.56
56. 2:643 6.935 3 .2 9.505 .

57. 3.0 7.2 2.861 8.596

58, 2.615 6.388 3.138 9.366
_

59. 3.565 8.691 3.111 9.671

60. 3.538 9.626 4.027 14.906

2 2

fled Deer

2.947

3

1.053

4.105

4 053

4.784

32::
3.631

3.842

4.316

3.947

3.579

4.263

2.789

14.263

4.315

4.263

3.631

2.579

4.684

4.0

1

3,421

4 526

:8:
_

2

3.947

3563

3.895

3.474

474

,

3.737

6.24
9.70§

6.114

11.357

19.115

10.69

1 .348

7.855

7.939

5.501

8.434

11.968

9958

7.897

.13.055

.6;688.,

13.888

.11i449

8;623

5.347

17.25

10.865

7.552

14.234

8.461

9.793

10.992

10.268

7.366_

8.099

9.683



Grade S GoldVp*tionna ire
_

Edmonton n426

continped

Rural

X,

Red Deer

s.d

3.692 10.055-

3.209 9.99

63% 2.76 6.385

64. 3.36 8.416

65. 1.964 4.948

66. 1.808 4.195

67 2 .16 4.685,

68. 3.b 7.686

69. 2.964 7.55

70. 3 115 8.18

71. 3.1514 8.235
,

72. 3.077 7.397

73. 2.808 6.986

74. 1.64 4

75. 2.923 7.002
\

76. 3%56 9,065

77. 3,56 8.853

78, 2.166 4.631

3.666

2.861
..

2.87a

3.tp79

.10.373 .

7.753

4.0

3.579

3.0

10.138

9.002

6.209

3.166 9.223 4.053 10.437

2.388 6:626 2.895 6.522

2.418 6.357 3.0 6.191

3.057 8.851 3.421 8.051

3.419
opt

9.926
,

3.684 8.615

3.143 9.684 4.316 13.11

3.714 . 13.033 4.631 15.323

3 527 13.129 4.579 15 127

3 416 10.803 4.421 6.421
25 11 .018.' 4.263 12.883

2.138 '5.622 2 895

-
8.35

235 9.906 3.7 9.739

3 027 8.901 3.474 7.82

697 7.252 4.0 11.081

&I 8.655 3.5 7.477



2.655 6.645

2.552 10.002

2,31 6.001
,

4. 2.862 8.175

5 1.897 7.988

6. 3.069 7.727

li 2333 7.293

8. 3.666 13 .556

9. 2.931 7.592

10. 3.793 -12.137

11. 3.179 , 9.129 _

12. 3.207 8.821

13. 3.464 == 11.203

14. 1.069 7.946

15. 3.69 11.607

16. 2.704 6.207

17. 3.552 10.266

18. 2.897 8.981

19. 2.821 6.804

20. 3.071 7.654

21. 3.179 8.224

22. 2.679 6.667

23. 3.821 11.541

24. 3.071 7.93

25. 2.929 = 7.023

.26. 3.536

27. 3.571

28. 3.0

z.84.5 10.581

3.888 17.402

.263 8.019

2.5 9.048

2 915 11.788

3.759 16.275

2.333 8.488

3.81 17.699

2948 11.731

3.724 16.747

2.813 11.454

3.695 16.571

3.355 13.889

3.169 , 14.008

3.131 12.656

3.525 15.029

3.712 16. 51

3.075 11.711

3.274 13.127

3.322 11.745

3.845 17.424

3.375 13.959

3.552 14.399

2.866 11.566

2.859 70.444

10.616 ' 3.47 13 086

9.587 3.123 11 .822

8.472 .2.895- 9.451*

= 48

225

2.852

3 259

4.259

2.741

4.333

3 296

3.296

3 ill

3.629

3.074

3.444

3 .666

3.444

3.555

2.925

3.37

3.555

3.74

2.851

3.444

2..629

3.074

2.851

3.481

4.111

12.553

12.411

6.958

6.741

8.465

14.585

6%42

14.377

9.105

9.949

9.877

10:322

8.615

9,625

12.009

9.665

9.85

7.922

9.228

12.555

-12.024

7.129

8.928

7.254

8.827

7:129

11.349

12.831



5 2.926 12.2814 3.037
6.009 2.589 9.578 2.593

.571 10.265 3.228 14.697 3.555
3.773 9.807 3.439 114.137 3.851
2.929 7.99 r 2.949 11.972 2.,555

34. 3.037 , 8.079- , 3.904 . 14.475 2.814 _
35. 3.655 11.056 3.1414 13.6tik 3.074
36 3.1483 10.339 3.439 13.371 3,111

37. 3 64 11 .322 3 4 ' , 15.901 3.925

38. 3.2 9.434 2.821 10.24 '2.777/

39. 3.348 8.716 3.148 13.5614 3.370
4o. 3.276 9.192 3.392 14.231

41. 3.464 9.07 .228 13.031

42. 3.214 8.434 3.226 12.485 2 888 6.852
43. 3.7214 12.142 3.463 14.748 3 37 7.526.
1414. 3.786 12.1497 3.508 14.348 3.296 9.104
45. 2.607 6.494 3.115 11.03 2.518 5.707
46 3.536 11.037 3.228 11.976 2,714 6.537
47. 3.643 10'.271 3.474 15.058 3.629 10.277
48. 2.852 7.789 3.235* 12.53* 3.148 8.552
49. 2.464 6.73 2.4 7.959 1.888 5.056
50. 3.827 12.2 3.333 .12.677 3.148 7.95
51. 3.5 9.674 3.386 14.265 3.74 11.84
52. 3.286 9.364 2.96 10.707 3.259 9.941
53. 3.5 9.6741 3.14 11.78 2.925 7.825
54. 2.5 6.286 2.429 8.553 . 2.74 7.0147
55. 3.143 8.095 3.269 12.543 4.444 12.31

56.' 3.393 10.093 3.07 12.41 3.0 7.416

* rff. 51

8.159

6.423

10.203

11.912

5.976

7.504

9.587

8.192

14.456

8.271

9.985

3.629 10.558

3.407 9.592

226



22.6:
.

. .

ad Nine Gold gyestionna_ e continued/

EdmOnton Rueal'- Red Deer

n=28
._-

n..56 n.27

-Quest ion

No.

57. 3.179 8.748 3.071 13.996 3.407 9.573

58. 2 926 7 205 2.947 11.469 3.111 7.982

59. 3286 8 931 3.0* 2.988* 3.333 8.809

60. 3.107 7.997 2.789 16.178 3.518 11,.403

61. 3.786 12.3 3 263 14.786 3.444. 10.237

62. 2.786 7.233 2.596 10.418 2.111 5.74

63. 2.536 6.42 2.772 11.4 2.04 6.133

64. 3.536 10.423 2.904 10.143 2.926 8.32

65. 2.571 6.039 2.145 7.546 2.666 7.437

66. 2.036 4.834 2_24 7.641 2296 5.628

67. 3.071 7.986 2.66 9.516 2.444 6.228

68. 2 461 5.58 2.895 11 302 3.185 8:284
0

69. 2.63 5.969 2.842 11.117 2.37 5.982

70. 3.25 8.855 3.754 16.949 3.777 11.853

71. 3.107 8.672 3.719 16.014 3 703 11.825

72. 2.607 6.021 2.873 10.495 2.444 .556

73. 2.714 6.329 2.786 9.8 2.37
.

5.943
_

74. 2.379 5.506 2.386 8.622 1.888 4.56

75. 3.444 9.625 3.518 16.169 3.703 12.776

76. 3.654 10.647 3.088* 11.365-4 3.481 10.442

77. 3.741 10.317 3.222 13.66 2.814 8.171

78 2.481 6.148 2.317 7.878 2.37 5.825

227



'French 2

Edmonton

n=15

Rural .

n.36
Red Deer

n.11

Quest ion
No.

3.6 9.364

3.8 8.654

3. 3.266 6.881

3.533 7.624

5. 3.533 7.179

6. 4.-533 12.322

7. 3.2 6e614

8. 3.6 6.926

9. 3.4 6.759

10. 3.466 8.391

11. 2.733 5.077

12. 3.6 9.508

-13. 4.0 9.22.4

6.099

7.773

8.536,

8.254

8.302

6.147

5.736

9.224

- 5.494

8.166

6.673

4.693

5.794

5.289

14. 3.0+3

n=14

15. 3.5

16. 3.643

111, 3.857

18. 4.0

19. 3.357

20. 3.143

21 . 4.0

22. 3.214

23. 3.286

24. 3.071

25. 2..786

26. 2.786

27. 3.143

7194

5.676

-- 2,636

3,083

3.861

2.666

:3,735

3.166

34777'

2.861

3.055

3.294

10.92

12.799

6.073

7.516

9.213

13.922

7.364

12.828

10.555

13.297

9.105

12.-988 ,

9.105

9.719

.378 .11.278

.167 9.263

3;861 15.1017

2.944

3 639

3,5

3.778

3 0

2.297

2.917-

3.371

3.054

3.444

3,09

3.6j6

2.181

63

3.181

., 4.727.

273

4.455

3.273

3 09

3.727t

3.182

3.818

3.727

4.495

2 182

3.0

8.799

12.062

093'

2.364
)

3.636

3.636

11..873 3.455
8.616 3.727

4.455

9.126 ,2.273

#10.409 4.0

8.772 3.0

'11.569 '4,455

6.284,

9.532

3.6

7089
5.173

1'2.24

7.377

9.913

4.941

5.873

7.695

5.456

6.369,

6.973-

9.729 .

3416

3.042

7.046

6.622

8.335,

7.485

9.729

4.518

7411

-.

'10.52',



French _Gold Que ionnal re contInued

Edmonton Ru'rel Red r.

n14
Quest ion X sed,
No.

n 11

22.8

2.8; 6.549

643 7.622

.2?857 4.555

=3.071'. 5.824

32. 3.643 7.732

33. 2,143 . 4.055 .

34. 6.702

35. 3 071 5.225,

36, .4.0 8.-8.3

.357 6.879-

.38. 3.786 8.737

39. 3.714 7.363

40. 3.857 -7.931

41.,,. 3.643,:.:.....7.821

.42. 3.57r '. 7,144

43, 3.571:' .7.603
..,

44. .3.280 .,6.7t9

. 6 872 -
.

. n--9.
,

46; : 2.888: . 3.48 _2.861 9.409

47., 3.444 4.719 3.75 ,. 12.836

48.. 3.3.33' 6.164 3.216 10.998.
.

49. 2.0:',, 2.872 2,278 _6.05,3

P. .3.77.7,' 5..783 .-.3.4,72. 11.592

51 -.: '1-3.777' -.5.761 3-.778 1- .387

52. .3-666.. 5.7. 3.583 ;857

53? 3-.0 .4,062 .3.139. 10.7.:64

54. 888-. 3.48 2.514. 8 459,
A

229

2.889 256'

3.028 8.644

.'2.686 .7.665

3.417 11_867

.3.917 _14.159

658

3.05 4.989

2.0 2.966,

5

4.181 8.109

4.455 9 724_

2.445 6.349'- 2.727 4.315

3 594 10.548 3.364 5.626

3.417 . 10.814 3.818 6.369

3,5 1'1.66i 3.6 6 6.376

3.605 1.6.5 4.0, 10.742

889 9.576 4.09 . 9.104

3425 9.889 4.0 9.757-

389 0.986 .818 8.542 .

,

4.09

3.454

3.182

14.05

3.233

3.417

3 139

2.833

2.25

=10.366

8.56

8.059

13.349

6.239

4.636

4.0

2.455

3.727

3.727

3.455

3.909
4.0

9..741",

6.203

6.443-
.

4.879*

11.156

8.625

41083

6.544

8.58

6.15.

10.756

810



ch 2 eGold qiestionhajre cOnt inued)

Edmonton Rural Red:Deer,
,

n9 n38 .ti=10

22.9

Que t ion
No.

L. s.d s.d

55. 3.333 5.268 3.778 12,757 4.364 9.872

56. , 2.888 4.594 2.944 8.915. 364' 6104
57. 3.888 5.754 3.555 11.378 3.818 8542
58. .111 3.919 3 .5

1

11.085 4.09 8.905

59. 555 5.151 3 .611 12.41 3.364 5.372

60. 66 5.958 3.886 13.416 3.182 5.173

61. 4.1 1 -8.161 3.833 13.211 . 3.636' 5.445

62. 2.66. 4.359 2.833 7.703

-63. 3.666 5.723 .194 9.371' 4.0

64. 3.-666 6 164 3.031 8.679 4.113 8.109

65. 3.555 5 615 2.583 7.069 3..909 7,049

66. .2.666 o4
i

2.078 267 3.636 7.2

67. 2,777 9 2.555, 7.137 3,09 '44206

68. 3 777 324 10.979 ,3.455.. 6.219

69- 2.666 3a79 2.944 8.877 2.636 .4.5

70. 3.888 6.753 4.139 17.738 3.818 6.6
71,. 4.0

, .
7.159 4.028 J5.378 4.273. 9.253..

72. 2.555 3.644 3 194 99 2.727 .849

73. 2.414 . 3.972 3.083 jL6 . 2.818 4 308-
74. 2.222 . 3.113 -2%278 95 3.545 072

751'. 3.111 _3.887 3.757 .449 . 4.o 7 211

78. 3.222 6.515 3.935 13.1;17 4.0 211

77. 3.0 5.291 3.484 0.909 3.182 6.6

78. 2.0 4.0 .2.344 7.074 3.182, 4,446

2 0



2.1

French 21 Gold QueStionn ire
_ _

Edmonton Red- eer

Qpes ion s .d

No.

2.

3.
4.

, 2..706

3.823

3.1437

2.47,

.687

5.687

10.163..
10.198

5.489

3-.25

4.325
3.375

3 1/5
3 375

6.861

3.804'
5.975

5492
,8.365

,

765 9.437 4.625 10.378

.61-47\ 4.782 3;25 5.65

53 9.649 , 4 25 7.592

9. 1.76 .,6 405 65 6.96
10 3,235

. ,

6.815 3.625 6.865 ,

3.824 11 .035 3.25 5.445,
12. 3.375 a.13 3.5 5.099

3. 3.47 7.779 3.5 4.721

14. 3.25 6.942 3:,5 6.989

15. .765 10.7,44 3.875-.- 9.8014

16. 2.47 .5:113 2.125 4.224

17.

18.

,

)

3.529
3.059

7.954'
6,036

2.75
2.5

3 845
3 546.

19 3 063 5:555 3 8j 5 963
20. 2 588 5.69 4.125 6 198

21. 3.588 9 855 3:0 5.318
22. 2.1437 14.32 3.875 6.978
23 3:1412 7 599 , 4.0 7.329

24 3.0 6 113 2.5 3.5146

25. 3.0 5.937 365 .314

26. 30 7.984 H 2.875 3.27

27= 2.823 5.04 3.875 6.978

28= 176 6.626 2.5 3.625

9 3 6.991 3

0. 294 4.819
,23..449431



. French 21 'Gritcf:.Ques ionrial re

Edmonton
n=17

Queslion
No.

-cant 1pued

Red Deer
;,.n=8

22. 11

1. 3.412 9.244
3 2 : - 3 7 :8.459
33

._

. : .. 3..0, 6.113

34. 2.588 4'. 976

35. 3.294 7.113
36. 3..823 8.946

38.

39.

41.
, 42.

43.

44.

.

.1:76 5.95

4.0 .11.039'

.3..529_. 7.5,5g

4.059 11.891

3.529 6.355

4.118 10 489.

3.412 8.853

3 .176'. 7.152

2.8,2 6.873

n=9

46. 2.555 3.547
47. 3.222 4i'842

3 222 4,:29

2.889 4.167

2 667 3:122,
8.689.

9.198

444._

4.096

6.96

784

4609

3.875 6.978
4.'0 8.298
2.625 3.42

2.625 3.42

3.75 4.949.

n=7"

3.5 6.928

7..01

3375
3.375

3.52.1 5.884

;571-

3.0
3.143

2.714

_4,114.

3571
1.286

3.429,

4.286
,

3%714

3371.

3-.429

3 .714

2.944

if. 74

4.27

9.4Z9

11,.467

3..147

,4.429
6 .-j447,
5.219-

7.345

:4.1115

.5-7057

=

.1

.2 2



French 21 Gold 46esti nnaire continued)

Edmonton Red Deer

Uest ion
v-

. No. X

58.

60.

6.1.

62.

, 63.

64.

66.

67.

68.

69.

70.

72.

73.

74.

75-

76.

77,

78.

3

3.222

- 3.0

3.667

2-444

-2.889

3.0

3.41I
1.778 2.9

2.444 3.609

3.111 5.372

2.0 3.162.-

3067 6.928

4.222 7.694

2.111

2.222 3.023

1.889 2.369

3.666 . 5.7.

4.111- 8.161

3.555 N5.897

. 2.667 3.122

5.783

4:301

5.83

3.678

6.09

5.7

5.1314

4.286

3.286

3.857

3.9

3.857

3.714

3286

2.7114

3.286

,8
'7

2. 8-5 7

3.857

3,286

2.7114

4,286

4.143

s.d

6.447

5.909

5.872

8.952

r4.583

8.952

5.219

.565

3.302

3.684

5.047-

4.598

5.956

5.843

4.598 .

3.684

4.654

7.868

6.388

7 7.358

4 5.736



44Siudy'Niiie The Pink Questionnaire - Grade Six-

QuesLion
No.

Edmonton Rural.
.1-1-26 . ri=38

s .d '

Red Deer
n=13

22.13

1., 2.269 5.937 2.333 7.167 2.176 _4.475

2. 3.36 10.522 3.211 9.779- 4.176 .12.217

. ,

4.542 18.335 4.0 16.164 4.7651 19,389

4. 3.076 8.56 . 3.243 9.934 3.429 5.958

5. 3.555 10.263 3.474 11.018 4.353 1.988

6. 3.407 8.963 3.128 10.05 4.294 )1.021

7. 3.769 10.749 3.308 11.072, 3.706 8.851

8. 3:16 7.733 2.947 9.206 3.059
..,

5.593

9. 2.92 6.673 3.321 10.142 4.059 12.085

10. 3.04 7.009 3.368 11.803 3.941 10.527

11. 2.6 5.604 2.833 8.037 2.765 5.495.

12. 3.038 7.443 3.275 10.407 3.118

3. 3.03-8 8.506 3.317 10.956 2.588 874,

14. 2.208 4.718 2.421 6.657 2.412 4.258

15_ 3.15 7.503 3.579 13.826 3.882 8.695

16. 3.48 10.397 3.222 9.862 3.875 8.468

1-7. 3.5 9.807 3.789 15.257 4.412 12.703

18. 2.555 6.047. 2.395 6.672 2.412 5.327

19. 3.769- 11.11S
.

3.552 12.271 4.0 9.985

20. 2.5- 6.478 2.368 6.52 2.176 '4.825

21. 2.846 7.018 3.131 9.58 3.25 6.094
,erl)

22. 2.5 4.704 2.921 8.669
,.

3.055 6.403

23. 2.591 5.225 3.081 9.083 3.0 6.383

24. 2.00:. 2.872-:. 1.805 4A4 2.625 4.703
13a2

25. k 2.391, 5.467, 3.05 9.674 3.294 6_63i

26. 2.32 4.828 2.605 7.088 2.f76 5.376

27. 4.231 14.567 4.75# 15.189 # 4.674 16.951

2 1



Grade Six Pink Questionnaire cont nued)

Question
No.

Edmonton

n=26

RuTal

n=38

s d

- 22-14

28. 3.615 9.815 4.315 18.052 4.353 13 397

2-.857 5.816 3.282 11.074 3.353 e 6.891

3.269, 8.312 3489 10.227. 4.294 11.983

31. 3.192 7.803 3.0 ;8-761 3.118 10.099

32, 2.666* 5.213 2%.658 7,287 2.235 5.007

33. 3.0 7.23 2,474 6.773 3.25 6.738

34. Li.; 2.3 8 14.269 3.378 11.736 4.118 11.1.18

3.5 9.638 3.147 8,883 2.937 7.775

3.308 7.964 3.286 9.799 2.588 5.701

37. 3.16, 7.592 3.5 11.911 3.882 9.427

38., 1-.88 4.885 2.324 6.174 2.41? 5.257

39. 3.75 10.625 4.222 14.09 ,3.294 6.862

40. 2_885 6.623 3.03 8..248 3.5 6.293

41. 3.2 6.661 .395 10.554 4.059 9.915

42, 5_76 9.943 3,553 12.033 4.294 11.596

43. 3.56# 9.319P 3.395 -10.862 2.941 6.159

44. 2.5 6.819 2.579 7.198 2.211 4.894

45. 3.577 10.606 3.316 10.102. 4.059 9.915

46. 3.32 9.162 -2.973 8.639 3.235 7.4/1

47. 3.083 7.144 3..263 10.641 3.313 5.823

48. 3.56 9.129 3.684 13.366 3.059 6.24

49. 3.087 7.057 2.676 7.318 3.647 7.558

50. 2.576 6.262 2.388 6.482 1.882 3.569

51. 2.5 6.592 3.158 9.379 2.706 4.896'

1 8



grade Nine

Question
No.

The

EdmontOn Rural

n=24 n=56

s.d

Red Deer

n=28

22. 5

s.ci

1. 2 269 6.083'

3.88 12.245

3. 4.63 18.665

4. 3.88 11.734

5. 2.674 8.649

6. 3.522 12.598

3-.105 7.637

8. 2.88 6.753

9. 3.36 8.939

10. 3.6 9.08

11. 3.272 7.796

2.958 7.086

3. 2.875 7.309

J4. 2.166 6.982

15. 3.348 8.026

16, 4.25 13.539

17. 3.375 8.459

18. 1.818 4.089

19. 3.696 9.659

20. 2.542 .304

21. 3.23 9.088'

22. 2.6 5.745

23. 3.32 8.854

24. 2.875 6.784

25. 2.461 5.907

26. 2.923 7.652

27. 4.0 12.649

28. 3.5 9 .335

3.143

3.232

4.15

3.446

2.446

2.946

2.404

3.286

3.696

3.727

3.207

.143

321

3.181-

3.857

3.407

3.456

2.768

2.885

2.571

2724

2.732

3.41

1.792

3.29

2.873

4,315

12.049 .0 7 .6.073

14.418 3 0 8.598

16.459 4.143 14.485,

15.06 3.5 12,384

9.804 2.357 6.533

11.833 2.786' 61973

8.083 2.5 6.058

12.277 3.148 7.655

16.88 3.538 9.717

15.279 3.643 10.397

'12.625 3.8 10.4

12.479 3,192 7.482

12.721 2.679 6.934

11.542 2,777 6.852_

"5.574 4,125 12.442

15.195 3,519 9.154

14.60 3,679 10,15

9.989 2,893 7.46

10.68 2.B21 7.344

8.934 1.963 5.748

9.736 3.429 10.45

10.739 2.143 5.829

13.757 2.893 7.39

4.211 1.724 5.45

13.05 2.54 6.402

10.424 2.071 6.091

21.327 4.4 15.614

19.815 4.179 14.646



22.16
29. 3.64 9.543 3.845 17079 3.571 11.406
30. 3.0 8.562 3.54715.963 3.714 11.142
31. 3.636 10.191 3..036 11.963 3.179 9,794
32. 2.042 5:279 2. 03 10.825 1.928 5.617
33. 2.809 5.845 2 9 10.806 2.769 7.732
34. 4.0 11.967 3.018 13.005 2.759 6.669
35. 3.304 8.331 2.38 8.753 2.643 8.216 '
36. 2.708 8.249 3.018 10.944 2.571 8.085

s37. 3.042 7.48 2.963 11.439 3,286 8.964
38. 1.913 5.534 1.69 6.89, 1 679 5.157
39. 4.0 12.045 4.018 17.932 3 321 9.214
40. 3.916 13.784 2.696 10.629 3 4 847
41. 3.44 , 8.302 3.333 13.602 2.821 8.009
42. 4.166 13.067 3.625 16.775 3.857 13.539. I
43. 3.174 7.785 3.442 13.047 3.536 10.254
44. 2.583 8.717 2.286 8.469 2.435 6.17
45 4.0 9.918 3.339 15.804 3.607 12.118
46. 2.696 6,463 2.786 . 11.284 2.25 6.168
47. 2.208 5.175 3.0 10.833 3.071 7.586
48. 3.083 8.107 3.303 13.63 3.214 9.012
49. 3.542 9.088 2.553 9.527 2.607 6.828
50. 2.375 6.254 2.232 8.323 2.714 6.376
51. 2.522 5.509 3.333 12.851 2.286 5.962



French 20 ink Que- ionnarre

22.17

Question.
-No.

Edmonton

n=14

s.d

Rural

n=31

Red De r

n=11

s.d

1. .3.214 7.536 2.968 8.002 2.545 5.733

2. 3.0 : 7.585 3.548 11.1?5 3.273 5.295

3! 3.786 7.963 4.613 19.104 4.455 9.729

3.714 10,586 3.3 10.793 3.182 ,6.209

5, 2,071 4.159 2.833 9.089 3.364 5.259

6. 2.357 7.938 2.5 6 621 2.909 5.3

2,786 4.854. 2.267 6.269 \.2.09 4.206

2.926 5.09 3.8 12.631 2.545 4.74

:9. 3.0 5.857 3.968 12.968 .818 6.369

10. 3.071 -4.968 4.257 17.782 L1.09 7.9,3

3.714 8.119 3.0 8.274 2.818 4.49

2.857 6.212 2.903 7.599 3.727 6.604

3. 2.929, 5.166 2.645 7.012 2.455 4.132

14. 1.714 3.474 "2 58 6.515 2..727 4.132

15. 3,857 9.718 4.192*, 14.533* 3.818 7.884

16. 2.929 5.744' 3.645* 10.824* 3.909 6.316

:17. 3.786 7.587 4.5 19.387 4.181 8.376

16. 2,714 4.631- 2.571 5.602 3.0 4 449

. 19. 2.857. 5.17 3.133 9.298 2;909 5.088

20. 2.429 4.603 2.267 5.669 2.09 3.36

21. =3357 8.697 2.871 8.713 3.0 4.336

22. 3,071 5.744. 2.709 7.124 2.545 3.446

23., 3 286 6.821 9.949 3.636 5.662

24. 2.145 4.055' 1.588H 3.954# 2.0 2.933

25. = 2.286 4.631 3.452 10.036 2.818 4.875

26. 2.0 2.844 7.599 2.818 5.344

no1



French 20 Pink Questionnaire cont nued)

Edmonton -Rural Red Deer

22.18

Question
No.

n=14 n=31

s.d

n=11

s.d

27. 3.429 7.219 4.4 16.355 4.0 7.861.

28. 4.286 10.922 4.387 16.481 4.636 11.156

29. r3214 7.587 3.,987 13.032 3.182 8.304

. 30. 3.5- 7-522 3.375 13.562 4.273 10.238

31. 3.857 7.94 3.355 9.988 3.0 5.639

32. 3.643 7.55 2.355 7.292 2.818 5.115

33. 2.857 6.735 2.871 7.415 3.455 5.392

34. 3.143 :i6.024 3.226 10.506 . 8.369

35. 3 571 6.665 2.759 6.712 4.652

36. 3 0 6.114 2.903 7.599 2.454 4.569

37. 40 9.157 3.643 10.432 3.0 5.495

38. 2 643 5.597 2.0 6.034 '2.09 3.36

39. 3.857 7.941 3.867 14.173 2.455 3.417

40. 3.929 8.739 2.516 7.103 2.8

581:1

41. 3.857 7.941 3.379 '10.293 3.4

42. 4.071 8.809 3.903 14.552 3.9 08.1406705

43. 3.571 8.644. 3.742 11.472 3.9 7.724

44. 2.929 8.775 1.774 4.537 1.8 3.048

45. 3.786 9.688 3.355 11.362 3.7 8.744

46. 2.429.'; 4:467:. 2.452 6 339 2.5 4.453

n-7

47. 2.286 2.498 2.645 6.795 2.6 4.115

48. 2371 3.259 3.4 10.074 3.0

49. 3.714 7.521 2.935 8.82 2.9

50. 1.8.57 2.968 2.387 5.858 2.273 4.003

51. 2.143 2 34 2.774 7.237 2.8 3=521

n-6



,22.19

French- 2d Pink -Questionnaire

Edmonton

continued)

Rural Red Deer
n=7 n=25 n=6

Question :R s.d s.d s.d
No.

.52. 3.857 5.047 3.0 7.147 3.167 2.563

53. 3.714 *5.736 3.13 7.332 3.167 6.338

, 54. 2.857 3.625 2.792 6.31 2.5 3 209

n=6

55. 2.666 4.13 2:615 6.524 2.8- 3.488

n=10

56. 3.666 6.5 .393 8.938 4.1 7.4

57. 2.666 3.011 3.036 8426 2.6 4-.427

58. 2.833 3.488 3.069 -8.426 3.2 5.073

7

59. 3.5 6.3 7 3.363 7.474 3.6 7.427

60. 3.333 4.633 3.529 8.016 3.7 8.706

61. 3.0 5.019 1.778 3.766' 2.2 5.205
6. .3.333 3.724 2.769*. 4.711* 3.3 4.572

63. 3.833 4.834 3.882 -9.493 4.4, 8.790

n13

240



French 21 Pink Quest ionnaire

Edmonton

n=18'

,

Question
No.

3.0

2. 2.555

3- 4.278

2.889

2.111

3-778

1.944

5.

6.

7.

8.

9.

10.

11.

12.

3.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

27.

2.722

4.167

3.47

3.625,

3.611

3.5

3.333

3.687

3.562

4.055

3.722

3.333

2.167

3.111'

2.5

3.833

2.778%

3.5

2.944

4,1/6

Red, Dee&

s.d

n=10

socl_

8.636 2.3 4.218

5.823 3.0 ' 6.289

11.66 4.7 f-.294

10.346 3.2 6.143,

5.759 2.1 3.957

9.944 2.9 5.587

4.783
1

1.9 t43

5.634 2.4 4,222 ,

10.607 .4.1 8.412

8.079 4.4 8.796

10.039 3.1 4.483

9.03 4.1 7.46

7.422 2.8 5.095

6.919 3.1 4.175

10.078 4.2 8.39

7.183 3.5 6,276

9.86 4.0 7.831

8.91 3.3 4.373

6.615 3.4 6.275

4.63 1.6 2.836

7.259 2.2 3.225

4.5 3.6 8.784

9.218 3.1 5.547

3.419- 2.2 4.397

8.813 3.1 4.483

7.392 2.5 3.923

11.5 4.1 8.975
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Feench 21 Pink Questionnaire continued)

Edmonton Red Beer

n=18 n=10.

22.21

Quest ion

No.

s.d X s.d

27. 4.1.'6 11.5 4\1 8.975

28. 4.294 12.287 4.4 8.796

29. 3-4 6.717 3.5 5.562

30, 4.0 10.229 3.8 7.345

31. 3.765 8.205 3.5 6.276

32. 3.0 5.657 2 4 3.949

.33. 2.70G, 5.643 1.9 3.9

34% 2.47 4.964 2.4 2.675

35. 3.375 6.254. 2.7 6.7

36. 3.529 7.426 2.2 4.263

37. 3.294 6.371 2.9 6.573

38. 3.59 9.702 1.8 5.029

39. 3.176 7.978 2.3 3.831

40. 3.765 13.52 3.3 7.514

41. 3.47 8.094 3.8 10.086

42. 4.588 14.625 . 3.9 8.774
7

43. 3.588 9.179' , 3.1 5.065

44. 2.412 4.963 2.1 3.315

45. 4.0 10.488 4.0 8.994

n= 0

46. 1.8 3./95 2.5 .3.837

47. 2.6 4.835 2.5. 5.017

48. 3.9 7.37 7.578

49. 3.0 4.109 2.8 4.614

50. 2.a 5.978 2.1 1.923

5,1. 2.5 , 017 3.0 4.0

52. 3.3 6.667

9 2.923

1.5 2.718

242



French 21 Plnk'Questionnaire continued)

Edmont

Question
Ncr.

ked Deer

- n=10

s.d

55. 2.333

, 56. 3.222

57. 3.555 '.

58 3
33

59.

-60. q 3.667

61 3111

3,444

63, 2.0

3.391

4.494

5.897

-5 247

. 5.7

5 372

4.719

6.0

2.6 4.742

3.3 5.012

2.7 3.802

37 4.809

3.6 7.516

4.1 11..318

2.8 5.287

3.4 6.04

2.1 ,4.581

243



-Appendix Nine RESULTS OF THE PILOT EVALUATION'

Early in 1975 preliminary_forms of-the quest.ionneires to be used with'
students still involVed i-n the French program were prepared and piloted in
rour.EdMonton area schools. The Edmo tom gublic and IdmontOn-Catholic
Schools'were' asked for an elementary nd a junior hjgh school &ach. The

L,,principal investigator was given perm 4ion to pilot,the questionnairesin
-Father Lacombe Elementary School and St. CecIlta JuniorHigh of the Catholic
system'and Lendrum Elementary and,Hardisty Junior High of the Publ.ic System.
Following the piloting Of the questionnaires several revisions were made to .

them on the basis of comments made by the students during their -completion.
The revised formats are to be found in the preceding appendices.

While detailed statistical analys s was not applied to these pilot forms,
the results are still of interest, and it was thought to be achAsable to include
them tn an appendix, especially since these are the only results fl0M Public
school's in the Edmonton area. The form of,reporting will be somewhat less
fbrmal than was the case with the final quesiionnakes. For ease of reference,
the corresponding item number on the final questionnaires is given in brackets
following each questioniexcept in Part One.

Part _ e Students's Perception of His oe-Her Own'ProgresS

Students Were esked to check as many:statements from this part of the
:questionnaire-as.they-feit coincided with their point of_view. The results

in,per cent represent the per cent of the kludents An'each school
'who'checked the staeMent in question,A

Father Lacembe Lendrum -Hardisty $t. Cecilia

am getting ,good marks in French.

93.1 56.0 40.74 31.58

This school has no fermal testing in Fren h.

I can do tests in Fr rich without too much trouble.

76..0 62496

am able to keep up with the rest of the class.

100.0 88.0 77=77

4. I am atisf ied with,my pro

100.0

mprks An French a Lj-

in French.

76,0'

average.

72.0

am hav ng a lot of trouble withFreach.

0.0

63.16

73.68

44.44 57.89
1

37.04 47.37

15-79 .



Father Lacombe Lendrum-

marks in French are not very

in French art' not-as good

.0

marks in French are. about the same as 1.9y marks in my &her subjects.

86.21 48.0 44.44 36.84

marks inFrench -are better than in my Othe'r subjects'.

6.9 8.0 14.81.- 15,79

11. 1 have totvork very hard in FrenC

20.69, 36.0

12 i 'ni hoping to, drop French next year.

6.9 8.0

I do not have t4:work very hard

14.

72;41 40.0

that I could.go fasterthink

31.02

22.22' ,142.t

3681

52 6

the c ass.

21.05

25.93

French

40.74

the rest o

14.81

-Lam having a hard-time keepig up with the rést!of theclass.

0.0 8.0 7.4 21.05

I should like to work a my own :peed and hot have to keep u with

3.45 24.0 )4.81 .26.31

I Should like to be able to work 'at my own spe d- a d-go faster than the
rest of th class.

24.14

the ;rest. of the class.

4.0 18.52 15.79

18. The class is going at just the right speed for me.

79.31 84.0 62.96

245
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o ,Attitudes.to Existing ffIkala

Fo.r, the most part the information sought in this pilot form js ,to
found'in S dy Eight in'the revised form for the'actual classes Which

were finally 'used 'Fpr the sake of convenience, the numbers in brackets
after each question afer to its corresponding item in the revjsed fbrms,
most frequently to,he found,in Study Eight, but also in other studies.

I.iiere again we have used the 41 desidnator to facilitate cross-referencing.

Instead of _providing a statistiCal analysis, items have been grouped
-on the basis-of the number of schools, levels of instruction, schoOl boards,
or 'N&Discernib,le Pattern.' In the case of-the,first ittm, which is further
divided into 'Total Concensus',and 'Total Concensus Except for One School',
to indicate the direction of opi.nion more clearly the wording.of the original
ietm Was been changed to make the statement read as having been agreed-to by

. all partiek. An example follows

,16.,French'ctass periodsshould be shorter.

All clasSes disagreed with this, but rather than confuse the issUe,by
putting "Agree" "Disagree!' in' front, of each`statement; it was thoUght.to be
simpler to make all statements read as though the classes agreed with them.
In..the case of the item Mentioned above, it will appear below as:

16. French class periods shoiiicknot be shorter.

' Total. ConZensus-of0Onion

2. The sentenCes-.that we . are le rnindwill,be useful in rea
(84Z)

3. it ' s very mportant to.develbp good pronuniation. (8.2)

4 The teacher always makes it clear lo us how We shall be abJe
Fcench'sentehces-whiCh, we ai-e learning in conversatiOn With a
person. (not used.s.lnevised questionnaire)

,

16 French class periods should not be.shorter. (8.14)

18. I find.the oral drills that we do in,class.very help ul, 8.16
. .

21.. We arelearning to Speak the language. (8.18).

22.

o use th
rrench-

A course'like the one that we are taking is very Jood for helping people
learn to Understand French. (8,19)

23 We do not do more talking in French than the teacher does. 8.20)

27. I do'not U5L the take-home records that go with our course very much. 8.24)

29 We do not learn too mud) new material every day.(8.26)

30., l' I like to ve a fcench-English dictionary. (8.27)

34. I would not lke to go faster in thd cturse than we are now. (x.8

37 . i am not havicj difficulty in rcpLatIrf3Ftcr th La -s (8.3



39. A ourse like the one that._we.are taking is very goodlor he
stu ents-learn tb sntak French. (8.34)

Lio.. I like the picttires which our teacher uses lo-teach French. (8-35)

42. Once I have learned several new sent nces I. can usually see and 6ntlerstand
the grammar patteri . in them. (not used in revis d questionnaire)

.50. I'do not.think that the tests wHich we have are tOo eaiy. (8.44)

59. It is not very easy, in our French course to make good marks withoU
really learning any French. (8.5)

Concensus of 'Opinion With One Exception

As in the previous sectfon, to avoid any ambiguity, the original
questions have been re-worded where necessary to make very clear the position
which the students in fact took. In this area, too, the school which took the
oppo 'te point of view is listed in brackets after the 5tudy Eight reference
numb

1. The teacher does not try.
(St. Cecilia)

5. A course like the one that we are taking is yery good for he p ng people
learn to wTite French. (8.4) (Lendrum)

6ythe end of Grade Twelve I-think that I ould have trouble living in
a community where everyone speaks French. (X.13) (Father Lacombe)

10. 1 do not find doing oeal drills very boring. (8.8) (Hardisty)

I should like to have more opportunities to speaK French with other
members of the class. (8.9) (Father Lacombe)

12. I'd like to spend more time in class using French to talk about things
that we are interested in, but which aren't in our texts. (8.10) (Lendrum

, 13. I'd like to have a textbook for this course. (8 (Hardisty)

14. We have enough,time in class to practice speaking French (8.12)
(Father Lacombe)

15. Most of the time 1 know how to answer the ques ions that the teacher asks
me. '(8.13) (St. Cecilia)

17. I'd Like to have-a printed copy of the sentences that we are. learning
(8.15) (Father Lacombe)

cover the material too quickly. 8.

20. I 'think that it is a good idea to have tapes with dif erent.voides
speaking French. (8.I7) (Father LqcOmbe)

24. I 1.ike it when l'have to answer a question in French. (8.21) (St. Cecilia

241



I'd like'to have eke-home
(8.25) (Hardlsty)

like to have a dictionary with the defini ions w
French. (8:28) (Father. Lacombe)

I .cari Lisually understand what.the teache
wordS means. 8.30) (St.-Cecilia)

I should not Like to spend more
4._.53).,(Nardisty) _

tapes to'practice

explanation irpFrench of new

doing written grammar exercises.

'41 Many times I do not phderstand the meaning of the French sen_ences that
our teacher .1s trying to teach. us. (8.36) (Father Lacombe)

I wish:.that the teacher would use piCtures more often to help make the
meaning of-the new sentences clearer. (8.37). (Father Lacombe)

47. I usually understand-the meaning of:,what I-am saying in French. (8.42)
(St. Cecilia)..

48., it is difficult to hear the difference between some of the sounds French.. .

not used in revised questionreeire) (Father Lacombe)
,

. ,

,51. Mosi1tof the time I understand what the-ques an that the teacher
aSics ma. (8 45) (St. Cecilia)

52... Most of the.timeI understarlid-what 'the teacher is saying
French. (not used in revised questronnaire) (St. Cecilia

the class in

53.. I 'should not like toJiave more-testsso that
I might have a bet:er ea

of-my ISrogress in French: (8.46) (Fether Lacombe)

I ,ew not afraid to let the teacher know when.I don't understand. (8.47)
(St. Cecilia)

56. When we begin some new'wo k, pretty soon
I find out that Ihave forgotten

what we learned just a little while ago. (8.48) (Father Lacombe)

58. I do not Irite to take tests so that I can find out the things that need
to work on because I don't really know them. (not used in revised
questionnai e) (Hardisty)

g

Concensus of Opinion Within Grade Level

6. There is a lot of Variety in the activt ies in
(Dim French class.- (8.5)

7. The materials used in our French'class are very
good. (8.6)

.8- Time seems topass very'qui kly ih French. (8.7)

248
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26. lshquld 1 Ike to 'have miarp time to practice the
sentences that are on the tapes by myself. (8 .23)

.

The time seems to drag in class when the p1ther
students are repeating after the tapes. 29)

49f The people on the tapes talk too fast for me t
understand. (8.43).

32

_
55. I

think that tests are given juSt
have a mark to put on-our

. in revised quest iondaire)

so that We can .
report cards. (not used

COncensu of Dpinion.Within a School System_ _

19 I can hear the sentences on the tapes very clearly.

(8.16)

45. A course like the one thal we ere taking is very
good for helping people yo learn to read French.

(8.40)

57. 1 think' that I could carry on .a fairly long
conversation_An French with someone else,
,g'..roviding that -.we talked abouf something that

I know something about. (8.49)

No Discernible Pattern

25., I bnjoy repeating after the tapes . (8.22

(Father Lacombe: No opinion; Lehdrum and St. Ceci fa: Agree; Hardisty:

Disagree)

Once I
have understood how a ,sentence works in French I4ave no trouble

making up other sentences just 1 ike it. (8.31)

(Lench'um: No opinion; Father Lacombe and Hardisty Agree; St. Cecil ia:

Disagree)

Disagree Agree

Disagree Agree

Disagree Agree

Disagree Agree

Pub. 16 Catholic

'Disagrbe Agree

Disagi:ee Agree

Agree Disagree

44. I wish that the:teacher would explain- thenew sentences to me in Engl ish.
(8.39), .(Lendrum and St.. Cecilia: -Agree; Hardisty and Father Lacombe:

Disagree)

46. I think that it' helps me- a.lot. to -have to repeat after.the tapes.- (8.4*
(Hardisty: No opinion; Father .Lac-mbe: Agree; Hardisty end St. Cecil ia:

Disagree

49



Pa t Three Student Reaction to Sugges_

The first part of this series of questions had to do idith the content
of-the cultural section of .the proposed future programs, while the second pa
dealt with oral speech. It was later decided not to include this section
in the final que§,k+onnaire owing to the neecrto dut down on the length o a
very considerabre degree.

Questiorl 1 I should like to learn about French-speaking people of .all ages
who live in ....

Comment - Strong preference was shown for France and Quebec
(33% and 27%), while Alberta and other French-speak ng
areas received only 20%.

Question 2 il should like' fo study about people my own age who speak "French
,

---7.---
.

and live in' '.

II

Comment - SIOdents showed a preference for France first (33%),s-
Quebec and other parts 'of the French-speaking world
(25% each) and Alberta (l7%).;-

Question The pi.ctures, hat we Use in:our French c ass 'should -be,"taken
in

'Commen Tliere was- 1 ittle di ference between the various areas.
France "(37%)," Other parts (33%), Canada 29%)

Ques t ion 4 I should like tr lw able o understand F rench as

Canada France (45%).

. ,

Question 5 I should like to:heable. to.speak French as i- is
. .

.

Canada .,(552) -France (45V

Recommendat Ion

is spoken in

spoken in

That any fUture programs- includea strong coMponint
thet will help Anglophone students comprehend dialectal
'Canadian:French speech.
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Analysis 2LQueStionnaire Items Relating to
Suggested Activities-

4e
While cross- efereneing to the revised oUpstionnaire is not provided

in.this part of.the survey, the topic headIngs remaim basically the seMe.
Reference sho4d be made to Study Nine in the earlier part of this report.

Culf-gre

Strong preference was expressed for films and filmstrips about the
-daily.lives of French-speaking people. A 4reet deal of interest was expressed
in having resource people talk to the class about their own lives in French
speaking areas. Interest was expressed in corresponding with French-speaking
people.

Strongly negative opinion was expressedabout listening to the.teacher
talk about Frenchrspeaking people Or about the'history of these people. Three
out of the four sehools expressed a Similarly negative attitude toward the
studying of their art, music, and literature. ,The fourth, Fatner Lacombe,
was very, positive about the idea.

.Strong support was expressed fer having-the teacher explain how French
sentences are constructed, and for having .the French sentences being learned-
available in printed fbtm. Except for HardiSty, interest was expressed- in
having a Voix et images-type presentation of new inateril, i.e., 0-fe nce
tb a filmstrip and its accompanying tape. Except for Lendrum all expressed
a wish to have a brief explanation of the Ow material in English before it
was drilled.

Meaning

Considerable inferest was shown in havinD the teacher say in English
what the hew sentences meant, and for playing tapes with.a variety of voices
on them; The same held true for watching TV or films with French soundtracks.
In general, the classes did not want to look up the meaning in a book,
and the two elementary school classes did not want to see it by means of an
'overhead projector, but the junior high classes did. The two public sChools
did not want to do away with the filmstrips. Aljited meaning conveyed by
a xariety of methods:

'Repetition .

All classes were Li favor of haying the teacher act as the model and
all but one were equally-in favor of havimg the sentences presented on tape.
Opinion seemed to favor-one-person-at-a- I e tepetition either after the
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teacher or after thetape.. Probably asa res lt of hOw the Were Itaught, the
Catholic...schools favored group repet tions,:wh le the Public schools did nOt.

Drill Activities (Acquisition

The four groups were strongly in favor of acting out the dialogues.
They were generally in favor, but not to the same degree., of pattern drills,
-question-answer work, and only slightly in favor of memorizing new sentences

Except for St. Cecilia, all classes .were.against reading aloud. The
Catholic schools were in favor of copying new sentences in their notebooks;
the Public schools were opposed.

Only weak agreement with the retrouver
expressed.

Drill Activities (Communica

Very strong interest was expressed in preparing and acting in skits and
plays in French; in producing puppet plays, playing games in French, and in
talking in French with someone who knows the language. Some interest was
offered in describing a picture gr.4a series of pictures, in describing their
oWn lives or interests, and in creating their own dialogues, although the

commentaire' type of ,a

Grade Nines expressed some reluctance about this last activity.

They were against summarizingstories, providipg written cap ions for
pictures, or to some extent asking questions about stories with which they'd
been working. They were violently opposed to giving an oral report or
composition in front of ehe class.1

Reading

:

Owing to rather..iimited eXPosure to this ,activity,=the elementa
School students may hot- have kriown tota ly eat they were talking abou

Junior highSchoa studentS were very much infavor of reading
fiction, student magazines such-ag 22niaILA and three out of the'four-

,

claSses were interested=in making.up theirown newspapers or magazines in
French. 7.1-he same applied to reading plays:in French.

,
Strong disinterest' was shown in,reading-poetry °Frit, reading' MagaZines

-- for. French-speaking people,, such. aS. Farls Match. .Very-mjld- interet was
expressed in reading French4anguage newspapers- by'all but -oneclass.

Wr ting

The same comment which )ovIaS made abou the elementary schoól children-
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and- reading applies here with equal-force.-
. .

Junior hiFg.h students were very much in favor of fi 1-in-the-blank
exercises, dictees, and to a lesger extent, copying from the board. All
were against written compositions, and only one class was in favor -of
writing-poetry (Father Lacombe). .The junior high students were again
writing captions for a picture, while the elementary school students were
in favor, Except for one junior high school, all showed mild interest in
preparing material for a school magazine*or newspaper in French.

The extent to which students supported,these activities appears V3
depend on their own experiente with music in French. All classes except
for Hardisty were in agreement as to their position on these activities.

All were against writing their own songs in French. Three out of the
four, as mentioned above, were very much in favor of listening to and
singing folk songs, St Cecilia 6nly mildly so. With the one exception, all
were in favor of singing,songs from Quebec or from France, but,Father Lacombe
was not in favor of listening.to modern music from eithe-r of these areas.

Language Laboratory

Although none of the schools involved had such an'installation, I

Should conclude on- the basis of discussion with them that they were familiar
with the conce0

With the excep tan
prepared to go along with
listening to tapes, doing
-filmstrips, and listening

of taking tests, and even the elementaries were
this, every other Activity listed received support .

oral.drills, repebting sentences, watching
to commentary.

Part Four Classroom Preference

No results are giyen for Father Lacombe
many students in this schoordid not have time
questionnaire through no fault of the school.
Study.Ten for comparison.

Classroom One 7

Lendrbm 44.44

Hardisty 11.11

St. CeCilial.S..79

Classroom Two.

Lendrum:38.8S-

Hardisty

St. 'Cecilia 5.263,
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in,vieW of the fact that
to complett this'part of the
Reference should be made to

Classroom Three'

-LendruM 61.11

Herdisty 92.592.

St. Cecilit,52.63
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ParC Five Written Commen

Likes

Lendr6

Father
Lacombe

Hardis

- The teacher's 13atience when children did not uriderstand was
mentioned over and over again as was praise for the wide
varie-ty oractivities that went on in that classroom. Songs
and games were also very populai.

The puppet plays that the teacher had been using were mentioned
by almost every child with comments that showed a great deal of
enthusiasm. The games employed also came in for fayorable
comment.

The students felt that the teacher was really one of the group,
and were yery positive about their relationship with him. The .

introduciion to writing, games, and discussions in French were
commented on favorably.

St.

Cecilia - General SuppOrt for.the_teacher and het teething was expressed.-
The--student6 enjoyed readingr:the dialogues ,and acting in plays.-

Dislikes

Lendrum

Father
Catombe

Hardisty

'St,.

Cecilia --- Several meh_ionedproblems with comprehension.'

Short periods, answering questions to which you don't really
know the answer, and not being able-to write in French.

- The short period and not enough time wafth French movAies
and French-language television programs.

The filmstrip and the amount of time spent on it was.mentioned
several times. A wish for some time to be spent on culture
was expressed. The same daily routine (probably a factor of
the Voix et images program) was criticized.

Changes

-Lendrum Longer.periods, clearer test tapes, slow ng the tapes down,

Father
Lacombe -

introducing wri

ore timefor French, nicre.readin
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Hardisty - A variety of other activities 'was mentioned in the.hope
they could spend less ,time on the'filmstrips. Several

suggested a change to Classroom Three (Study Ten

St.

Ceti 'a - More Work in.smaltgroups,
comprehension.-

and more-emPhasis on
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I am very much indebteA both to Mrs. Johanna C. Vander Beek of
Lethbridge Collegiate Institute who devised the questionnaire and to lier
Superintendent, Dr. R.B. Plaxton for permission to use the findings. In
the interests of space there has been some aboidgement...The material was
sent to me when it became clear that it would be impossible to conduct any .
part of the study in Lethbridge.

urvey of Enrolment in French Classes at L.C.1._

-l972773

French 10 . 89 -:

69.

1973-74 1974=75 1975-76
(Projected)

87 121

36 French 10X) 15

158 106 123

.87

19

136

French 30 116-

French 317.-7

°dal number

95

71

21 20X

92

41

, I should like to quote Irom a statement prepared by-Ars. Vander Beek
WhiCh du lines both.the problem and the steps whith were taken ta.attempt_to,_
find Out its cadse.

"In November,, 1974, when students were asked to inOcate Which courses
they would-like .to' take in the 1975 spring semestei,a.startling disCovery
was made, i,A only 8'atudents signed, up fofrench.20. That..in apite of
the fact- that there had bpen.4 French 10 classes with. More.than 80atudents
in the 1973-74 school year, and only some 38 students Wei-e tpking French',20
in the-74 fall seMetter. .Two questions arose iMmediately: what had',
happened:to the. 40 students' and Why did so many .ncit- wiSh to continue-their
study-of French.'

out it seemed best to ask.the students involved-,by means-of
.a questionnaire, When discussing the problem with Dr. G.. Bevan Director o
Curriculum and Instruction,he offered his, as well as the serv cps of,-
Mrs. Albiston, Humanities'CoordinatOr.
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,

"Although the originer-intent was to contact anly. 40 students
-appeared prefereable to administer the questionnaire.to a Sample-of'
students (hoping the-sample would inclede many of the140) as Well ps to
stOentt.actually enrolledin French. Hence twa'types.af,qu stlonnaires
were developed: form A-for.French.students,.and form B for s udents not
enrolled in FrenCh... The two types op questionnaires were ad i4stered in
December 1974.'.'

-
--The results -o the tv.40 'quest ionnai res just .ment ioned are g iven bel aw

in somewhat abbreviated form.. Teacher-a wishing to consult the original
questionnaire should apply ta Mrs. Vander Beek. Any errors Which May have
drept in are my own.

4

Questionnaire on french - Form A

am planning-to take -French neXt year. Yes- 82.35%. Ao 17.65%

indlcate whether or .not eech of the followin-
in chocisingto study Fr nch.

. your paren

b. ypur friend(S)

a. your high school
counsellor Or teicher

65.96

12.76

. other 4.25

17.03

persons lnfluenced,you

11 What e your reasons'for choosing to study French? For each item
given, rate the importance it had for you by circljng one of the .

three.numbers as follows:

.55 except where a
student left it
outj

a.,French seems easier than other
subjects I could have taken.

b._French seems of great import-
-ence in today's.world. .

French will probably be use
in getting a good.job some ay

French will be useful in my

probable field of study (e.g.)
medicine, law, graduate work,e

2 57

_1 very important_

f2. slightly important

3. unimportant

.1.92 2. 19..23 3. .78,. 85 .

46.43

5.71



I want tovisit the coun =.y.-w ere

French is spoken. 40.0

I want to understand better he-

people-who.speak French and hei
way orlife. 23 65 2.

,

.French_will'enrieh My 'backgroUnd
and-broapen my cultural horizons%

h. French )s (or.'Was at one time
spoken by my relatives or persons
close to me.

32.73

5.45

2.

Knowledge of FrenCh Will add to
my social statut. 7.27 2.

It is requ red for Univ rtity
entrance. 52.73

24

6.36 3 23.64

45.45 3. 30.9

45 46 3. 21.81.

20.0 37L55

27.28 3. 65.45

16.36

1 -(Please react to questions 12 to 25 in terms of the French course yoU
are now-studying).

Indicate the eXtent to which you are satisfied with each of the
following aspects of French by circliqg one of the three-numbers
as follows:

3. quite satisfiedL
-.2. fairly satisfied
-3., dissatisfied.

the type of skills you were
taught in the course. 4) 1. 52-.73 : 2. 43.64.-

I-
the tekt you have used. 1. .40.0% 2. 52.73
.the classroom activities. 1. 36.36 2 49.09

d. the language laboratory. . 40.0 2 4365
e. the homework yoy were assigned. 1. 20.0 2. 45.45

f. the readings you- were assigne'd. 1. 25.45 2. 61.83

9- the outside opportuni ies you
have had to practice the language,
(e.g. conversing with nativpi,r,
speakers, listening to'radio
broadcasts, reading magazines,etc.

the information you received
from your teacher as to how you,
were progressing in the course.

12.73

14.55

2.

.2,

29.09
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14 55

34.55
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the way yo0T-p ogress..and
achievement Were,evaluated.

the oveeaT1 amount -of-time
_you.were given- for.Stud

the .seMestering,0 Fren
plasSes.

the Tength of your. daily
French, period (87-minute
lrkstead of 40

m. the teacher's.personality

the teacher's.ability to
speak the language.

the teacher's ability
help you (his/her helpful-
ness) 41 81 2. 47.27 3. 1 .7

the teacher's availability ,

for consultation outside the
.regular classroom.

.(iape'stiOns 13 t

41. 2 3. 9.09

19 were answered on.a Yes', ' 'Can't Say basis)

-No Can' t3. Do you feehe.teacher placed
=too much -emphasis-on-speaking
correctly at all times?

14. Would you have found it useful to
be able to use French more to
express your thoughts even if it
meant Speaking incorrectly?

Do you think it's necessary to be
able to speak a language correctly
(pronunciation, grammar) in order to
be able to- communicate, in that language7

J6 Do you think students should have
a greater say in the content of
courses in mathematics and science?

Do you think students should have
a greater say in the content of

'French coursas

18.'Uould you have I ike1 to sperid

more time discussing the cu)ture
of French peop10 -

Discussions in French?

Discussions in English?

98 18 2. 1.82 0.0

1. 45.45 . 2. 29.09 3. 25.145
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69.09 20.0 3. 10.91

18.18 2. 50.9 91.

149.09 2._ 30.91- 16 6

1, Ed-83, 27-27 , 3. 9.09

1. 56.36 2. 27.27 3. 16.36

1- 63.64 2. 23.65 3. 10.91



24.5

,9... Could-you have accomp ished morelif. the Frerldh

.course yo0,tookA04- beet( drganited ir0a.
- .

different:Wayr' if' 1Yes'." destribil)rleft he
. .,.... .

)6.-ggestionS:y66 have (0.1%-more or less'--,I.,

,tructure in-Class:. mere or less..eXPlapap ons
in grammar,. more-or Tess Arills,'Morefror,'Ois....

, ,..-

'--Use _of Engilshetc. ,

9 8.57 8.

1.

20: .H.,,W enjoyable do you find the study of Fr h?
Very enjoyable -.29.79 _Slightly:en_oSfable k6.81 Not enjoyable 2,3 4

8_

21. Do eel at ease when. making use of the
yçu re learning in French?

kills

Yes No Not Sure

a. in 1?ttening- 60.0 27.27 12.73

in speaking 21.62 50.9 27%17

c. in reading 83.64 10.9 5.45

,d. in writing 43.64 49.09 7.27

-22. To what extent are you Un favor of the.following: 'In each case c_Ercle_ohe
of the,three. numbers.-

beginning the study of French
in elementary, school.

having three.years of French
in Jdnior High School

c. having three years of French
in Senior High, School.

bliminatingthe teaching
French'in odt sch6ois.

very much in favor,-

slightly in favor

not in favor

1.78.18

22 Some people feet.gneasy, or are' aftaid'to.joake mistakes or ;to sound-
ridiculous. when'tb4 try to speak French,. How often.do you tend to-
feel this way yo elf?

Always 23.64 Occas ohally 70.91 Never. 7.27

In these situati to whom do you attribute any uneasiness? Check'
all those that ap lo You.

Mostly to yoursel ho.o

mostly to the
S

MOS Ty to other ktudents

15.0 don know 11.25'

26.0

in the class

33.75
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Questionnaire on French - Form B

be completed by students who are not taking French this year
either semester))

8. I amplanning to take French next year. -Yes 5.0 No 92.0

10. Indicate whether (A not each of the following persons tnfuenced you
in-choosing to study. French.

a. your parents _47.0 b. your friend(s) 1 c. yoUr high school
counsellor or teacher
28.0

11. What are the'reasons you are-pot studying French this year check all

the reasory that apply to you.

a. It is not required for University entrance. 53.0

b. No one ever told me to take French.* 5,0

It was suggested to me that I take FrLnch but 1 am not convinced of
its value. 42.0

6

d. There is not enough,time to take French, as I am busy: wi h too many

othe'r courses I have to or want to take, 42.0

I think a French course would be too difficult. 36.0

I do not like the French teachers.' 16.0 '

g. 1 do not like the way in which Frenc is taught in my s-chool. 47.0

h. I want to take a foreign language, but the one I am interested
in is not offered in my school. 16.0

i. People whose judgment I trust are against it 0.0

12. If you have been taking Frelch, but are not continuing your study of
French, indicate the extent lo which you were satisfied with each of
tbe following aspects by circling one of the three numbers as follows:

1. quite satisfied
2. fqLrly satisfied
3. dissatisfied

a. the type of skills you were
taught in the courw. 1 11.0 2. 69.0 19.0

b.; the text you have u.,ed. 1. .0 2. 53.0 3 77.0

C. the cla,.o.room activitiw I. I6.o 2. 44.0 3. 36.0

d. the language laboratory. I. 78.0 21 36.0 33.0 '

c. the homew(rk you w're itJ I. 8.0 7. 17.0 47.0

the'rc Ihur, you wore a'..-.igned. I. 8.0 2. 58.0 L 25.0
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g. the outside opportunities you live
had to practice the language (e.g.
conversing with native speakers,
listening to radio broadcasts,
readjns magazines, etc.

h. the information you received from
your teacher as to how you were
proYressing in French.

I. the way your progress and
achievement were evaluated.

the overall amount of time you
. were given for study.

k. the semesterOg of Frenth classes.
/-

1.,the length of your' daily French
period. (87 minutes rather than
40 minutes).

m. the teacher's ability to speak
the language.

n.

.%.

the teacher's personality.

o. the teacher's ability qo help you
learn (his/hA'r helpfulness).

p. the teacher's availability for
consultation outside the regular
classroom hour.

24.7

1. 5.0 2. 11.0 3. U3.0

19.0

25.0

8.0

19.0

16.0

58.0

33.0

25 0

36.0

38.0 42.0

19.0

2.

2.

64.0

53.0

25.0

22.0

42.0 3. 42.,0

2. 25.0 3 16.0

2. 33.0 3. .33.0

28.0 3. 47.0

44.0

Yes No Can't la

13. Do you think students should have a
greater say in the content and method
of courses in mathematics and ,science7 39.0 36.0 25.0

14. Do
*

you think students should have a
greater say in the content and method
of French courses? 61.0 14.0 25.0

15. Do you wish you could speak French
Mice a native s aker? 75.9 25.0

16. If you had to stay In another country
for an extendd period of time, would
you make'd great elfort'to learn the
lampage woken there even Ihongh you
could get along in English? 64 0 8.0 28.0
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you think it is important for Canadians to learn Frenth?

Yes 44.0 No 31.0 Can't Say 25.0

18. How enjoyable did you find the last Friench course you took?

Very enjoyable 8.0 Not 'enjoyable 42.0 Slightly' enjoyable 47.0

19. In your judgment do the following people consider French study
important?

Yes go Can't Say
a. Your parents. ZTO 3-670 22.0

b. Your friends. 14.0 58.0 28.0

c. Your High School tea hers
other than the forei n language
teacher. 28.0 14.0 58.0

d. Society as a whole. 19.0 42.0 39.0

e. Yourself. 44.0 44.0 11.0

20. To what extent are you in favor of the following? In each case circle one
of the three numbers.

beginni_ng-the study of French in
Elementary School.

%

b. having three years of French in
Junior High School.

c. (*laving three years of Frenh in
Senior High School.

d. -flminating the teaching of French
in Our schools.

21. When you last
skills?

a. in listening.

b. in speaking.

C. in reading.

d. iii wrilibq.

1. not in favor

2. slightly in favor

3. very much in favor

1. 22.0 2. 3 .o 3. 47.0

1. 14.0 2. 36.0 3. 50.0

1. 14.0 2. 50.0 3. 36.0

1. 78.0 2. 14.0 3. 8.0

-k French _did you feel at ease when making use of the

Yes No Can't

39.0 47.0 14.0

56.0 11

44.0 5.0

22.0 75.0 3.0

33.0

22. Do you gree wi h the nut inn that Lc) be good in French you have to have

cial t .,I erit I or it?
39.0 50.0 11.0

11 'Yes how initli oh this ;ptt in 1 talent do you-think you havO

16.0 Don'tAl ve Overage 8.0 Averawv, 14.0 13-10w.ov iage
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23. A whole-hearted comml ment to the study of French and the culture of
French people endangers one's own culturalldentity.

Yes 5.0 No 64.o Can't -say 28.0
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Appendix Eleven' EDMONTON CATHOLIC SCHOOLS - GRADE SEVEN-STUDY

Dbring the 1974-75 school year the Edmonton Catholic Schools
.piloted new programs in French aS a second language at the Grade FoUf,
Grade Seven, and .Grade Ten levels. At the request of Miss Marie-LouiSe
Brugeyroux, thp Supervisor of ModeTn Languages, it was decided tO carry
out a program of evaluation in one Grade Seven class which happened to be
located in the sathe Junior High School as one of the Grade Nine classes
Which was-to be tested. It was felt that the questionnaires might prove
too Complicated for the Grade Fours who were-in their first'year.of

.,..,Trench, and a-tight testing schedule prevented any testing of the Grade
Ten classes.

The results are Iven below. All figures are in terms of:averages.
n 9

Test One - Comprehension Coefficient (No Visual Cues

1.316

.Test Two - Comprehension wth Visual Cues

Aliuest ions Understood 3 5 Answers Given 3.0

Test Three sk Completion (Specified)

Tasks Accomplished 2:125 Comprehension-Affectin Errors 3.125

Errors,Not Affecting Comp ehension 2.875

Test-Four - Descriptive Ability With Visual Cues

Total Words 30.0 Different Lexical items 16.25

Errors Affecting Comprehension 2.375

Errors Not Affecting Comprehension 2.875

Different Structures Used 1.75

Average Number of Grammatical Elements Per Structure

Index .171

Test Five - Qtstion-As ing Ability

Quest ions Ask(1

Answers Understood

Number of Diflerent Inter-ogative
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Answers-Based on the Questions Con ained in 12EsaLl(:Seyen

Since the -Ianguage spread Of the parent's of the students answering'
'the questionnaire is very Similar to that already described fortheir Grade
-Nine eounterparts in the same:school, 1 do not intend to discuss this asPect.
yhe remaining questions are described in.synopsis fashion below. The reader:
Who 'Wishes ta check on the-wording of the actual_ question involved should
refr. to Appendix Seven. The question numbers are the same in both cases.

1. Perception of marks in French.

Very good 24.14 per cent Average -68.97 Not very good 6.98

Marks in French compared with o her subjeets.

Not as good 24.14 About the same 62.07 Better 13.79

3. Difficulty in keeping up with the cless.

Having a hard time 10.35 No problem 86.2 Could go faster 3.45

Desire to work at own speed.

Not go as fast as class 17.25 Go faster 6.89 Fine as-is -75.86

6

Satisfaction with progress in French.

§atisfied 79.31 Having difficulty 20.69

Plans to continue with French.

Plans to drop it 27.59 Plans te keep on 72.41
ffr

Likidg for the subject.

Likes very much 10.34 Likes 58.62 Dislikes 17.24 Hates 0.0

No opinion 13.79

d. Curricul m Priorities in french.

Speaking 31.73 CurnpreFtcnion 29.52 Writing 15.13

Cultural Understanding 12.92 Reading 10.7

9. Perc ption ni ability to exist in a Frrnch -peaking community.

34 8 10.34 Don't Know 55.18



Appendix dive ALBERTA MODERN LANG _GE sum - Teacher QuestIonnaIre

While your class is taking part.:in our survey, W:e.'d be.grateful
if yod would answer the questions.contained in thiS questionnaire.

Part One Geimral

sahool is located in

teach in a

a. Edmonton dr Calgary

b. Other city-

c. Tow or county

entary School

b4 Junior High Schobl

c. Senior High Sehbol.

3. The school has a language laboratory

_does not have

Part. Two- Teaching ResponSibilities

Please check off the French courses which you are teaching or have taught
during the 1974-75 school year.

French Grade Four , Seven French 10 11

rr Five ,Eight 20 21

Six Nine 30 3-1

Other

Approximately what eerc ntage of your time is spent teaching French?

1973-741974-75 1972-73

What other subjects have you taughs during the past three years?

For how many years have you been a) teaching?

b) teaching rench?

Would you prefer to teach other subjects as well as French? yen No

.h) ins'tead of French'? yen No

Plemie name the French progrt1ni. wh ich you are using this yei

'267



ALBERTA MODERN. NGUAGE STUDY -.TeaCher Questiçnnaire page two 26-.2

Please.express your sa_isfaction ordissatisfaction with them on
a five-point scalev.s follows: 1) extremely satisfied 2) satis ed

3) no opinion 4) dissatisfied 6) extremely dissatisfied.

Program Program b) Program c)

You may wish to comment further_about this. Please feel free
to do so on the back of this page.

Part Three - Professional Preparation

Have you taken any formal courses in the methods of teaching a modern
language?

How ny? Where? When?

In which of thefollowing activities related to modern language teaching
have you participated during the past five yearS? (check as many as apply)*

Summer School and/or Evening Credit Courses

Institutes and/or Wo/kshops (more than a day in length)

Day-long or part-day 1n-service Sessionsf

Travel or Study in a French7speaking area

Regular reading of professional journals related to modern languages

Other (please specify)

e very concerned about facilities for in-service train ng. What dO

you see as thc major need in this area?

Below are some possible ways in which in-s _vice might be ach eyed.
Please check off the ones that appeal,eo you most. Any addit onal comments
which you might wish to make (on the back) would be very much appreciated.

one-day workshops

university couro2s

a.

videotaped prflram ou a
s ing le t pie

week-long, alt-day 1- totes (Summer)

vldeotapes of other t cache rn working
with the name pro r m

rep-ia(n ot selected artfcles from
profemnional journals

three-day crash prog oiher (pteane spt ity)

2 6 8
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.Part Pour - Objectives

You've probably noticed that when the new courses of study came
out the objectives were in a slightly'different order. We'd like to find
out the priority which you assign to the basic skills., Please read the
objectives listed below, then place a'l beside the one which you feel
is most important, a 2 beside the second, and so on.

a. To be Able to wtite the language.

b. To be able to- speak the language.

c. ,To -be able to learnabOut the people who spedk the
.language -eUltural undArstanding.

,Tg be ableto understand the language when it is spoken.

To be able to read the Language.

THANK YOU VERY MUCH .FOR YOUR HELP


